
 

     

    

  CONCORDIA INTERNATIONAL SCHOOL  
SELF-STUDY REPORT 

68 Begonia Road 
Yau Yat Chuen, Kowloon 

 Hong Kong 

    

<April 7-11, 2024> 

ACS WASC Focus on Learning Accreditation Manual 

2020 International Edition 



 

 

<Concordia International School> ACS WASC Self-Study Report 2020 Edition 

2 

 

 

TABLE OF CONTENTS 

Preface 3 

Chapter I:  Progress Report 9 

Chapter II:  Student/Community Profile and Supporting Data and Findings 20 

Chapter III:  Self-Study Findings 64 

 A:  Organization for Student Learning  65 

 B:  Curriculum, Instruction, and Assessment  105 

 C:  Support for Student Personal and Academic Growth  135 

 D:  School Culture, Child Protection, and Parent/ 
 Community Involvement 145 

  

Chapter IV: Summary from Analysis of Identified Major Student 
Learner Needs  156 

Chapter V:  Schoolwide Action Plan  157 

  



 

 

<Concordia International School> ACS WASC Self-Study Report 2020 Edition 

3 

Preface 

Explain the school self-study process used to accomplish the outcomes of the self-study, i.e., 
timeline, stakeholder involvement, any modifications from the model self-study process. By 
addressing these outcomes of the self-study, the school will have accomplished: 

1. The involvement and collaboration of all staff and other stakeholders to support student 
achievement 

2. The clarification and measurement of what all students should know, understand, and be 
able to do through schoolwide learner outcomes and academic standards 

3. The analysis of data about students and student achievement 
4. The assessment of the entire school program and its impact on student learning in 

relation to the desired outcomes: schoolwide learner outcomes, global competencies, 
academic standards, major student learner needs, and ACS WASC criteria 

5. The alignment of a long-range action plan to the school’s areas of need; the capacity to 
implement and monitor the accomplishment of the plan. 

 

Concordia International School (CISHK) used the WASC Focus on Learning Accreditation Manuel 2020 
International Edition for the process of self-study and writing this self-study report.  The process of self-
study started in the autumn of 2022, after the Mid-Cycle Visit in spring using the 2021 International 
Edition. From October 2022, we have followed the 2020 edition released from WASC to guide our self-
study work. All teachers and administration were involved in committees, in researching and preparing 
the report, as were parent and student representatives, support staff, and representatives from the School 
Management Board.  As CISHK is a small school with a total of 12 full-time staff members, we use 
“Committee of the Whole” to assess the school program.  

In the following sections, our Self-Study Committee Structure and people participated are listed: 

 

Leadership Team    

 

2021-22  2022-23 2023-24 

Mr. T. DU (Principal, Academic 

Committee and WASC 

Coordinator) 

Rev. Dr. Yung (Executive 

Director) 

                                                         

Mr. T. Du (Principal, Academic 

Committee, WASC 

Coordinator, and Self-Study 

Coordinator) 

Rev. Dr. Yung (Executive 

Director) 

                                                         

Mr. T. Du (Principal, Academic 

Committee, WASC Coordinator, 

and Self-Study Coordinator) 

Rev. Dr. Yung (Executive 

Director) 

Mr. Cha (VP) 

 

 

Profile Committee 

 

       Mr. Du 

       Mr. Cha                                                                              

       Ms. Wu 
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Committee of the Whole for Schoolwide Focus  

       

Schoolwide Focus - Category A:      Organization for Learning 

                               - Category B:       Curriculum, Instruction, and Assessment  

                               - Category C:       Support for Student Personal and Academic Growth 

                               - Category D:       School Culture and Environment 

 

2021-22   2022-23 (from October 2022) 2023-24 

Faculty Members Mr. Zadok Cha   

Ms. Nitasha Jagdev * 

Mr. Yvan Cardinal* 

Mr. Danny Sorby* 

Ms. Ting Fai* 

Ms. Jayasree Sandanadan 

Mr. John Magramo 

Ms. Maria Balsa 

Mr. Andy Yeung 

Ms. Vivian Wong  

Mr. Shaun Li 

Mr. David Li 

Mr. Michael Chan 
(Quarter 3) 

 

 

Mr. Zadok Cha * 

Ms. Nitasha Jagdev * 

Mr. Yvan Cardinal* 

Mr. Max Watts* 

Ms. Ting Fai* 

Ms. Jayasree Sandanadan 

Ms. Susanna Yiu 

Ms. Maria Balsa 

Ms. Ling Cheng 

Ms. Annie Chan  

Mr. Shaun Li 

Mr. David Li 

Mr. Raymond Tin (Quarter 2) 

Mr. Calvin Wong (Quarter 2) 

Ms. Mila Zhang (Quarter 4) 

Mr. Zadok Cha * 

Ms. Nitasha Jagdev * 

Mr. Yvan Cardinal* 

Mr. Max Watts* 

Ms. Susanna Yiu* 

Ms. You Rou 

Ms. Jayasree Sandanadan 

Mr. Raymond Tin   

Mr. Calvin Wong   

Ms. Mila Zhang 

Ms. Ada Tse 

Mr. Talha Mahmood 

 

Office & Support 
Staff 

Mr. S. Li 

Mr. D. Li 

Mr. S. Li  

Mr. D. Li 

Ms. Ada Tse 

Mr. T. Mahmood 

Mr. J. Lui 

Parent 
Representatives 

Mrs. Tang (Parent of 
Abbie Tang) 

Mr. Wong (Parent of 
Cason Wong) 

Mrs. Dettmer (Parent of Mark 
Dettmer), Mr. Wong (Parent 
of Cason Wong), and Mrs. Lin 
(Parent of Marcus Lin) 

Mrs. Macias (Parent of 
Bailey Macias) 

Mrs. Dettmer (Parent of 
Mark Dettmer), Mr. Wong 
(Parent of Cason Wong), 

Student 
Representatives 

Student Council: Jared 
Tang  

Others: James Liu, Pancy 
Pun, and Caroline Gong   

Student Council and 
Representative of Minority 
Group: Mark Jhiromi Concha   

Others: Ivan Law, Tony Hua 

  

Student Council and 
Representative of Minority 
Group: Peter Yeung 

Others: Daniel Sit, Ivana Lui, 
and Dora Liang.  

SMB and 
Community 
Representatives 

Rev. Stephen Ip 

Rev. Gene Fung 

Rev. Stephen Ip 

Ms. Winnie Au 

  

Rev. Stephen Ip 

Ms. Winnie Au 

 

* chairperson of focus group 
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Home Groups  

 

Home Group 2021-22   2022-23 (from October 
2022) 

2023-24 

English Panel Mr. Sorby 

Ms. Balsa                     

Mr. Magramo  

  

Mr. Watts*    

Mr. Balsa   

Mr. S. Li 

Mr. Tin (from Oct)   

Mr. Wong (from Nov)              

Mr. Watts*    

Mr. Wong                

Mr. Cha 

Mr. Tin 

 

Math Panel       Mr. Cardinal                

Ms. Sadanandan 

Mr. Magramo 

Mr. D. Li 

                                                                      

Mr. Cardinal*                

Ms. Sadanandan            

Ms. Yiu     

Mr. D. Li                                                                                                                                                                                                                                                   

Mr. Cardinal*                

Ms. Sadanandan            

Ms. Yiu 

Mr. T. Mahmood                                                                                                                                                                                                                                                   

Science Panel    Ms. Jagdev                      

Mr. Cardinal                                                                                            

Mr. D. Li                                                                               

 

Ms. Jagdev*                      

Mr. Cardinal                                                                                            

Mr. D. Li                                                                               

 

Ms. Jagdev*                      

Mr. Cardinal                                                                                            

Mr. T. Mahmood                                                                                                                                                                                                                                                   

Social Science 
Panel 

Mr. Cha                        

Mr. Magramo                                                                                 
Mr. Du                 

 

Mr. Cha *                        

Ms. Yiu                                                                                     
Mr. Watts              

Mr. Tin (from Oct) 

Ms. Yiu *  

Mr. Cha                             

Mr. Tin   

Physical 
Education   

Ms. Wong            

Mr. Cha 

Ms. Fai                                                                                                                  

Mr. Cha 

Ms. Chan 

Mr. Tin 

Mr. S. Li 

Ms. Fai                                                                                                                  

Mr. Cha 

Mr. Wong 

Mr. S. Li 

Ms. You                                                                                                               

Chinese/Art/ 
Computer 
Subjects 

Ms. Fai*       

Ms. Sadanandan                                                                                                  
Mr. Yeung     

Ms. Fai*       

Ms. Sadanandan  

Ms. Yiu                                                                                                 
Ms. Cheng     

Mr. Cha*       

Ms. Sadanandan  

Ms. Yiu 

Ms. Zhang                                                                                                 
Ms. You                                                                                                               

Support Staff 
Group 

 
Ms. Fai*                     

Ms. Jagdev                                                                
Mr. Patrick Lam                                                 
Ms. Wu                         

Mr. S. Li 

Ms. Fai*                     

Ms. Jagdev                                                                
Mr. Kelvin Ho                                                 
Ms. Wu                         

Mr. S. Li 

 

Ms. Jagdev*                                                                 
Mr. Cha  
Mr. Cardinal                  
Ms. You                                                                                                              
Mr. Kelvin Ho                                                 
Ms. Wu                         

Ms. Ada Tse 

Student Group            Teachers: Mr. Cardinal* and 
Mr. Magramo 

Teachers: 
Mr. Cardinal* and Mr. Cha 
 

Teachers: 
Mr. Cardinal* and Ms. Yiu  
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Student Council:  
Jared Tang, James Liu, 
Caroline Gong, and Pancy 
Pun,  

Student Council:  
Jared Tang, James Liu, 
Caroline Gong, and Pancy 
Pun,  
 

Student Council:  

Peter Yeung, Daniel Sit, 
Ivana Lui, and Dora Liang 

Parent Group             Staff: Ms. Tai* and Ms. 
Balsa 

Parents of PTA: 

Mrs. Tang 

 

 

Staff: Ms. Tai* and Ms. 
Balsa/Mr. Wong 

Parents of PTA: 

Mrs. Dettmer, 

Staff: Mr. Cha* and Ms. You 

Parents of PTA: 

Mrs. Dettmer, Mr. Wong, 
and Mrs. Lin 

* Chairperson of home group 

 

CISHK Timeline for WASC Self-Study Meetings 

Date Key Actions/Events Participants 

Date Key Actions/Events Participants 

September 2, 
2022 

 Workshop on WASC Self-Study: Introduction 
on WASC Self-Study process, forming Focus 
Groups and Home Groups  

 Discuss recommendations for improvement 
from the Mid-Cycle Visit Visiting Committee, 
and progress since then 

 Discussion of achievement data and the need for 
identifying learner needs 

Mr. Du, faculty members and staff 

September 20, 
2022 

2023-2024 WASC International School Self-Study  
Training (Part One) 

Mr. Du, Mr. Watts, Mr. Cha, Ms. Jagdev, 
Mr. Cardinal, Ms. Fai 

October 14, 
2023 

 Committee Structure reviewed and Finalized 
(Leadership Team, Focus Group, Home Group, 
Parent Group, and Student Group) 

 Task 1: Completion of Student /Community 
Profile Data Update (Chapter 1)  

 Task 2: Progress Report on Critical Areas 
(Chapter 1 and 2) 

All Faculty Members and Profile 
Committee 

November 2, 
2022 

2023-2024 WASC International School Self-Study  
Training (Part Two) 

Mr. Du, Mr. Watts, Mr. Cha, Ms. Jagdev, 
Mr. Cardinal, Ms. Fai 

November 4, 
2022  

 WASC training sharing and the need of SWLOs 
refinement (to include efficacy and resilient 
training for students) 

 Task 3: Preliminary process of determining 3 
preliminary critical learner needs and important 
questions for discussions in Home & Focus 
Group meetings. 

All Faculty Members and Profile 
Committee 

 

December 16, 
2022 

 Focus Group Meeting (A1, A2, A3 & A4)  All Faculty Members and Support Staff 
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 Category A write up and evidence gathering 

 Discussion on A2, A6 & A7 

 

Mr. Du and Mr. Cha 

Mr. Watts, Mr. Cha, Ms. Jagdev, Mr. 
Cardinal, Ms. Fai, Ms. Yiu 

January 6, 2022 1. Category B template shared and go over focus 
points in B and relevant evidences  
 
2. Continue on Task 4 Category A writing in 
group(s) led by Panel Coordinators 

All Faculty Members and Support Staff 

 
Chap 3 (Cat B) To be led by Mr. Du in 
discussion for staff to write up finalized 
by Leadership Team and Focus Group 

 
January 30 - 
Feb 2, 2023 

Subject Home Group Meetings  Members of English, Social Studies, 
Science, Math, Computer/Art/Chinese & 
PE Home Groups 

February 3, 
2023 

1. Task 1 (Revisit; after WASC Training). The 
refinement of SWLOs for 2023 onward 
2. Critical Learner Needs Discussion for future 
finalization 
3. Focus Group Meeting for Category B (B1 and 
B2) 

All Faculty Members and Support Staff, 
Parent Representatives (Mrs. Dettmer and 
Mr. Wong), Student Representatives: 
Singco, Jhiromi (Mark) Concha (Student 
Council President Gr. 12) , Law, Ho Hei 
(Ivan) (Executive Gr. 11),  Lui, Jyun 
Wing (Ivana) (Class Representative Gr. 
10),   Chiu, Cheung Chi (Ken) (Class 
Rep. Gr. 9), Chui, Tsz Chun (Samuel) 
(Class Rep. Gr. 8), and Board Member 
Representative: Rev. Ip (School Board 
Member) 

March 3, 2023 1. Focus Group Meeting for Category B (B3, B4, 
and B5) 
2. Category B write up and evidence gathering 

All Faculty Members and Support Staff 
 
Chap 3 (Cat B) To be led by Mr. Du in 
discussion for staff to write up finalized 
by Leadership Team and Focus Group 
 

May 24, 2023 1. Finalizing new SWLOs and Exemplars of 
Observable Skills 
 
2. Student Home Group (Category C Task) 
 
3. Focus Group Meeting for Category C and D 

Teachers: Mr. Cha, Mr. Watts, and Mr. 
Cardinal 

 
Student Representatives: Singco, 
Jhiromi (Mark) Concha (Student Council 
President Gr. 12) , Law, Ho Hei (Ivan) 
(Executive Gr. 11),  Lui, Jyun Wing 
(Ivana) (Class Representative Gr. 10),   
Chiu, Cheung Chi (Ken) (Class Rep. Gr. 
9), Chui, Tsz Chun (Samuel) (Class Rep. 
Gr. 8) 

June 20 - 23, 
2003 

Subject Home Group Meetings  Members of English, Social Studies, 
Science, Math, Computer/Art/Chinese & 
PE Home Groups 

June 26 -30, 
2023 

1. Summarize Self-Study Findings 
2. Gather and organize pertinent evidence/data for 
the VC 
3. Any other work for Chapter I - IV 
4. Task 5 (Chapter V) to be completed in September 
2023 (Schoolwide Action Plans) 

Leadership Team (extended to all faculty 
members) 
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Community Involvement 

 

During the 10 months of the self-study process, stakeholders of CISHK worked together in the different 
groups and committees to complete the five tasks of the self-study process.  With the combined efforts of 
our self-study leadership team and the entire CISHK staff, we have completed a report successfully that 
defines our school, acknowledges our strengths, and recognizes our needs for improvement.  Based on the 
findings, we have laid out a detailed school-wide action plan to address our current and future growth 
needs.  CISHK presents this report to our visiting team as a collective and dedicated effort to continue and 
improve the process of student learning. 
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Self-Study Report 
Chapter I 
Progress Report 
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Chapter I:  Progress Report 

Summarize progress on each section of the current schoolwide action plan that incorporated all 
schoolwide critical areas of follow-up from the last full self-study and all intervening visits. 
Comment on the original critical areas for follow-up not in the current plan. 

 

Significant School Developments since 2021 

At the beginning of the 2020-21 school year, we started to prepare for the Mid-Cycle Visit in 2021. While 
preparing for the visit, our leadership team was also aware that the action plans from the 2018-2021 cycle 
will soon lapse. However, with the impact of Covid-19, much of the action plans in this cycle were not 
fully and properly implemented. Hence we decided to extend it to 2023 with the modification in some of 
the elements of the action plans to cope with the impact of Covid-19. With this extension, this cycle 
should lapse in 2023, and a new cycle of action plans should be developed after the completion of our 
Self-Study in 2023.  

 
2020-21   

1. To improve student’s English literacy skills and communication skills (Correlated SWLOs: 3a, 3b). 

2. To improve students' collaborative skills and study skills - Study skills would enhance all exam 
scores… academic honesty & learning habit (Correlated SWLOs: 1a, 1b, 1c, 3c) 

3. To educate students and parents on the importance of the SWLOs and teachers to ensure that the 
SWLOs permeate through our daily practice (Correlated SWLOs: 1, 2, 3, 4). 

4. To organize staff development opportunities to foster greater collaboration among staff, to plan and 
evaluate the success of curricular and co-curricular activities, to foster a shift in culture on 
coaching/sharing of best practice in and amongst staff, and to ensure a full understanding of the 
curriculum standards and the SWLOs. Also to organize and coordinate PD opportunities on 
differentiation and on school-wide strategies to teach and help the ESL/SEN students to learn English for 
academic purpose. 

 

2021-23 (Action Plans were refined after Mid-Cycle Visit    

1. Improving Students’ overall Literacy and academic achievements in English and other Core Subjects 
(Correlated SWLOs: 1a, 1b, 3a, 3b). 

2. Improving parental involvement on school planned activities through parent education. (Correlated to 
all SWLOs). 

3. To enhance the positive school culture to further grow the sense of belonging and pride through school 
planned programs and activities, these include: 1) Mandatory Programs and Events and 2) Voluntary 
Programs and Events (Correlated SWLOs: 1, 2, 3, and 4). 

4. To provide annual regular professional developments for staff to enhance their teaching and learning in 
order to meet the students’ diverse learning needs, to continue a collaborative culture of shared best 

practices and maintain the PLC within the school. 
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Review of the Action Plans 
 

2020-2021 

1. Improving Students’ overall Literacy and 
academic achievements in English and other 
Core Subjects (Correlated SWLOs: 1a, 1b, 3a, 
3b). 

 
A. To improve the chances of success for our 
students, the pace and depth for our subject 
teaching through improvements of English 
literacy skills. 
  
B. Oral communication and presentation skills 

1A 
English 
-100% successful (6 out of 6 classes) in meeting the 
improvement in vocabulary 
-83% successful (5 out of 6 classes) in meeting the Lexile and 
WIDA improvements. 
 
Other Core Subjects 
 44% successful (8 out of 18 classes) in meeting the 

content vocabulary improvement target.  
 
1B 

English 
 83% successful (5 out of 6 classes) in meeting the 

target of improving their verbal communication and 
presentation skills.  

 
Other Core Subjects 
 44% successful (8 out of 18 classes) in meeting the 

target of improving their verbal communication and 
presentation skills.   

2. To improve students' collaborative skills and 
study skills - Study skills would enhance all 
exam scores… academic honesty & learning 

habit (Correlated SWLOs: 1a, 1b, 1c, 3c) 
A. Improving students’ study skills and practice 

of academic honesty 
 
B. Curricular and or Co-curricular activities 
intentionally planned to foster a culture of 
collaboration  
 

  

2A 
English 
 Success rate indeterminable.  Students all completed 

study skills sessions but no consistent measurement has 
been made due to multiple class disruptions from Covid. 

 
Other Core Subjects 
 Success rate indeterminable.  Students all completed 

study skills sessions but no consistent measurement has 
been made due to multiple class disruptions from Covid. 

 
2B 
English 
 100% successful (6 out of 6 classes) in meeting the 

target of students making improvements in their curricular 
collaborative work, first to last project.  No co-curricular 
activities could be measured due to multiple disruptions 
from Covid.   

 
Other Core Subjects 
 100% successful (18 out of 18 classes) in meeting the 

target of students making improvements in their curricular 
collaborative work, first to last project.  No co-curricular 
activities could be measured due to multiple disruptions 
from Covid.   
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3. To educate students and parents on the 
importance of the SWLOs and teachers to ensure 
that the SWLOs permeate through our daily 
practice (Correlated SWLOs: 1, 2, 3, and 4). 
A.  Educate students the importance of SWLO 
and ensuring SWLO permeate in 
our daily practice 
 
B.  Educate Parents the importance of 
SWLOs and increase parental engagement 

3A 
We were unable to properly measure the students’ attendance 

rate due to multiple class disruptions (switching to online 
classes) from Covid in this academic year.   
 
 
 
 
3B 
Due to Covid restrictions, visitors (including parents) were not 
allowed on campus and many activities were suspended.  Thus 
we have no usable data.   

4. To organize staff development opportunities in 
various aspects of teaching to develop the staff 
and foster a greater culture of collaboration for 
the benefit of students’ learning.   

4 
100% successful in staff attending various professional 
development.   

 
 

2021-2022 

1. Improving Students’ overall Literacy and academic 

achievements in English and other Core Subjects (Correlated 
SWLOs: 1a, 1b, 3a, 3b). 

 

1) English Subjects: 
(a) Students’ phonics was taught in ESL, but 

change of panel head at start of Term 2 and 
Covid forcing classes online for a significant part 
of Term 2 caused the data to be incomplete.   
(b) Target of students improving in their WIDA 
scores was successfully met.   
(c) Target of students improving their Lexile 
scores was not met.   
 
2) Other Core Subjects:  
(a) Target of students improving on written 
assessments and presentation was not met.   

2. Improving parental involvement on school planned activities 
through parent education. (Correlated to all SWLOs). 

Parental involvement was unable to be 
implemented due to Covid restrictions.   

3. To enhance the positive school culture to further grow the 
sense of belonging and pride through school planned programs 
and activities, these include:  
  

Mandatory Programs 
The mandatory programs and events successfully 
met their targets.   
 
Voluntary Programs 
As the voluntary programs were arranged through 
third party groups, they were unable to be 
implemented due to Covid restrictions.   
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4. To provide annual regular professional developments for 
staff to enhance their teaching and learning in order to meet the 
students’ diverse learning needs, to continue a collaborative 

culture of shared best practices and maintain the PLC within the 
school. 

100% successful in staff attending various 
professional development.   
 

 

2022-2023 

1. Improving Students’ overall Literacy and academic 

achievements in English and other Core Subjects (Correlated 
SWLOs: 1a, 1b, 3a, 3b). 

 

1) English Subjects: 
(a) Students’ phonics was not implemented due to 

the change of the entire English panel.   
(b) Target of students improving in their WIDA 
scores was not met.   
(c) Target of students improving their Lexile 
scores was not met.   
The effects of 3 years of Covid restrictions and 
numerous periods of online classes are starting to 
be reflected in the lack of improvement in 
students’ English abilities.  
 
2) Other Core Subjects:  
(a) Target of students improving on written 
assessments and presentation was not met.   
The effects of 3 years of Covid restrictions and 
numerous periods of online classes are starting to 
be reflected in the lack of improvement in 
students’ English abilities. 

2. Improving parental involvement on school planned activities 
through parent education. (Correlated to all SWLOs). 

A. Most of the academic year was under 
some Covid restrictions which prevented parents 
from being involved in some events in school.  
B. While there were more parental 
involvement than the previous year, the target was 
not met.   
 

3. To enhance the positive school culture to further grow the 
sense of belonging and pride through school planned programs 
and activities, these include: 1) Mandatory Programs and 
Events and 2) Voluntary Programs and Events (Correlated 
SWLOs: 1, 2, 3, and 4). 

 
1) Mandatory Programs and Events and 
 2) Voluntary Programs and Events (Correlated SWLOs: 1, 2, 
3, 4). 

1. Mandatory Programs 
The mandatory programs and events successfully 
met their targets.   
 
 
2. Voluntary Programs 
As the voluntary programs and competitions were 
mostly arranged through third party groups, they 
were unable to be implemented due to Covid 
restrictions.   
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4. To provide annual regular professional developments for 
staff to enhance their teaching and learning in order to meet the 
students’ diverse learning needs, to continue a collaborative 

culture of shared best practices and maintain the PLC within 
the school. 

100% successful in staff attending various 
professional development.   

 

On April 19, 20, and 21 of 2021, the Visiting Committee (VC) virtually visited CISHK for the Mid-Cycle 
visit. The VC emphasized CISHK to continue with the 8 recommendations made as the School-wide 
areas of growth. Below, is the discussion on the progress of the 8 recommendations by the Visiting 
Committee in 2021 

1. There is a need to continue to focus on embedding the School-wide Learner Outcomes into the 
curriculum and program activities. 

Though Covid-19 has impacted on the school’s lessons and activities in the past 2 years, such as the 

Athletic Program, the YMCA program, the Service Learning program, and student council activities. The 
school continues to make adjustments in order to provide sufficient learning opportunities for students 
both inside and outside of classes. For instance, we continue to provide sports and curricular ECA via 
outsourced agents, such as Basketball, Badminton, and Table-Tennis. In addition, music choir is also 
added for the Grade 7 and 8 in Term One. To compensate for the lack of service opportunities in the past 
two years, our action plan 2 provides senior students the opportunity to help newly enrolled students 
(particularly grade 7 and 8 students) via the student mentor-mentee system known as the buddy-system. 
This action plan also enhances the opportunity for students to be exposed to activities that are embedded 
with SWLOs 

 

2. There is a need for wider stakeholder (parent, community, and even student) understanding of 
the School-wide Learner Outcomes as pertains to student academic success. 

 

In the new action plan cycle, the new action plan number 2 focuses on improving parental involvement 
on school planned activities through parent education. (Correlated to all SWLOs). We continue to 
provide detailed explanations on each strand of the SWLOs to parents and students during the 
admission interview, how they are embedded in the school's teaching and learning, and how they would 
be accessed through daily lessons.  On the first day of the school year, a half day orientation is provided 
to all students where Homeroom teachers utilize this time to introduce and refresh academic standards 
and SWLOs to both new and old students. Discipline Committee and Counseling Committee members 
also gather students at the chapel to go over SWLOs with students in relation to the school’s Attendance 

and Tardiness policy. On Meet the Staff Open-House Day, a PowerPoint presentation is prepared and 
presented to parents by the principal on SWLOs and academic achievement. In addition, parent education 
is also provided via presentation and shared materials on the Six-Type of Involvement by Dr. Joyce 
Epstein. The PTA also arranges meetings with parents after the presentation to discuss the importance of 
SWLOs and parental engagement on student learning with various opportunities on how parents may be 
involved throughout the school year.  As in the past, the PTA continues to communicate via the WeChat 
group on student learning and activities with relevant SWLOs assessment rubrics would be shared with 
them. In addition, the school continues to produce the PTA Newsletter to explain about SWLOs and 
promote parental engagement in student learning and description summarizes the SWLOs achievement.  
Although Covid-19 continued to impact learning in the school, we managed to have minimal parents’ 

involvement in the school learning. For instance, the grade 8 students did a cross-curricular translation 
project that was planned by the Chinese and English teachers that involved parents. The AP Psychology 
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Dream project also involved students gathering data of their parents’ sleep log that could be affiliated 

with dreams. We hope the subside of Covid-19 in the future, greater opportunities for the school to 
involve parents in understanding of the School-wide Learner Outcomes as pertains to student academic 
success. 

 

3. There is a need to continue to focus on professional development in the areas of curriculum 
development, curricular standards, ESL practices, and differentiation approaches to teaching and 
learning.  
 
As in previous years, the school continues to implement action plan 4 in the new cycle which is intended 
to develop a Professional Learning Community by enhancing the number of Professional Development 
opportunities for the teachers. In addition to the annual online workshop with MinistrySafe where staff 
are required to attend an online workshop to renew their Child Protection certificates, additional 
Professional Development events were planned for staff in 2021-22. These include our Concordia School 
Group Professional Development Conference (Shenzhen) that was planned and conducted online between 
the three schools.   Workshops provided by College Board for Advanced Placement subject teachers. 
Most importantly, the online Visiting Committee Workshop by WASC in May was important for our 
teacher staff to attend in preparing for the upcoming Self-Study in 2022-23. Like other previous years, the 
pandemic continues to have an impact on the number of planned PD events as the school needs to change 
teaching hours to adapt to Covid-19 measures and come into schedule conflict with previously planned 
PD events. In 2022-23, the leadership team will participate in the Self-Study training by WASC. 

 

4. There is a need for the school to evaluate the funding structure of professional development 
activities providing separate funding streams for personal PD and all school staff PD 
opportunities.   
 
As mentioned above, the school experienced a 25 to 30 percent annual staff turnover and this became 
more severe at the end of 2020-21. Hence, the school decided to carry over and implement action plan 4 
to another cycle to uphold the policy of providing an amount of 5000 HKD for each staff member to 
attend personal PD (The new action plan 4). This is separate funding (which amounts to the total of 75000 
HKD) in addition to the funding for the annual PD for the school group. Though this is not a significant 
amount, it is an improvement compared to previous years where PD is restricted to those provided in the 
annual school group. As a small school with declined enrollment, it is still a challenge to allocate a larger 
budget for personal PD as all expenses are entirely based on student enrollment.   Though it is not the 
current practice, we hope in the future to the PD funding accumulate if a particular staff has yet utilized 
the fund in a particular year and have it accumulated, and carry over to the following year with a larger 
sum, so staff may be able to attend personal PD every two years with greater funding rather than a smaller 
amount on an annual basis. 
 
5. There is a need to continue to implement a formal curriculum review process. 
 
Subject Areas 

 
2021-22 

 

Social Studies and 
Computer Studies 

(Development Year) 

In this year’s curriculum review process, the Social Studies panel has 

conducted the following tasks for the development year. A part of the 
process is to review whether the previous generated unit planners provide a 
spiral effect from Grade 7 to 10 of the social studies curriculum, 
particularly helping students to appropriate the understanding of the global 
perspective.  
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The Social Studies panel has also reviewed Grade 11-12 AP 
Microeconomics as the school planned to initial and implement the AP 
Macroeconomics syllabus in 2022-23. Drafting of the curriculum started in 
the fall of 2021 to match with College Board’s standards and proposed 

refinements in Atlas Rubicon have been highlighted for revision in the 
summer of 2022. Publishers were also contacted for additional references 
and new textbooks, and a budget has been developed for additional 
resources.    
 
In Computer Studies, the Subject In-charge continues to review best 
practices and the current course levels for students after switching the 
course materials from Windows based to the Mac based. New curriculum 
materials were also added to the course for more program based rather 
than theory based at the beginning of the school year.  Effort on constant 
review for the course materials will continue in the future to see whether 
the course materials are at the suitable level for students. 

 
 
 
 
 

Science and PE 
(Implementation Year) 

 
In 2021-22, the Science panel continued to review the existing resources 
and revise the curriculum to ensure a spiral effect exists from grade 7 
Integrated Science to grade 10. In addition, the review and revision also 
ensured elements of AP Chemistry, Physics and Biology are in the Grade 
10 Science curriculum so students are prepared for future AP subjects as 
they reach grade 11. During the process, the panel also revised the Grade 7 
to 10 unit planners in Atlas Rubicon and additional textbook resources 
were purchased for grade 7 and 8. In 2021-22, AP Biology is offered to 
students for the first time. Prior to this, the Science panel has completed 
the process of mapping out the AP Biology according to College Board 
standards and the panel has worked diligently to complete all units in Atlas 
Rubicon in order to ensure the syllabus is planned out for instruction and 
assessment initiated and implemented the AP Biology.  In addition to the 
textbook materials, Gizmo (online lab software) was purchased for science 
students to assist students’ learning during the suspension of the face-to-
face lessons. We also purchased the spectrophotometer to enhance 
students’ learning in the AP Chemistry course. Lastly, we also started to 

implement the MAP test for students from grade 7 to 10 to accurately learn 
about students’ learning in science.      
  
In PE, the revision of the syllabus placed more emphasis on the core sports 
identified by the ISSFHK. In addition, elements of fitness and new 
experiences were added to the last quarter of learning. Furthermore, these 
changes were also supplemented with ECA coaches to enhance students’ 

athletic skills in sports.  
 

 
 
 
 

Language Arts, Drama 
and ESL (Alignment 

As the alignment year, the English panel continues to have staff reflect on 
taught units within a week time to ensure refinements are done regularly so 
that written-taught-assessed curriculum is aligned. The practice of 
comparing formative and summative assessments continues to be an 
essential task when conducting panel meetings at the end of term exams, 
so each panel can gain a better understanding of how contents are taught 
and how students attained what have been taught and whether assessments 
were appropriate. 
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Year)  
In 2019-20 the following tasks were also carried out as part of the review. 
The Academic Committee met together to align the adopted curriculum 
and unit planners with updated Advanced Placement (AP) subject 
standards and unit orders from the College Board. Timeline was developed 
on Google Spreadsheet, and shared with the Subject Panels to review for 
changes. This timeline provides teachers the expected dates on when AP 
standards and new units’ rearrangements to be completed in Atlas 

Rubicon.  AP subjects such as Psychology, Microeconomics, Physics I, 
and Chinese were updated by the end of the year. In 2020-21, AP Calculus 
and Chemistry will also be updated. Assessments are also more aligned 
with College Board’s recommended resources after alignments were 

made.  
 
In 2019-20, updated versions of textbooks, references, and teaching 
resources were purchased for AP Chemistry and Physics. In 2020-21, new 
textbooks, references, and teaching resources will be updated and 
purchased for Grade 7 and 8 Social Studies, AP Microeconomics and AP 
Psychology. 

 
 
 

Math & Arts 
 (Review Year) 

The Social Studies panel reviewed best practices that includes peer 
reviews and periodic collaboration between panel members and 
coordinator to share smart teaching strategies and teaching pedagogies in a 
differentiated classroom setting. In 2019-20, the panel evaluated the 
current curriculum along with new Social Studies materials and textbooks 
that were updated for the Grade 9 and 10. Reviews were made to evaluate 
changes of the updated textbooks and resources on unit planners, and to 
assess what refinements will be needed in the following year.  

The panel also reviewed and recommended having resources and 
textbooks updated for other Social Studies subjects, such as the Grade 7 
and 8 classes, AP Psychology and AP Microeconomics.  Sample textbooks 
were requested for review at the end of the school year.   For Advanced 
Placement subjects the standards for AP Psychology needed to be updated 
and this task has been completed over the summer. The units in Atlas 
Rubicon for both AP Psychology and AP Microeconomics also required to 
be updated to align with units suggested by the College Board. Both of 
these tasks were also completed over the summer, so they are ready for the 
new academic year. These changes will be implemented in the 2020-21 
academic year.   

In the previous year, the Computer Studies Subject In-charge adopted the 
2016 ISTE standards to build unit planners. In 2019-20, evaluations were 
made to update course materials. New resources for Grade 10 Computer 
Studies were updated, and ongoing revisions of the units in Rubicon were 
also made based on teacher’s reflections after units were taught. For Grade 
9 Computer Studies in 2020-21, more emphasis will be placed on teaching 
Python programming over Microsoft Office. 

 
 

WASC 
 (Review Year) 

The Science panel continued to conduct review on best practices and 
evaluate the present curriculum in 2019-20. Projections of an improved 
Science curriculum with Pre-AP elements such as Biology, Physics, and 
Chemistry for Grade 9 and 10 subjects were made and shared on Google 
Spreadsheet. New resources and textbooks were added to these Science 
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classes. Updated versions of College Board approved textbooks and 
reference materials will be put into use for AP Chemistry and AP Physics 
in 2020-21. The Science panel will also continue to update content 
standards in Atlas Rubicon and replace the old units with suggested units 
from the College Board.  

In PE, best practices continue to be reviewed based on the current 
practices. In the previous year, it was decided that students in PE lessons 
should be taught to foster a greater sense of self-discipline and attainment 
of SWLOs. in 2019-20, P.E. The curriculum is being reviewed with 
greater emphasis on teaching actual skills. These involve more 
explanatory discussions of topics. 

 
 
6. The evaluation of student work indicates that achievement towards the academic standards 
and the SWLOs need to be further advanced and clarified. Therefore, the school needs to 
continue to focus on improving student attainment of the standards and SWLOs.  
 

In addition to the added AQP systems added in 2019 for determining student types and learning growth in 
value added (Type A: Stable and above average performance, Type B: Occasional mistakes due to 
carelessness, Type C: Stable but poor performance, and Type D: Unstable performance due to 
carelessness, misconception and lack of skills). CISHK continues to track and measure students’ learning 

via the developed track-list. First, the students’ literacy skills in English subjects via Lexile level and 

WIDA proficiency. Second, it also tracks the literacy skills of students' performance on written responses 
on tests, quizzes, and project presentations of students’ learning in all core subjects, on a quarterly basis. 

We hope this would provide a clear picture on: 1) how lower grade students attain phonemic and reading 
ability.  2) Reading comprehension and understanding of concepts (English, Social Students, and Science) 
for the upper grade students. 3) Students’ attainment of communicative and collaborative skills through 

project learning. Starting in 2020, our leadership team decided to modify the Formative Assessment 
Checklist into a general assessment checklist to include tests and quizzes results so that a clear tracking 
can be seen when similar or came concepts, skills or questions that were previously used in formative 
process into summative. We hope this will also provide a clearer picture of whether the spiral effects do 
take place when students’ learning progress from one topic to the next and/or progress from one grade to 

the next grade level. With this, we can also look at pretest and post-test results as data points for learning 
growth after 10 months of instructions provided.  From 2021-22, we started to implement the NWEA-
MAP test to help us to be more accurate on students’ literacy growth in English, Math, and Science. We 

hope to have more assessments in the future for a greater data pool and a more accurate picture can be 
provided on achievement towards academic standards in the school.  
 

7. There is a need for the faculty and staff to regularly evaluate the success of curricular and co-
curricular activities.  
 
Since the pandemic, many activities were canceled (particularly sports and athletics) or moved to online 
platforms. Despite this, our staff were able to plan and provide the best and possible learning 
opportunities to our students in the past two years. In 2020-21, some students participated in the online 
MUNC and we have successfully organized a mini-scale Sports Day for the students. In 2021-22, the 
Student Council planned and organized events such as the Mid-Autumn Festival, Halloween costumes 
display and an online Cultural Day this year. In addition, our science panel has successfully organized the 
Science Fair. In 2021-22, we have successfully established some sports and curricular related ECA for 
students to supplement the lack of athletic activities that have been suspended since the beginning of the 
pandemic. These include Basketball, Table-Tennis, Badminton, Contemporary Dance, and Cross-
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Country. All these activities were outsourced to outside agents that would provide coaches to come to the 
school on a weekly basis to coordinate and train the students. In addition, we also worked with a music 
school nearby to have the grade 7 and 8 students participating in music and choir lessons. Though we 
have successfully provided the learning opportunities for the students, it reduced parental involvement in 
school activities due to strict Covid-19 measures 
 
8. The school has been using a variety of avenues to educate parents and the school community in 
understanding student achievement of the academic standards and the SWLOs there is a need to 
continue this education regularly and every year for new parents and staff members.  

Another avenue provided to parents is through “Project with Parents”, this is a great way to involve 

parents in student learning which also provides them the opportunity to understand the school’s academic 

achievement and SWLOs. Currently, only selected projects are planned with Grade 7 Math, we hope to 
extend this to all core subjects in the next academic year, so new and existing parents can improve their 
understanding of the school’s academic achievements and involvement in student learning. 

Since the pandemic in 2020, we have managed to carry on with most of these practices through the online 
platform, and continue to create opportunities for students to do smaller scale SWLOs projects that 
involve their parents.  However, for our Grade 9 and 10 School-wide projects, we were only able to teach 
and present online with invitation parents to view the presentation, and not able to formally invite them to 
be our adjudicators. Thus, reducing the opportunities for students, teachers and parents to work together 
on better understanding the SWLOs. 
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Self-Study Report Chapter II 

Student /Community Profile and Supporting Data and Findings 
Vision, Mission and School-wide Learner Outcomes 
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Chapter II: Student/Community Profile and Supporting Data and 
Findings 

Prepare a student/community profile. Include data and findings for the following: 
● Demographic data, including the refined schoolwide learner outcomes 
● Disaggregated and interpreted student outcome data 
● Perception data summaries, if any 
● Provide a brief summary that includes: 

○  Implications of the data 
○ Identification of 2–3 preliminary major student learner needs (at this stage of 

analysis) 
○  Important questions to be discussed in the Focus Groups 

 

A BRIEF DESCRIPTION OF CONCORDIA INTERNATIONAL SCHOOL 

School Motto: Transforming Lives Together! 

Concordia International School is located in Yau Yat Chuen, a peaceful neighborhood in Kowloon, 
distanced from the noise and intensity of city life in Hong Kong. Concordia is one of Hong Kong’s 

outstanding small schools. The school was founded in 1990 by the President of the Lutheran Church-
Hong Kong Synod. Our patient and dedicated faculty offer students in grades 7 to 12 an opportunity to 
learn through an entirely English medium in small classes; the average class size is approximately 15 to 
18 students. The campus accommodates a maximum of 110 students yearly. Consequently, we offer one 
class per grade level each year and have maintained enrollment between 90 to 100 students for the past 
thirty years. Concordia’s individualized method of education and supportive community have contributed 

greatly to the success of the school. 

The school is registered with the Education Bureau, Hong Kong as an international school (Registration 
No. 21599), it is co-educational, not for-profit and is fully managed by the Lutheran Church. The school 
is fully financed by tuition, which is relatively expensive compared to that of schools receiving financial 
grants from the government. For this reason, parents’ socioeconomic status is high and students are from 

middle and upper class families. Like other international schools, students’ nationalities and ethnicities 
are diverse. Prior to Covid-19, about 30% of the student population consists of locals and an additional 
30% are Chinese from the Mainland, Taiwan and overseas. The remaining mix is of nationals from Japan, 
Korea, America, Europe, Oceania and various other Asian countries. Currently, due to Covid-19 and 
borders are still closed, student demography of from local schools and the Mainland, with a low 
percentage of the visible minority from Hong Kong. Over 95% of our students are English language 
learners whose mother tongue is a language other than English. 

The school has a Parent-Teacher Association (PTA) maintained since the school year 2013-14. The 
association consists of active parent-members that varies from year to year, the previous chairlady was 
Mrs. Tang whose daughter (Abbie Tang) has been with CISHK since grade 7 and she will graduate in 
June 2023. The current chairlady is Mrs. Dettmer whose son is a grade 8 student. Ms. Fai (Chinese 
teacher) and Mr. Wong (English teacher) are currently the staff representatives to communicate with and 
to support the PTA. The school is connected to the Lutheran Social Service (NGO) through provision of a 
school social worker on campus on Wednesdays, provision of sex/moral education workshops to students, 
and through provision of service learning sites for our global leadership projects. The school is also 
connected to Dr. Eunice Wong (SEN specialist) and other SEN specialist of parent’s choice for the 
provision of personal counseling services to the SEN students. 

Concordia is unique in the way technology has been integrated into all subject areas. The Concordia 
campus is equipped with high-speed wireless connection. Our students are provided with up-to-date 
technology with our Mac 1:1 Laptop Program and enjoy such courses as Digital Literacy and Computer 
Programming. Most of our class texts, resources and library materials are available to students via e-
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books and digital platforms to allow for greater convenience and accessibility at school and home.  

At Concordia, a balanced curriculum is essential for students’ growth. Sports are viewed as exercise and 
all-inclusive participation is encouraged. Our athletics program plays an important role in offering a 
holistic and well-rounded approach to student development outside of the classroom. Concordia 
International School has been a member of the International Schools Sports Federation of Hong Kong 
(ISSFHK) and participates yearly in league sports such as cross-country, volleyball, basketball, 
badminton and soccer. 

 

ACS WASC Accreditation History 

Concordia International School had the Self-Study Visit by the WASC Visiting Committee on March 5-8, 
2018. The school was then granted Full Accreditation Status by the Accrediting Commission for Schools 
through June 30, 2024. The school also hosted the Mid-Cycle Visit (online) on April 19-21, 2021 
according to requirement stipulated. 

 

School Curriculum  

Concordia International School offers Grades 7-12 American curriculum that is based on the Common 
Core State Standards and the relevant California Content Standards. English is the language of 
communication on campus and of instruction for all classes, except for Chinese Studies.  CISHK teachers 
follow the Understand by Design method (UBD) and utilize Atlas Rubicon to construct unit Planners for 
curricular courses. These unit planners are embedded with teaching and assessments the curricular 
standards as well as our School-wide Learner Outcome along with the 21st-Century skills. The curricular 
standards in the units are re-aligned and teaching plans in the units are refined regularly so that they are 
up-to-dated to accommodate the change of student demographic.  The high school program at CISHK 
lays a good foundation for the College Board’s SAT and AP exams. We institute PSAT testing for all 
grade 10 and 11 students, SAT and TOEFL testing for grade 11 and 12 students, and all senior students 
(grade 11-12) take the AP and exams. These consistent measures of achievement provide students with 
internationally recognized scores that are required for admissions to North American universities and 
many other universities around the world.  

 

Support Programs and Learning Needs 

Concordia International School provides ESL and Remedial Math classes to students who need additional 
support in English or in Math. New students are identified for support based on results of the Placement 
Test, old students are identified based on internal performance or teacher recommendation. Initially, both 
the ESL and the Remedial Math classes are provided to identified students in all grades after school 
hours, parents pay extra fees for the service.  

In 2016, CISHK changed the ESL program from after-school to “pulled-out” model in the regular 

timetable to improve the literacy skills of students. However, parents were not happy with this practice 
and notified the Education Bureau. The Bureau also instructed the school that it would be more 
appropriate to have the support program after school. Since then, the ESL and Math Remedial are held 
after school from 3 to 5 p.m., 1 hour per class and meeting twice a week. In addition to these support 
programs, we have also enhanced the school’s counseling service to students in order to cope with the 

stress they face during the pandemic. In doing so, the school has extended the social worker’s service 

hours from once to twice a week.  In college preparations, a staff is dedicated to help students in 
arranging university talks in the school and this staff also works alongside the grade 12 homeroom 
teacher in helping students to develop learning plans for senior students, college application, and various 
related matters. In helping with SEN students, the school continues to work with mild SEN students. But 
we have adopted guidelines from the Hong Kong Education Bureau, Hong Exam Authority and College 
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Board in helping to differentiate students’ assessments on SBA and external exams.  Ms. Nitasha Jagdev 
(Science Panel Coordinator) who has extensive experience in this area has been appointed as the school’s 

SSD Coordinator. 

 

The Global Leadership & YMCA Program 

One of CISHK’s SWLOs is to nourish global leadership and worldwide perspective, we encourage our 
students to participate in Global Leadership projects.  These include weekly service learning opportunities 
at various local community centers e.g. centers and nurseries of the Lutheran Social Services, and a yearly 
educational tour to an overseas country. Prior to Covid-19, the school has organized two service overseas 
trip to Cambodia and Laos. In addition, we have also worked with Cross-Road, Hong Kong Church 
Network for the Poor, Dialogue in the Dark (HK) Foundation to arrange simulation programs and 
workshops for students to raise their awareness and knowledge on why it is essential to provide service 
for the less fortunate. In order to cultivate the multiple intelligences of students, they are provided the 
opportunity to participate in a variety of activities at King’s Park YMCA with instructors to instruct them 

on Rock Climbing, Tennis lessons, Pilate lessons, Kin-Ball, Rope Skipping, and Floor Hockey.  Both the 
Global Leadership and YMCA programs take place on Friday afternoon from 1 to 4 p.m.  
 

Campus Environment 

The school campus is always maintained tidy, clean and hygienic. Room regulations and emergency 
evacuation routes are posted up and made prominent in every school places.  Emergency evacuation or 
fire drill is carried out at least once every year.  A Risks Management Plan and a Child Protection Policy 
are in place to assist staff and students during emergency situations occurring in school or outside 
campus. The school is managed by trust and responsibility from the faculty and students, numerous 
preventive policies and procedures are in place to guide students, leading to a healthy school life and 
protecting them from abuse and neglect.   

The school maintains a Counseling Committee, consisting of two teachers and the School Social Worker to 
foster proper adolescent and mental health development of students.  The school also out-sources student 
support services to professionals and/or to Kely Support Group (NGO) to provide psychosocial and 
academic development sessions to students with mild Special Educational Needs.  

The general conditions of the facilities are good for teaching and learning. All classrooms and teaching 
places are equipped with a ceiling-mounted LCD projector which is connected to a interactive whiteboard 
and a visualizer. The campus is wireless with Wi-Fi in every corner. All students and teachers have their 
own Apple laptops for learning/teaching and for school activities inside and outside the boundary of the 
classrooms.  All teaching spaces and offices on campus are also connected by a wired Internet and 
Intranet system, which is now more frequently used by administration.   
To compensate for the limited athletic facilities provided on campus, Physical Education classes are 
conducted at nearby government sports facilities which include indoor sports centers and outdoor hard-
surface playgrounds and soccer pitches. 
The administration has ensured that the school campus is always maintained and used in compliance with 
all government ordinances and guidelines from EDB such as on fire prevention, health conditions, 
electricity and building safety, leaking pipes, accommodation of school places, procurement of insurance 
etc. Regular disinfections and inspections are taken to target out-sourced maintenance during school 
holidays.  

Although the school campus is not grand and spacious, the facilities are sufficient for a small school 
community of 110 students and staff. As the school practices small-class teaching and maintain a small 
student population, the frequent interactions and communications between staff and students helps to 
develop a good rapport with students. This also helps to create a warm, caring, safe and secure learning 
environment on campus. 
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Student Demographic Data  

 

1. Enrollment as of September 

Grade 
2019-20 2020-21  2021-22  2022-23 2023-24 

Girls Boys Girls Boys Girls Boys Girls Boys Girls Boys 

Gr. 7 6 11 4 4 2 4 2 3 1 9 

Gr. 8 1 9 7 10 4 5 2 8 5 3 

Gr. 9 7 8 3 7 2 9 6 7 3 8 

Gr. 10 8 9 5 3 4 6 3 4 4 13 

Gr. 11 7 9 3 5 4 4 1 5 4 5 

Gr. 12 7 3 7 6 2 4 4 4 0 6 

Total 
36 49 29 35 18 32 17 30 17 44 

85 64 50 50 61 

 
2. Age as of September  

Age in 
years (as of 
Sept.) 

2019-20 2020-21 2021-22 2022-23 2023-24 

Boys Girls Boys Girls Boys Girls Boys Girls Boys Girls 

11 1 2 0 1 1 0 2 3 3 0 
12 12 4 4 3 1 1 2 1 4 1 
13 5 0 8 5 7 5 5 1 5 4 
14 9 6 7 3 7 1 6 5 5 3 
15 5 10 4 3 7 1 5 3 7 5 
16 9 6 3 7 3 5 6 0 9 3 
17 2 3 5 3 3 5 3 2 8 0 
18 4 3 2 1 2 0 2 4 2 1 

19 2 2 2 3 1 0 0 0 1 0 

Total 49 36 35 291 32 18 31 19 44 17 
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3. Nationality by Passport 

 
 

4. Ethnicity 

 
 

5. Spoken Language at Home 
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6. District of Residence 

 
 
7. Number of Years Studied at CISHK 
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8. Number of English Language Learners 

Most of our students are English language learners whose language proficiency ranges from beginner to 
fluent. ESL program is provided to students identified by their English and Lexile scores 

 

 

 

 

 

 

 

9. Special Population 

The school admits students with mild special educational needs only.  These students are admitted under 
our Inclusive Education Policy, under which an outsourced professional psychologist/specialist would 
counsel them on regular basis to help them integrate into the school community.  The School Social 
Worker, in providing counseling service to the whole student body, also provides one-to-one counseling 
support to the SEN students on campus. 

            Year No. of mild SEN students 

2020-21  9 (2 ADD, 3 ADHD, 2 Dyslexia, 1 Asperger, 1 Anxiety) 

2021-22 12 (3 ADD, 4 ADHD, 2 Dyslexia, 2 Asperger, 1 Anxiety) 

2022-23 8 (3 ADHD, 1 Anxiety, 1 Dyslexia, 2 Asperger, 1 Autism) 

2023-24 11 (4 ADHD, 2 Anxiety, 1 Dyslexia, 3 Asperger, 1 Autism) 

 

10. Mobility of Students 

The students who are “qualified” to progress to the next school year are decided at the year-end 
Promotion Meeting.  Qualified students include those who are promoted to a higher grade level and the 
minority who are asked to repeat the same grade level i.e. the total student population of the year minus 
students graduated and students expelled by school.  Data on the percent of qualified students who 
registered for the new school year are collected in August before a school year starts. 

School Year Total Number of 
Qualified Students 

No. of Qualified Students Who 
Registered for the Next School Year 

Percentage 

2019-20 68 48 70.6 

2020-21 45 37 82.22 

2021-22 45 34 75.56 

2022-23 42 30 71.42 

There are numerous reasons why a qualified student has chosen not to register for the next school year.  
The most common reason is to study in overseas, other reasons include changing to another international 
or to a local school. The reasons for not registering are surely important information for the school to 
improve.  

 

Year Total No. of 
Students 

No. of Native 
English Speakers 

(%) 

No. of English 
Learners (%) 

No. of Students 
taking ESL in 1st term 

(% of  total) 

2020-21 63 10 (5.9%) 53 (84.1%) 19 (32.9%) 

2021-22 50 6 (12%) 44 (88%) 17 (34%) 

2022-23 50 9 (18%) 41 (82%) 18 (36%) 

2023-24 61 12 (19.6%) 49 (80.3%) 28 (46%) 
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CISHK teachers conduct exit interviews for students leaving the school during or at the end of a school 
year. The following are the interview results from some students who left in 2020-21 and in 2021-22: 
 

Question Asked Answers 
1. What initially attracted 
you to coming to study at 
CISHK? 
 

1. Family’s close friend’s sister studied at CISHK 
2. International school with teachers from foreign countries that uses English to 
teach students. 
3. The school’s ESL program 
4. CISHK is an international school and a sister school of Concordia Shanghai. 
This student needed to go to an EMI school, and family did not like the local 
school options. 
5. Stuck in HK due to COVID-19 
6. A referral as my mother’s studied in this school before 
7. Try out a new school after leaving Sear Rogers. 

2. Where are you going 
next? 

1. Boarding school in the UK 
2. ESF Island School 
3. St. Stephan’s College in Stanley 
4. Undecided.  Either HKAA (Hong Kong Adventist Academy) or another 
school.  (Interview/admissions scheduled with unknown school, but does not 
know the name as his sister is completely in charge of his education).  
5. Relocating to Xinjiang, China but actual school is unknown.   
6. Korean International School  
7. Moving to the US 
 

3. What factors have led 
you to deciding to leave 
CISHK? 
 

1. Just decided to try attending school in the UK.   
2. Bigger school with more facilities and IB curriculum  
3. Boarding school with bigger campus and more facilities. Bigger name school 
and more opportunities for better university. Can make more friends 
4. Prefers to go to a school with bigger and more facilities. Parents are looking to 
move to a new house/flat, and travel time becomes an issue for this student.   
5. Need to relocate and live with the family, including her older sister who had 
briefly attended CISHK, has moved to Xinjiang 
6. The choice of AP subjects to choose from is limited (I could not choose 
Microeconomics and Psychology together) 
7. Attending a new school but not sure the name yet 
 

4. What have been your 
positive and negative 
experiences of CIS? 
 

1. Positive: Friends, School Breaks (holidays), Going out for lunch with friends, 
and rated happiness a 10 on a scale of 1-10 (10 being happiest). Negative: None 
2. Positive: Many friends and good teachers 
3. Positive: Teachers, tests are a good balance. Not too difficult and not too easy. 
Good pace but math is a little slow. Activities such as Sports Day. Negative: Poor 
study environment, A/C is too cold in winter, and too strict on uniform. 
4. Positive: Likes the academics and the school community (students, teachers, 
and staff). Negative: Did not get along with some students (not in his grade and 
no longer at the school). 
5. Positive: Friends in the school and can learn more English. Negative: Cannot 
understand some teachers’ English, especially in lessons. For example, science 
teacher. (Interviewer’s not: her science teacher’s English is native level with 

negligible accent-maybe this student does not understand the terminology used). 
6. Positive: The teachers are very nice here. Negative: Too little girl classmates 
7. Positive: The environment. Negative: None 
 

5. Is there any way in 
which Concordia could 
have supported you more 
effectively? 

1. Less homework, more extra-curricular activities (maybe music, Spanish, 
French, different languages, spelling bee, computer coding) 
2. Improve the internet access. Sometime cannot use the e-book due to poor 
connection. Bigger school campus with more facilities. 
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 3. Pretty good, need better lockers and wifi connection. 
4. More sports activities and events, and more P.E. lessons. 
5. None 
6. Should have more subjects for AP, if I could choose Microeconomics and 
Psychology, I would stay. 
7. Hirer better teachers, not that the current teachers are bad but it could be better. 

6. Are there any other 
comments you would like 
to make at this time? 
 

1. None 
2. Overall a good experience 
3. Teachers are very responsible and overall, I like the school. 
4. Academics is not a reason for leaving.   
5. None 
6. None 
7. None 
 

 

11. Faculty Demographic Data 

 

a. Staff Establishment (for 6 classes) 

 Principal   1 

 Admission Officer  1 (sharing teaching duties) 

 Office Administration  2 

 Teaching Personnel  12 (full-time: 9, part-time: 3)        

 Supporting Staff  1    

 Standard Teacher to Student Ratio = 1 to 4 

 

 

b. Staff Qualifications 
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c. Age of Teaching Personnel 

 
 

d. Gender of Teachers 

 
 

e. Number of Years in Teaching Experience 
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f. Number of Years in Service at CISHK  

 

 
 

g. Nationality of Teacher 

 
 

h. Leaves Taken by Teachers 
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h. Support Staff 

CISHK maintains a support staff who works in the Science Laboratory and also provides after-school 
support to students on Math. 

 

Professional Development 

CISHK has been running a Staff Mentor Program for new staff for many years to ensure all staff would 
have the opportunity to be supported effectively through their time at the school. A Staff Development 
Fund is also in place to encourage professional development to enhance/upgrade performance in teaching 
and in student achievement. For more details about our professional development program, activities and 
policy, please refer to the relevant section in our Staff Handbook. The table below lists the PD activities 
attended by our teachers and other staff in the last two years: 

 

 

Year PD Activities  No. of Hours Participants 
2021-22  Training on Sex Abuse with 

MinistrySafe 
 August 12. 2021 (3 
hours) 

All teachers & staff 

 Concordia Schools PD Conference November 12, 2021 
( half day) 

All Teachers 

 WASC Visiting Committee Workshop 
Part 1 

 March 31, 2022 (3  
hours) 

 Mr. Du, Mr. Cha, Mr. 
Cardinal, Ms. Fai, 
Ms. Jagdev, and Ms. 
Balsa 

  
WASC Visiting Committee Workshop 
Part 2 

 May 31, 2022 
(3 hours) 

 Mr. Du, Mr. Cha, Mr. 
Cardinal, Ms. Jagdev, 
and Ms. Balsa 

2022-23 Training on Sex Abuse with 
MinistrySafe 

August 11 , 2022 (3 
hours) 

All teachers & staff 

College Board AP  related Subjects: 
2021 International Virtual AP 
Workshops 1 

September 7 and 14, 
2022 (4 hours) 

Mr. Watts 

Programme on STEM Education for 
STEM Coordinators of Secondary 
Schools 

September 16, 2022 Mr. Cardinal and Ms. 
Jagdev 

2023-2024 WASC International Part 
One Self-Study Training 

September 20, 2022 
(3 hours) 

Mr. Du and Mr. Cha 

2023-2024 WASC International Part 
One Self-Study Training 

October 11, 2022 (3 
hours) 

  

2023-2024 WASC International Part 
Two Self-Study Training 

January 17, 2024 (3 
hours) 

Mr. Cardinal, Ms. 
Jagdev, Ms. Fai, and 
Mr. Watts  

 

After-School Activities 

Students participate in athletics actively after school. Our athletic program plays an important role in 
offering a holistic and well-balanced approach to student development outside of the classroom. CISHK 
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was a member of the International Schools Sports Federation of Hong Kong (ISSFHK) from 2015 to 
2020. During this period, students participated yearly sports competitions. From 2015 to 2020, we have 
had various teams in the school. These included 3 basketball teams (U20 boys, U16 boys, and U14 boys) 
2 volleyball team (U20 Boys and Girls), 2 badminton teams (U20& U16 boys and girls), 1 cross-country 
team, and 1 swimming team. However, as of 2020, the ISSFHK has suspended all sports competition due 
to Covid-19, and we are currently observing the ongoing development of situation in Hong Kong and will 
decide whether we will continue to be part of the ISSFHK or other sports league in Hong Kong. In order 
to continue providing sports opportunity, we have outsourced to sports company and hired coaches to 
teach and train students in various sports and activities as extracurricular activities.  

 

Since 2020 to now, the school has organized the following ECA for students: 

 Contemporary Dance    
 Basketball 
 Badminton 
 Table-Tennis 
 Cross-Country 
 Fitness and Weight Training 

 

School Finance 

CISHK is funded entirely by tuition. The comprehensive school fee is paid by 2 installments before each 
school term. The tuition fee is comprehensive and includes cost of textbooks, class supplies and 
teaching/learning materials.  Besides the tuition fee, miscellaneous charges are collected for external 
exams, extracurricular activities and outsourced learning programs for students.    

 

The Annual Tuition Fee for 2022-23 is: 

 

        Grade Level Annual School Fee 

7 - 8 $129,500 

9 $135,000 

10 $135,600 

11 $150,100 

12 $150,950 

 
Parent Profile 

Most students’ father work in the business sector as entrepreneurs, some, as company directors, CEO and 

managers, and up to 50% of the mothers are full-time housewives, taking care of the family 
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Student Performance Data 

 

Self-Management Data 

At CISHK, students are evaluated on achievement of the school-wide learner outcomes besides the 
content standards.  School attendance pattern and discipline records are useful indicators to see whether a 
student achieves the school goal of “be a responsible and ethical people- SWLO 4”. Evacuation time for 

fire drill is an indicator to check whether students achieve the school goal of “listening and responding 
appropriately, working collaboratively in group settings- SWLO 3b, 3c” 

 

 
 

The school has a 95% attendance requirement policy for all students. In the past, school attendance 
improvement has been action-planned and since then we have set this as a continuous learning goal for 
the school. Though there has been considerably improvement made in this area as the percent of students 
meeting the 95% attendance requirement shows an increasing trend, online lessons during Covid-19 has 
had an impact on student attendance as it is a challenge to directly enforce such policy. Students with 
frequent absences due to personal attitudes and poor habits or chronic lateness have not been invited to 
register for the next year.  We will continue to monitor school attendance of students to educate them to 
be the School-wide Learners 
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As for school discipline, the number of incidences served with discipline action rose significantly in 
2021-22 due to frequent lateness and unexcused absent form lessons during Covid-19.  In the future, the 
school needs to organize more group activities on morality to educate our students to be ethical and 
responsible people (SWLO 4). 

 
 

The evacuation time for fire drill indicates that we could improve further our collaboration effort in group 
working situations. 

 
Performance on External Tests and Exams 

 

a. The PSAT NMSQT 

Starting from 2015, the College Board has adopted a new test format for the PSAT.  Our data of the past 
two years indicate CISHK students’ performance improved under this new test structure, our school mean 
on Math exceeds the national mean for both Grade 10 and 11.  This means that our students generally 
meet the national level under the new test standards in Math. However, for Evidence-Based Reading & 
Writing, our students are still performing below the national level. A factor attributed to this result due to 
a larger number ESL students are admitted to the school. This also indicates that there is still a need to 
make greater improvement among all students’ literacy and English proficiency.  
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The students are also separated into subgroups, the Total Group and the Regular Group (ESL & SEN 
students excluded), when we analyze their performance. We also record the percent of students who met 
the grade-specific bench-mark for Evidence-Based Reading & Writing and for Math. We have a higher 
percentage of students meeting the Math benchmark in both years for both grade levels. From the data, a 
general regression from in Reading and Writing and Math since 2020 for the Grade 10 students while the 
grade 11 students well in Mathematics. This can be attributed the higher number of ESL are admitted into 
CISHK and instructions on ESL and remedial classes are affected by the Pandemic in the past 2 years.  
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b. SAT Reasoning 

Our Grade 11-12 students start writing the new SAT Reasoning test in December/January. Similar to the 
PSAT NMSQT, our students have performed below the “All Test Takers” in both Evidence-Based 
Reading & Writing and in Math.    Our data indicates that both grade 11and 12 progress in Evidence-
Based Reading & Writing from 2018 -2019, progress made compared to previous years. However, in the 
overall scores, both grades still regressed compared to previous years’ results.  In addition, since 2019-20 
students’ learning continue to be impacted by Covid-19 as classes have been switching from face-to-face 
instruction to online on regular basis, where at times this was done more than twice in an academic year.  
This is apparently the case for the grade 11 students.   
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The PSAT NMSQT and SAT Reasoning data are also indicators to see whether our students achieve the 
school goals of being independent learners (SWLO-1a), critical thinkers (SWLO-1c) and the ability to 
communicate effectively (SWLO-3a and 3b). The data presented above indicates moderate improvement 
of achievement as students moving from Grade10 to Grade 12 in CISHK but their results are impacted by 
the pandemic in the past 3 years. The school will continue to monitor and examine whether any additional 
factors could have impacted students ‘performance on external exams in the next academic year. 

 

c. The SAT Subject Tests and the AP Exams    

Students of Grades 11-12 also write the SAT subject tests and/or the AP Exams in November, May and at 
the end of the school year. Based on the AP Potential suggested by the College Board from their PSAT 
NMSQT results, students are streamed into SAT Subjects or AP Courses in the past. However, as of 
2019-20, we have placed greater emphasis on the AP Program and require students write more AP Exams 
of their choice.   This also proves to be the correct decision as College Board no longer provides the SAT 
Subject Tests as of 2021 and such decision also ensures that every Grade 12 student would graduate from 
CISHK with SAT Reasoning scores and also with at least three AP scores, so that they may qualify for 
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admission to both local universities in Hong Kong and overseas.  With this change, the school will 
gradually move away from preparing students to write the SAT subject tests. 
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The summary of the 3-Year AP Score indicates that students in CISHK have progressed below global 
performance to within average of 2 - 3% below with exception in the case of 2019 where students had 
exceeded this performance.  Students’ Performance on the AP Exams since 2020 also indicates the results 
have regressed due to the impact of Covid-19. We will need to review our teaching strategies to help our 
students achieve towards the academic content standards 

 

d. The TOEFL 

Students of Grade 11 write the TOEFL as a mandatory school policy at the end of the school year in May.  
This ensures our students would be able to fulfill the language requirement for admission to many 
universities overseas. The TOEFL scores are indicators for achievement on effective communication 
skills (SWLO- 3a, 3b).  For 2019-20, the TOEFL exams were cancelled due to Covid-19 and exam 
results were not updated.   

Based on data collected in the past years, student’s performance in TOEFL is not very high, the data 

collected indicate that our students’ performance has fluctuated over the years but they are making steady 
improvement in Speaking, Reading, Listening, and Writing in the past two years. 
 

Legend:                                 

Reading & Listening       

High (22-30) 

Intermediate (15-21 

Low (0-14) 

 

Speaking 

Good (26-30) 

Fair (18-25) 

Limited (10-17) 

Weak (0-9) 

 

Writing 

Good (24-30) 

Fair (17-23) 

Limited (1-16) 
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Conclusion:    Data Analysis on the external tests and exams does provide CISHK faculty a direction for 
future improvement and for school-wide action planning. Though the data indicates that CISHK students 
are making steady improvement at the external tests/exams in general in recent years, students’ 

performance on the PSAT, SAT Reasoning and TOEFL imply that student achievement towards the 
School-wide Learner Outcomes on areas such as problem solving, analytical and critical thinking and 
effective communication continue to require improvements. Similarly, performance on and the AP exams 
indicate that student achievement towards the content standards has to be improved to reach the global 
level, and this will be areas the school must continue to make greater improvement in the future. 

 

Performance on School-Based Assessment 

 

a. Literacy Skills for Academic Study (The Scholastic Reading Program) 

 
             Note: The 1st measures were taken at the beginning of the first term, or when a student first joined the 

class. The year-end measures were taken at the end of the second term.   

 

Communication skill is an important school-wide learner outcome that all CISHK students should master.  
Among the many student performance data that teachers collect, the standardized Lexile scores students 
achieved under the Scholastic Reading Program at the beginning and also at the end of a school year are 
useful indicators on student achievement in reading and comprehension in English.  For some classes, the 
results in 2021-22 have regressed in comparison to the previous school year, this may be due to much of 
the entire Quarter 3 of the school’s second term lessons being conducted online and students were barred 
from seeking help in person.  We will continue to focus on students’ learning and working towards 

improving their Lexile levels in the 2022-23 academic year.            

 

b. The WIDA Writing Tasks 

Writing is also an important part of communication. Hence, our English teachers also measure student 
improvement in writing proficiency using the WIDA tasks.  Similar to the Lexile data for 2021-22, not all 
classes showed an average proficiency increase as compared to previous academic year.  
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     Note: Task 1 was taken at the beginning of the first term. Task 2 was taken at the end of the second term. 

     

Since data from the relevant external tests and exams have indicated that our students are performing 
under the national average, although improvement on literacy skills is observed through the Scholastic 
Reading Program and the WIDA Writing Tasks, we still need to continue put in greater effort and 
resources on these two programs in the future to enhance students’ understanding of School-wide Learner 
Outcomes in communication (SWLO 3a, 3b) as indicated in the school’s new round of action plans. 

 

c. Performance on Content Standards and School-wide Learner Outcomes 

To measure the performance towards achieving the content standards, students in each curricular course 
write a one-hour “pre-test” at the beginning of the school year to assess the content knowledge on a 

course prior to learning the course. At the end of a school term, students write a 2-hour term examination 
on the course.  The data from the pre-test and those from the term examinations are collected yearly for 
all curricular subjects. However, from 2021-22 onward, instead of averaging the two term exams, 
students would write post-tests towards the end of second term. The post-test was designed to provide a 
more consistent measure of the two tests.  The following charts below show student performance at the 
pre-test and at the term examinations (the average)/ post-tests for curricular subjects offered with written 
exams. In general, students do show a trend of progression between the first assessments in comparison to 
the second assessment in most of the core subjects. However, a trend of regressed achievements is also 
shown from 2019-20 to 2020-21 and 2021-22 school year. A major factor attributed to this regress is 
possibly related to the impact of Covid-19. This includes a long period of school closure has prevented 
students from receiving face-to-face instructions and properly seeking help from teachers. 

 

 



 

 

<Concordia International School> ACS WASC Self-Study Report 2020 Edition 

45 
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In general students showed “added-value” in all curricular courses after completing one-year study in the 
school.  This value-added indicator is based on the Student Learning Objectives (SLO) that is set for 
students in each curricular course. For 2019-20, the SLO growth is set based on student type(s) from the 
analysis of the Pretest results analyzed by Assessment Quality-assurance Platform (AQP). In our previous 
interim report, we indicated that the AQP platform was introduced to assist us on data analysis. From this 
platform, types of students are determined based on the analysis of students’ assessment results, namely 

Type A, B, C, and D. From these, subject panel coordinators met with their panel members to discuss and 
set different growth targets for different student type(s). The charts below show the data collected in the 
last two academic years. 
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From the past three years of results, there has yet a clear trend developed among students achieving SLO 
targets as the results tend to fluctuate in certain grades as some grades made progress while others have 
regressed when compared to previous years’ results. In addition, the percent of students meeting set 
targets is still low in some core subject areas.  This may indicate an inconsistent target range was set from 
the past three years by teachers. Hence, closer review on the benchmarks set on learning targets and 
greater analysis are needed on the collected data. We intended to have Professional Development 
workshop for teaching staff to attend in relation to this topic.    
 

The performance towards achieving the School-wide Learner Outcomes is measured at two levels. 

 

(i) Through Curricular Subjects Offered 

In previous years, students of each curricular course complete a project based work which is subject-
related during Quarter 2 of the year. In 2018-19, this piece of work is extended to three quarters and in 
2019-20, this project based learning has increased in numbers where each quarter, students will work on 
subject-related projects. These projects are assessed by rubrics or rating criteria based on the total or parts 
of the School-wide Learner Outcomes, and data collected.  The following charts show student 
performance for curricular subjects offered: 
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Student performance varies from class to class over the 3-year period; no concrete pattern has been 
identified based on the data collected on how our students have performed towards achieving the School-
wide Learner Outcomes 

 

(ii) Through an Interdisciplinary Group Project on Global Issue 

  

Every year, the Grade 9 and 10 students work on a cross-curriculum group project during Quarter 3.  As 
other years, the 2021-22 project was set with the title: The Impact of Social Media on Teenagers. Students 
were to present their findings at the end of the Quarter in April 2022.  These group presentations were 
assessed by teachers, parents and guests based on rubrics that were constructed based on the four 
elements of our School-wide Learning Outcomes.  Data on performance towards achieving the School-
wide Learner Outcomes were thus collected.  The digital version of the projects was also shared with 
parents and other students through the school’s intranet network.  The chart below shows the average 

scores of the groups on the four elements and on the total SWLOs.   However, due to Covid-19, the 
project for 2019-20 was cancelled. The chart below provides data of previous and recent years. 
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As in the curricular subject, students’ attainment of SWLOs on school-wide projects in the past three 
years show fluctuated results with the exception of progressing on SWLO 4 this year (Responsible and 
Ethical People. The trend however shows achievement of 70% or more in the past 3 years of SWLOs 
attainment in project integration learning. 

 

Conclusion: From the charts presented above, it is noted that the performance towards the SWLOs as 
measured through the curricular subjects and the performance as measured through the group project all 
receive average or above scores in general. However, data from the external tests and exams indicate that 
our students’ achievement towards the School-wide Learner Outcomes on areas such as problem solving, 
analytical and critical thinking and effective communication still require improvements. Hence, greater 
effort on professional development continues to be provided to teachers and training to students in the 
future to further the attainment of SWLOs. 

 

Post-enrollment Data 

 

Whereabouts of students graduated in 2021 & 2022: 
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Over 90% of graduates of the last two years are engaging in college study. As an indicator of student 
achievement towards “independent learners (SWLO- 1) “, these data support that this school goal is met 

by our graduates  

 

Perception Data 

Perception Survey from Students 

Perception surveys from students using the EDB developed questionnaire are conducted annually 
between the month of November or December (please refer to the Appendix for the full results of these 
surveys from 202-23). Top items from each survey area (based on the percentage of respondents who 
strongly agree or agree with the survey statement) from the 2022 survey are presented below: 

 

I. My views on teaching  

 

University/College Entered in 2022 No. of Graduates Program of Study 

Lingnan University 1 Faculty of Arts (Social Science) 

Polytechnic  University 1 Faculty of Business 

Hong Kong Baptist University 1 Faculty of Business 

Simon Fraser University 1 Interactive Art and Technology 

Polytechnic  University 1 Computer Science 

Lingnan University 1 Faculty of Business 

 Total: 6  

University/College Entered in 2023 No. of Graduates Program of Study 

The Hong Kong Polytechnic University 1 Ba (Hons) Design 

The Hong Kong Polytechnic University 1 BSc (Hons) Scheme in Data Science 

City University of Hong Kong 1 BSc Psychology 

Dean College, USA 1 BA in Sport Management 

Hong Kong Metropolitan University 1 The Bachelor of Business Administration in Human 
Resource Management   

Hong Kong Baptist University 1 B.A History 

Lingnan University 1 B.A Social Studies 

The Education University of Hong Kong 1 Bachelor of Education (Honors) in Early Childhood 
Education 

 Total: 8  
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II. My views on student learning  
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III. My views on support for student development 

 

 
 

 
 

IV. My views on school climate  
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Perception Survey from Parents 
Perception surveys from parents using the EDB developed questionnaire are conducted annually between 
the month of November or April (please refer to the Appendix for the full results of these surveys from 
2022-23). Top items from each survey area (based on the percentage of respondents who strongly agree 
or agree with the survey statement) from the 2022 survey are presented below: 

 

I. My views on student learning 
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II. My views on support for student development 

 
 
III. My views on school climate 

 
 

IV. My views on home-school cooperation 

 



 

 

<Concordia International School> ACS WASC Self-Study Report 2020 Edition 

58 

Perception Survey on Achievement towards the School-wide Learning Outcomes 

A survey was conducted in April 2023 with all students on how they perceive their achievement towards 
the Schoolwide Learning Outcomes 
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Over 40% of students perceived that they have achieved the SWLOs with “Very Good” or “Good”, and 

over 55% of students perceived that they are responsible and ethical people. 
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A Brief Summary and Findings 

 (1). Implications of the Profile Data with respect to Student Performance 

Implications from the demographic data 

 

• The collected demographic data indicates the ethnicity of students in CISHK has become more 
homogenous in recent years, more and more students are from local Hong Kong schools and Mainland. In 
addition, the number of SEN students has gradually increased in the past few years. With this change of 
student and with this demographic, the need for additional support in SEN service and remedial programs 
such as ESL are need for students. 

 

• Students in CISHK are rather transient and many do not complete and graduate from the school. This 
trend is more noticeable for students in grade 7 and 8. Upon improving their English and academic 
studies here, some would go to overseas and a few would transfer to other schools to continue the rest of 
the education. In general, student numbers are transient among international schools in Hong Kong. In 
CISHK, the average number of years studying at CISHK is 2 to 3 years; so quite a number of students 
entering in Grade 7 do not proceed to Grade 10 or beyond. Majority of Grade 12 graduates entered the 
school from Grade 9-10. This trend of student movement is related to the physical size of our campus 
with limited facilities rather than with our program and services. 

 

Conclusion: These 2 findings remind us that first, an effective support learning program (Remedial for 
Math, ESL and SEN support) is very important to meet current and future learning needs of the students. 
Secondly, newly recruited and existing teachers need to raise their awareness and knowledge on the 
current research-based teaching practices, so that they can implement their teaching more effectively on 
students’ learning.  

  

Implications from the performance data 

CISHK continues to use multiple measures to assess student achievement on a yearly basis. These 
assessments include both external exams from the College Board and the internal school-based 
assessments to assess students’ literacy skills, achievement towards the content standards, the School-
wide Learner Outcomes, and self-management.  Analysis and discussions continue to take place in every 
school year when a set of data has been collected. These are done at faculty and/or committee/panel 
meetings on a term or quarterly basis.  The stakeholders are informed of the results through channels such 
as the Parent-Teacher evenings, school newsletters, Board Meetings and also through the Annual Progress 
Report.  

 

External Tests/Exams:  The collected and analyzed data from the past years indicate that academic 
performance and growth do occur in CISHK but no consistent trend has been observed. For instance, in 
different year, positive progress is seen in some external exams, such as those by the PSAT, SAT 
Reasoning and TOEFL exams. For instance, students from Grade 10 outperformed Grade 11 students on 
PSAT and Grade 11 students outperformed the Grade 12 on SAT.   Though the data and evidence do 
imply that students are making improvement academically at CISHK and that our students were making 
steady and consistent improvement, a closer observation indicates students’ achievement on evidence-
based reading in PSAT and/or SAT is below the national and international average in these 
measurements, Performance on AP exams is however mixed because a fluctuated trend has been observed 
in some core subjects. There are many reasons why our students have performed under the national and 
international level at the external exams. First, the impact of Covid-19 on face-to-face lessons. Second, 
the transient of students in CISHK has made it difficult for the school to retain students of academic 
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standard that is well above the national level, and with those retained, quite a number of our students in 
class are actually not at grade-level standard. The data collected on PSAT, SAT Reasoning and TOEFL 
are also indicators to see whether our students are critical thinkers (SWLO-1c) and effective 
communicators (SWLO-3a and 3b).  Analysis on these data implies that student achievement towards the 
School-wide Learner Outcomes on areas such as problem solving, analytical and critical thinking and 
effective communication need to be improved further to reach grade-level.  

 

Internal Measurements: In addition to data on the external tests/exams, CISHK faculty also continues 
collect data on internal measurements.  

• The Lexile scores and the WIDA Writing Proficiency scores are collected twice yearly by the English 
teachers to find the increase made in language literacy by a student. Increase in the average Lexile Score 
and the average Proficiency Level are seen for all classes. These measurement results indicate that our 
students are making progress on literacy skills over the year. 

• Data on performance towards achieving the content standards and the School-wide Learner Outcomes 
are also collected.   

- The achievement towards achieving the content standards for a curricular subject is measured by a pre-
test at the beginning of a school year, and a post-test at the end of the school year. It is generally observed 
that students show “added-value” over the year in all curricular courses offered.  This means that while 
our students do show academic improvements in curricular courses studied at CISHK, their academic 
standard is still not at a level for them to perform on par with external assessments.  

- The performance towards achieving the School-wide Learner Outcomes is measured through curricular 
subjects offered as well as through a Group Project on global issue.  Since 2019, the number of projects 
have increased in core subject areas to enhance students’ opportunities on achievement of School-wide 
Learning Outcomes   Though it is noted that the performance towards the SWLOs in the past years have 
also been impacted due to Covid-49, when students are asked how they perceive their performance 
towards achieving the SWLOs, their answers are generally very positive. Despite this, the data on 
external exams also implied that our students’ performance towards the School-wide Learner Outcomes 
on still require improvements, particularly in areas such as problem solving, analytical and critical 
thinking and effective communication.    

 

Self-management Data: Data on self-management such as attendance rates, discipline records and the 
fire drill evacuation time are also recorded yearly. Performance towards meeting the school policy on 
school attendance is action planned to monitor the progress. The self-management data generally indicate 
that CISHK students are generally self-disciplined and well-behaving, an observation which agrees with 
student perception on being responsible and ethical people. 

 

Conclusion: The collected and analyzed data during this self-study period does indicate that academic 
performance and growth to take place in CISHK. Internal measurements indicate that students are 
generally making improvement over a school year. Positive progress is seen during the reporting cycle in 
some areas tested by the PSAT, SAT Reasoning and some subjects in AP Exams. 

CISHK continues to struggle to keep many students of capable academic standard as they would move 
overseas or transferred to larger international schools. In addition, some students admitted in general do 
require remedial help in either ESL or Math, and in some cases, they require assistance in both areas. 
Hence, these students are not at an appropriate standard to tackle the external exams. In looking at value –
added on students learning, we must not simply look at multiple external test/exam scores and make a 
direct comparison with performance of the national/ international test takers. Without addressing the 
difference in academic background of our students, a direct comparison would be very biased. Hence, we 
should include their value-added in school-based assessments such as the comparison of the pre and post-
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tests, their achievement on content standards via the student learning objectives and attainment of the 
SWLOs via project learning.   

  

(2). Preliminary Critical Student Learning Needs based on the data 

Based on implications from the data, the faculty and other stakeholders of Concordia International School 
together identified and re-confirmed the following critical learner needs after intensive brain-storming 
exercises and discussions: 

1. To improve the sense of school pride, belonging, and involvement of students (Correlated SWLO: 1b 
and 3c) 
2. To foster a greater involvement of parents in their child’s education (Correlated all SWLOs) 

3. To enhance student access to the curriculum by improving their literacy (Correlated SWLO: 1a, 1b, 1c, 
2c, 3a, 3c, 4a & 4c) 

 

(3) Important questions for discussion in Home and Focus Groups 

 

Critical Learner Needs SWLOs 
Addressed 

Important related Questions for discussion in 
Home/Focus Group Meetings  

1. To improve the sense 
of school pride, 
belonging, and 
involvement of students  

1b and 3c 1. What steps is the school taking to redevelop the sports 
program and rejoin the ISSFHK? 
 
2. In addition to the Buddy System, what additional ECA or 
school activities should the school promote to foster students’ 

greater sense of identity? 
 
3. Reflecting on students’ feedback, what improvements 

should the school make in order to enhance students’ 

participation in student government, thereby improving their 
planning and organization abilities for school activities? 
 
4. In addition to pastoral care provided by the counseling 
team, what additional activities should the school provide to 
improve students’ mental and social well-beings? 

2. To foster a greater 
involvement of parents 
in their child’s 

education 

 
All SWLOs 

1. How to restore the opportunities for parents to reengage 
with school activities after Covid? 
 
 
2. Is the current PTA’s platform (Wechat) sufficient to play 
the role in assisting parents to better understand the school’s 

SWLOs?  
 
3. What other avenues/channels to increase exposure of what 
the school do, so that parents are able to participate?  

 Improving the school website to better illustrate the 
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SWLOs? 
 Creating an official school WeChat account to 

provide information in Chinese for parents in China?  
 
4. Does the school programme, including classwork, projects 
and presentations do educate students and parents in 
accordance with the SWLOs?    

3. To enhance student 
access to the curriculum 
by improving their 
literacy 

1a, 1b, 1c, 2c, 
3a, 3c, 4a & 
4c 

1. How can we improve students' English learning inside 
class for greater access to the curriculum? 
 
2. Outside of the classroom?  
(Reason - To promote students enjoyment of English so that 
they feel more comfortable using it in the classroom setting) 
 
3. Are we promoting English enough in the school through 
non-verbal forms? Does the school reflect an English 
speaking environment? (Reason - To demonstrate to students 
new and current that English is a key part of the schools 
Ethos) 
 
4. What type of exercises to give students to practice for them 
to improve their ability to give written answers to FRQ 
assessment sections 
 
5. How can we improve external examination results to 
motivate students to stay in our school for an extended period 
of time? 
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Category A:  Organization for Student Learning 

What currently exists in relation to our aspirations for students? 
How do we know what is effective for all students’ learning and well-being? 

What needs to be changed to continuously improve all students’ learning and 
well-being? 

Directions: 
●   Discuss and ensure understanding of the criterion and the indicator framing questions. 
●   Determine what evidence needs to be analyzed. 
● Summarize findings and explain how the findings are supported by analyzed evidence. 

 
A1. School Purpose Criterion 

The school has established a clear vision and mission (purpose) that reflects the beliefs and philosophy 
of the institution. The purpose is defined further by adopted schoolwide learner outcomes* that reflect 
defined global competencies and form the basis of the educational program for every student.  

(Note: school purpose is a general term for terminology used by schools such as core beliefs, vision, 
mission, or philosophy and objectives.) 

Examples of schoolwide learner outcomes include: every student will demonstrate knowledge and 
understanding of diverse cultures that foster tolerance for individual differences; every student will be a 
collaborative worker; and every student will demonstrate higher order thinking skills of application, 
analysis, synthesis, and evaluation. 

A1.1. Clear and Coherent Student-Focused Purpose Statement 

Indicator Framing Questions: 

To what extent has the school established a clear, coherent purpose statement that is student focused 
and impacts the development of the schoolwide learner outcomes and the identified global 
competencies? 

To what extent is the purpose statement congruent with a belief that all students can learn, demonstrate 
global competencies and are prepared for postsecondary opportunities? 

Findings Supporting Evidence 

 CISHK’s philosophy is rooted to the mission of the Lutheran 

Church – Hong Kong Synod, that is to carry out the purpose of the 
incarnation of Jesus Christ who came to reconcile the world to God 
and to reconcile people one to another (Ephesians 2:13-16 and 2 
Corinthians 5:8-20). To accomplish this goal, the Church 
undertakes the task given by Jesus Christ during his earthly 
ministry. This task consists in preaching the Gospel, teaching 
people and serving the world (Matthew 4:23 and 9:35). From this, 
the school developed and has an established mission statement that 
can be found on the school’s website, such as fostering the personal 

and academic growth of each student with efficacy to problems 
coping and solving, effective communicator in both verbal and 
written form, instilling global perceptiveness and an ethical sense. 
The mission statement is consistent with the school-wide learner 
outcomes (SWLOs) that are posted on the school website and in 

- School Website 

- Staff Handbook 
- Parent-Student Handbook 
-SWLOs Posters  

 

- Unit Planners of Atlas Rubicon 

 

-Chosen Path on school website: 
where students go attend their 
studies after Grade 12 
graduation 

http://www.cihs.edu.hk/
https://drive.google.com/drive/folders/1mX2gvwvJ7xSF-d8MQlXmJRSlUIb8cUyL
https://drive.google.com/drive/folders/1mX2gvwvJ7xSF-d8MQlXmJRSlUIb8cUyL
https://www.cihs.edu.hk/about/alumni/
https://www.cihs.edu.hk/about/alumni/
https://www.cihs.edu.hk/about/alumni/
https://www.cihs.edu.hk/about/alumni/
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every classroom. The SWLOs are embedded in the unit planners 
and are permeated in the school daily lives. They are taught in 
lessons and are included in the planned assessments such as projects 
and/or curricular activities like service learning, so we may see how 
students develop the appreciation of cultures other than their own or 
develop an ethical sense from right to wrong, whether it is from 
class learning or through their daily interaction with teachers or 
fellow their peers. In addition to the school website and posters in 
the classrooms, this information is also found in the Staff Handbook 
and Parent and Student Handbook.      

The success of our school graduates entering both local and 
overseas post-secondary institutions have demonstrated that the 
graduating students have passed the required assessments of the 
school’s taught curriculum and attained the proper skills of the 

SWLOs from one grade to the next grade level to the point of their 
graduation. This is also shown the school’s purpose statement is 

congruent with students who can learn, develop global 
competencies and are prepared with opportunities after their 
graduation. 

 

 

 

 

 

 

 

 

 

  

 

A1.2. School Program Consistent with School Purpose 

Indicator Framing Questions: 
To what extent are the school’s programs, systems, policies, and practices consistent with the school 
purpose, the schoolwide learner outcomes and identified global competencies? 
Findings Supporting Evidence 

The Vision, Mission and SWLOs are reflected in the school 
program in a plethora of ways: 

The SWLOs are referenced explicitly in all unit planners showing 
how they are integrated into daily lessons in all subjects. All 
students complete specific assignments based entirely on the 
SWLOs and are graded and given feedback on these accordingly. 

Students from Grade 9 and 10 take one whole week out of lessons 
in February every year to complete a SWLO Project that is 
deliberately planned to include elements of global competencies. 
On Friday afternoons students from Grades 7-10 are engaged in 
activities which are rooted in our SWLOs (for example, Service 
Learning helping to develop SWLO 2 and 4). Tuesday assembly is 
dedicated to learning about all teachings in line with our school 
values (Bible Assembly once a month) and enhancement.  

As expressed in the Staff Handbook, school policy requires teachers 
to teach according to the SWLOs, which includes the development 
of global perspectives.   

For annual school activity week: local community services and 
overseas lifelong learning projects will learn about other cultures, 
and some will also include doing service work in the local 
community of whichever locale the school Oversea Trips went to.   

The Student Council members are seasonally organizing cultural 

- Curricular unit planners on 
Atlas Rubicon 
 
- CISHK Policy on Evaluation & 
Assessment (Staff Handbook) 
 
- Baseline data collection & 
annual evaluation of student’s 

performance toward achieving 
the SWLOs 
 
- Global Leadership and Service 
Learning Program 
 
- Annual SWLO Project (Grade 
9 and 10) planning documents 
(Google Drive) 
 

- Communication between 
teaching staff to plan 
various assembly topics 
(Assembly Schedule in Google 
Doc) 

https://drive.google.com/drive/folders/1mX2gvwvJ7xSF-d8MQlXmJRSlUIb8cUyL
https://drive.google.com/drive/folders/1mX2gvwvJ7xSF-d8MQlXmJRSlUIb8cUyL
https://drive.google.com/drive/folders/1CW1WDXb0Dimzdrn_cCTA9xQiV4OChyX2
https://drive.google.com/drive/folders/1CW1WDXb0Dimzdrn_cCTA9xQiV4OChyX2
https://drive.google.com/drive/folders/1CW1WDXb0Dimzdrn_cCTA9xQiV4OChyX2
https://drive.google.com/drive/folders/1CW1WDXb0Dimzdrn_cCTA9xQiV4OChyX2
https://drive.google.com/drive/folders/1QRRy3R7PA9SPuIuuL0ZLdhoE6Ong_CpO
https://drive.google.com/drive/folders/1QRRy3R7PA9SPuIuuL0ZLdhoE6Ong_CpO
https://drive.google.com/drive/folders/1QRRy3R7PA9SPuIuuL0ZLdhoE6Ong_CpO
https://docs.google.com/document/d/1JvyWbp7e8K2Q-fl3G9uYoWZ6DfpyrayLJvB9q1ygWR0/edit
https://docs.google.com/document/d/1JvyWbp7e8K2Q-fl3G9uYoWZ6DfpyrayLJvB9q1ygWR0/edit
https://docs.google.com/document/d/1JvyWbp7e8K2Q-fl3G9uYoWZ6DfpyrayLJvB9q1ygWR0/edit
https://docs.google.com/document/d/1JvyWbp7e8K2Q-fl3G9uYoWZ6DfpyrayLJvB9q1ygWR0/edit
https://docs.google.com/document/d/1JvyWbp7e8K2Q-fl3G9uYoWZ6DfpyrayLJvB9q1ygWR0/edit


 

 

<Concordia International School> ACS WASC Self-Study Report 2020 Edition 

67 

activities. Various themed celebrations of different festivals: 
Halloween, Thanksgiving, Christmas, and Chinese new year are 
planned. 

We have an annual Science Fair, in which the students form groups 
and work on an individual STEM project. The finished project is 
then presented in front of the whole school, not just allowing the 
students to show what they have created, but also for them to 
exchange their ideas and to develop skills in scientific 
communication.   

 

- School timetabling 

 

- School calendar 

 

 

A1.3. School Community Involvement in Development, Revision and Refinement of the Purpose 
Statements 

Indicator Framing Questions: 

How effective are the processes for engaging the entire school community in the development, revision 
and refinement of the school’s purpose, schoolwide learner outcomes, and global competencies? 
Findings Supporting Evidence 

In the previous self-study (2016-17 school year), all stakeholders 

(Students, teachers, parents and board members) and members of 
the wider school community were involved in revising CISHK’s 

SWLOs. Since then, no revision has been made since then as they 
all deemed the current version is clear and relevant to the school 
programs but parents and students were thoroughly briefed about 
them by the admission officer during admission. When parents 
decide to register the student with CISHK, a copy of the Parent and 
Student Handbook is provided to them. On the first school day, 
homeroom teachers set aside a block of time to explain the SWLOs. 
On the School’s Open Day, a presentation is provided to parents by 

the principal on the essence of SWLOs and global competencies in 
learning. The annual board meeting at the end of the school year, 
board members are to evaluate the students’ success on attaining the 

SWLOs based on the Annual Progress Report.  

While preparing for the 2022-23 Self Study, we have learned that 
with the impact on learning due to the prolonged pandemic, 
stakeholders discussed and believed that it is necessary to refine and 
update the school’s SWLOs to include elements of efficacy so that 

students will be trained to endure future challenges and hardships.  

- SWLOs 
-PowerPoint slides on Open 
House 
-Annual Progress Report 
-Annual Board Meeting Minutes 
(Binder) 
-Perception Evaluation Form on 
School Performance 

 

2022-23 Self Study 
Collaborative Meeting (SWLO 
refinement discussion-with 
stakeholders) 

 

-Refined version of SWLOs 

 

 

A1.4. Communicating and Understanding the School’s Purpose Statements and Schoolwide 
Learner Outcomes 

Indicator Framing Questions: 
How effective are the school’s communication approaches to ensure all members of the school 
community are knowledgeable of the school’s purpose and the schoolwide learner outcomes? 
To what extent are students, parents, and other members of the school and host community able to 
demonstrate an understanding and commitment to the school’s purpose? 

 

 

https://docs.google.com/presentation/d/160i_H4qgFTo3OOEhcD8kihh6NzhXg5d1lgTXx0w4CHE/edit#slide=id.p
https://docs.google.com/presentation/d/160i_H4qgFTo3OOEhcD8kihh6NzhXg5d1lgTXx0w4CHE/edit#slide=id.p
https://www.cihs.edu.hk/annual-progress-report-2022-23/
https://drive.google.com/drive/folders/16P2QFiBRTurDsHcAJ6rL0rZ6oTO7ADQR
https://drive.google.com/drive/folders/16P2QFiBRTurDsHcAJ6rL0rZ6oTO7ADQR
https://drive.google.com/drive/folders/12BGNKrI6QElOZD66HShBZUNKwp2f3iXc
https://drive.google.com/drive/folders/12BGNKrI6QElOZD66HShBZUNKwp2f3iXc
https://drive.google.com/drive/folders/12BGNKrI6QElOZD66HShBZUNKwp2f3iXc
https://drive.google.com/drive/folders/12BGNKrI6QElOZD66HShBZUNKwp2f3iXc
https://drive.google.com/drive/folders/18LEC1CKbAPP4r2F2HhQSfqUvTtQHRenJ
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Findings Supporting Evidence 

The school has worked hard to publicize the vision, mission and 
SWLOs, so that they have been effectively communicated to all 
stakeholders. They are presented to parents and students during the 
course of admission, presented to students on the first day of school 
and during assemblies, to parents on Open House Day, perception 
surveys, in class posters, in class and school projects and specific 
SWLO assignments. 

They are publicized to parents, board members, teaching and 
supporting staff and other school leaders using staff handbook 
newsletters, the yearbook, parent-student handbook, and the school 
website. 

Annually students’ progress from their studies and are promoted to 

the next grade level(s) or graduate and progress to the next level of 
studies in post-secondary institutions. Parents’ participation in 

school take home projects and/or as adjudicator for the Grade 9 -10 
annual SWLOs project, and their continuous support by having 
their children enrolled in CISHK is a clear understanding and 
commitment to the school purpose. In addition, continuous support 
from CISHK board members and the Executive Director despite 
enrollment has taken an impact due to Covid-19 in the past 3 years, 
is also a strong evidence of their understanding and commitment to 
the school’s purpose.  

- The School Website 

- Parent and Student Handbook 

- Staff Handbook 

- Student projects include SWLO 
rubrics 

 - PTA WeChat Platform and 
Newsletters 

- Perception survey for parents 
and students (Google 
Spreadsheet on Google Drive)  

-Perception survey on 
attainment of SWLOs - Students 
and Parents (Google Spreadsheet 
on Google Drive)  

 - Annual progress report shared 
with board members and shared 
publicly on the school website. 

- Alumni returning to school to 
share their experiences. 

 

https://drive.google.com/drive/folders/1mX2gvwvJ7xSF-d8MQlXmJRSlUIb8cUyL
https://drive.google.com/drive/folders/1mX2gvwvJ7xSF-d8MQlXmJRSlUIb8cUyL
https://drive.google.com/drive/folders/1QRRy3R7PA9SPuIuuL0ZLdhoE6Ong_CpO
https://drive.google.com/drive/folders/1QRRy3R7PA9SPuIuuL0ZLdhoE6Ong_CpO
https://www.cihs.edu.hk/pta-bulletin-issue-2-2023-24/
https://www.cihs.edu.hk/pta-bulletin-issue-2-2023-24/
https://drive.google.com/drive/folders/16P2QFiBRTurDsHcAJ6rL0rZ6oTO7ADQR
https://drive.google.com/drive/folders/16P2QFiBRTurDsHcAJ6rL0rZ6oTO7ADQR
https://drive.google.com/drive/folders/16P2QFiBRTurDsHcAJ6rL0rZ6oTO7ADQR
https://drive.google.com/drive/folders/16MLs7mi9KrD3bdO68UL7gc881e13a_z0
https://drive.google.com/drive/folders/16MLs7mi9KrD3bdO68UL7gc881e13a_z0
https://drive.google.com/drive/folders/16MLs7mi9KrD3bdO68UL7gc881e13a_z0
https://drive.google.com/drive/folders/16MLs7mi9KrD3bdO68UL7gc881e13a_z0
https://www.cihs.edu.hk/annual-progress-report-2022-23/
https://www.cihs.edu.hk/annual-progress-report-2022-23/
https://www.cihs.edu.hk/annual-progress-report-2022-23/
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A2. Governance Criterion 

The governing authority (a) adopts policies which are consistent with the school’s mission and vision and 
support the achievement of the schoolwide learner outcomes, i.e., global competencies, (b) delegates 
implementation of these policies to the professional staff, and (c) monitors results. 

A2.1. Selection, Composition, and Duties of Appointed/Elected Board (only for appointed or 
elected boards) 

Indicator Framing Questions: 
How clear are the policies and procedures regarding the selection, composition, and specific duties of the 
governing board? 

Findings Supporting Evidence 

The Synod’s Memorandum & Articles clearly provides written 

procedures on the management of its many schools.  

The SMB (School Management Board) maintains a School Policy 
Manual which is shared with the Principal who transforms relevant 
policies to the Staff Handbook and to the Parent and Student 
Handbook for information and implementation.  

The role and composition of the SMB are appended in the Staff 
Handbook for teachers’ information and downloaded on the school 

website for information of other stakeholders. 

Since the school is administered according to the Policy Manual, 
clearly written procedures and coherent practices are in place. 

 

 The Board manages the school according to the Synod’s mission, 

the Memorandum and Articles of Association of the Lutheran 
Church, and according to the Education Ordinance of Hong Kong. 

 

Issues relating to composition, procedures and selection of Board 
Members are not open at a school level. 

 

Current Board Members are; 

 

Chairman:   Dr. Allan T.Y. Yung (Since 2022, President of LC-
HKS) 

Members:  Rev. Li Yat Shing Daniel (Since 2013, First Vice 
President of LC-HKS) 

Rev. Lau Yat Chiu Tony (Since 1992, Treasurer of LC-HKS) 

Rev. Ip Tai Cheong (Since 2010, President of Concordia 
Theological Seminary) 

Rev. Fung Tat Yeung Gene (Since 2021) 

Ms. Au Pui Yee (Since 1992) 

Ms. Gloria Chan (Since 2022) 

 

Executive Director: Dr. Allan T.Y. Yung 

- Memorandum & Article of 
Association of LC-HK Synod (p. 
31 onward) 

 

- School Policy Manual 

 

- Staff Handbook 

 

- Parent and Student Handbook 

 

- Minutes of Annual Board 
Meeting (Binder) 

 

-Annual Perception Evaluation 
Form on school’s performance 
(Binder) 

https://docs.google.com/document/d/1tkqJABwtjtYsxrEh9ENywKbIbPwwzvStXOTfw4BH-I0/edit
https://drive.google.com/drive/folders/1mX2gvwvJ7xSF-d8MQlXmJRSlUIb8cUyL
https://drive.google.com/drive/folders/1mX2gvwvJ7xSF-d8MQlXmJRSlUIb8cUyL
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Role of the School Management Board: 

1. Establishes purpose and goals of the school. 

2. Establishes procedures and policies for the administration of the 
school’s educational programs and services so as to achieve the 

goals. 

3. Monitors the operation of the school such that it is operated 
according to the vision and mission of the school, the Education 
Ordinance of Hong Kong, and to support the achievement of the 
School-wide Learner Outcomes. 

4. Appointment and deployment of the school's senior staff. 

5. Oversees the school’s annual budget and resources deployment. 

 

The SMB meets on campus at least once a year, and as frequently 
as required.  Communication on routine business and matters is 
handled by circulation of the relevant documents via email and/or 
delivery.  Implementation of the school’s policies and regular 

operation of the school is delegated totally to the Principal and the 
faculty. Daily and regular monitoring and oversight of the school is 
operationally undertaken by Rev. Dr. Allan Yung, who is the 
President of the Synod and whose office is also on the campus. For 
this reason, school staff interact with him on a regular basis and can 
easily approach him for any concerned school matters. 

 

A2.2. Professional Development of Potential and Current Board Members 

Indicator Framing Questions: 
To what extent are prospective and current board members provided professional development in the 
principles of effective boardmanship and knowledge of current research on effective schools and skills 
essential to effective international school governance? 
How effective is the training of the potential and current board members in strengthening their knowledge 
of international school governance? 

Findings Supporting Evidence 

Though the nature and structure of the SMB does not require 
mandatory pre-training or professional development of any 
prospective or existing members. It is under the Education Bureau 
(EDB) instructions that the Incorporated Management Committee 
(IMC) are to attend 8 to 13 hours of training in the form of seminars 
or workshops. For a new supervisor, an additional 6 hours of 
training is required and thereafter, an additional 2 hours of training 
is required on an annual basis.  For Board members, the annual 
required training is 2 hours. The SMB consisted of supervisors, 
board members, teachers and school stakeholders.  In addition, 
some of the training workshops are organized collaboratively by the 
Synod and the EDB for many school board members, supervisors, 
and teachers that are under the Lutheran Church to attend.   

 

- EDB training courses for school 
board members 

- Synod Newsletters 

 

-Training guidelines from  EDB 
and  Evidence 

https://drive.google.com/drive/folders/1cDFOOjSGuUv5f0IPWYVGJPiolJZ5Mk16
https://drive.google.com/drive/folders/1cDFOOjSGuUv5f0IPWYVGJPiolJZ5Mk16
https://drive.google.com/drive/folders/1cDFOOjSGuUv5f0IPWYVGJPiolJZ5Mk16
https://drive.google.com/drive/folders/1cDFOOjSGuUv5f0IPWYVGJPiolJZ5Mk16
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As an international city, Hong Kong consists of 53 international 
schools and 140 registered schools with permission to teach in 
English, these are commonly known as EMI schools. As an 
international city, most of the code of practices are aligned with the 
international standards. Thus, the training and knowledge are 
relevant to international school governance. Furthermore, some of 
CISHK’s board members and the executive director are 

supervisor(s) and principals of the Lutheran schools in Hong Kong. 
Therefore, they are familiarized with the school management 
ordinance and the code of practices 

 

A2.3. Written Policies and Procedures Defining the Board’s Roles and Responsibilities 

Indicator Framing Questions: 
How effective are the written policies and procedures in defining the board’s roles and responsibilities? 
To what extent does the board regularly review its written policies and procedures? 
How effective are the processes for communicating the board’s roles and responsibilities to ensure the 
staff and school community understanding of them? 

Findings Supporting Evidence 

Though CISHK is a small school and does not consist of overly 
elaborate written policies and procedures for Board members. The 
respected roles and responsibilities are clearly spelled out in the 
School Policy Manual for board members, school supervisor and 
principal to follow. The board meets regularly as needed otherwise 
once a year to discuss development plans, budget and fiscal matters, 
and if necessary review and refine the written policies and 
procedures. When it is involved with policy changes or refinements, 
the proposed changes will either be proposed by the Chair who is 
the supervisor or by the principal. If it is by the principal, it will be 
first consulted with the Chair to have his inputs. Any changes will 
be raised by the Chair, discussed and conducted according to the 
procedure in the annual board meeting. 

The communication of board members’ roles and responsibilities 

are effectively communicated through the Staff Handbook where a 
new teaching and/or supporting staff are required to familiarize 
with it and further gain a deeper understanding when he/she is 
working with a mentor. 

- School Policy Manual 

- Staff Handbook 

- Minutes of Annual Board 
Meeting (Binder) 

 

 

A2.4. Policies and Procedures to Ensure Child Safety and Welfare 

Indicator Framing Questions: 
To what extent does the governing authority/ownership demonstrate commitment to child safety and 
welfare through a clear and appropriate definition of child abuse and implemented policies, procedures 
and responsibilities roles to respond appropriately if children are harmed or if allegations of harm to 
children are made? 
To what extent is there clarity about the governing authority/ownership’s responsibilities to ensure child 
safety and welfare? 
To what extent is the training of the governing authority/ownership on child safety and welfare effective? 
 

https://docs.google.com/document/d/1tkqJABwtjtYsxrEh9ENywKbIbPwwzvStXOTfw4BH-I0/edit
https://drive.google.com/drive/folders/1mX2gvwvJ7xSF-d8MQlXmJRSlUIb8cUyL
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Findings Supporting Evidence 

The governing authority of CISHK is committed to provide a clear 
definition on child safety and welfare. This is reflected in the 
school’s Child Protection Policy, Student Safety Policies, Risk 

Management Plan, and Recruitment protocol (References Check for 
Conviction Record with Police).  When a potential candidate is to 
be recruited, he/she is to provide the school a reference checks on 
sexual conviction record with the police. Any candidate fails to 
provide such reference will not be recruited. In the first school 
planning week, all teaching and supporting staff (new or old) will 
be provided a 3-hour online workshop on child sexual abuse with 
an online assessment by MinistrySafe and Abuse Prevention 
System. All staff are required to pass this assessment. In addition to 
broadcasting the Child Protection and Student Safety Policies on 
the school website, major highlights of these two Policies are 
included in the Parent and Student Handbook for them to read and 
acknowledge with their signatures endorsed on the reply slip.  The 
school principal also utilizes the Assembly Schedule to conduct a 
presentation on child abuse, discuss and explain in details of the 
above mentioned plans to students. In other areas of student safety, 
the Risk Management Plan provides detail protocols and steps on 
how teachers should respond when crisis management is required. 
Cameras are also installed in the front gate, corridors and different 
areas on campus to help ensure the safety of students.  

 

These in place policies and practices are deemed to be effective as 
the school conducts fire drills every year or role-play the possible 
event that might occur in the Management Plan in order to ensure 
staff are aware of the potential threats.     

Staff will undergo First Aid courses or refresher courses in the 
summer of 2023 to learn or keep the first aid skills up to date to 
keep students safe. 

-Child Protection Policy 

- Student Safety Policies 

-Risk Management Plan 

- Parent and Student Handbook 

-MinistrySafe Training 
Certificates 

-Assembly Schedule 

 

-SCRCs (Office Cabinet) 

- Staff First Aid Certificates 

 

A2.5. Role of the Governing Authority/Ownership and Relationship with Professional Staff 

Indicator Framing Questions: 
To what extent does the governing authority/ownership limit its actions to policy making and strategic 
planning, authorizing the administration to implement the decisions? 
How does the school leadership determine if there is a clear understanding about the relationship 
between the governing authority/ownership and the professional staff and how is this maintained and 
further developed as needed? 
How effective is the process to develop and maintain a clear understanding of the role of the governing 
authority/ownership in contrast to the responsibilities of the professional staff? 

Findings Supporting Evidence 

 As a WASC accredited school, we follow the guidelines to pursue 
improvement. The Synod publicizes newsletters and annual reports 
to the community about its many churches, social centers and 
schools. The school community is told the role and structure of the 
SMB as it is outlined in the Staff Handbook, Student & Parent 

- Staff Handbook 

 

- Student & Parent Handbook 

 

https://www.cihs.edu.hk/wp-content/uploads/2023/07/cishkcpp.pdf
https://www.cihs.edu.hk/wp-content/uploads/2023/07/CISHKStudentSafetyPolicies.pdf
https://docs.google.com/document/d/1REsfzx7MNT_bnP55bCPDsgJZ9ctMw9wAikJncQnFSck/edit
https://www.cihs.edu.hk/wp-content/uploads/2023/09/Student-and-Parent-Handbook-2023-24_Finalized-280923.pdf
https://drive.google.com/drive/folders/1ZDt2pL10CPJon4XByCCdJIybt9SSI3iX
https://drive.google.com/drive/folders/1ZDt2pL10CPJon4XByCCdJIybt9SSI3iX
https://docs.google.com/document/d/1JvyWbp7e8K2Q-fl3G9uYoWZ6DfpyrayLJvB9q1ygWR0/edit
https://drive.google.com/drive/folders/1mX2gvwvJ7xSF-d8MQlXmJRSlUIb8cUyL
https://www.cihs.edu.hk/wp-content/uploads/2023/09/Student-and-Parent-Handbook-2023-24_Finalized-280923.pdf
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Handbook and also on the school website. Any results and/or major 
decisions discussed in the SMB meeting are informed to the school 
community, particularly the faculty. Since the previous Self -Study 
in 2017, faculty staff have more informal contacts with the 
Executive Director where communication and informal sharing 
would take place.  

 

The SMB is responsible for policy making, strategic planning and 
financial control. The Principal and the faculty are responsible for 
implementation of school policies and decisions made by the SMB. 
This is a long-established standing practice in CISHK, the SMB or 
the Executive Director has never interfered in a decision on 
education made by the Principal, as long as the school budget is not 
exceeded. 

 

Clear lines of authority and responsibility exist between the SMB 
and the professional staff. Having set the school policies and 
strategies, the SMB delegates’ implementation of its decisions to 
the professional staff.  The Principal, supported by a team of 
dedicated teachers and administrative staff are responsible to carry 
out and implement the Board’s decisions, to ensure school 

programs are operated as planned, to ensure the school is operated 
according to the mission and vision and the Education Ordinance, 
and to promote achievement of the School-wide Learner Outcomes 
by students. 

- School website 

 

- School Policy Manual 

 
A2.6. Stakeholder Involvement in Decision-making 

Indicator Framing Questions: 
To what degree does the governing authority/ownership seek and consider stakeholder input into major 
decisions that affect the school? 

Findings Supporting Evidence 

Perception surveys are provided to parents, students, and teachers 
on an annual basis that give them the opportunity to provide 
feedback on major aspects of the school community. In addition, a 
WeChat Group has been created for PTA to communicate, provide 
instant feedback or voice out any concerns, these are reported to the 
principal on a regular basis and then reported up the chain of 
hierarchy if there is any urgent concern.   Furthermore, SWOT 
analyses are conducted by teaching and supporting staff in the past 
during the Friday afternoon’s collaborative meetings, as a way to 

reflect on how school improvement can be provided, planned and 
implemented from one of the important school stakeholders’ point 
of view.   

The results of the analysis and perception surveys are discussed 
with the Executive Director and are included in the Annual Progress 
Report for board members and the school supervisor to review 
during the annual board meeting and put into the school 

- Perception Survey (Parents, 
Students and Teachers) 

 

-PTA WeChat Group 

 

-Annual Progress Report 

 

- SWOT Analysis 

 

-School Development Plan 
-Two major decisions: 
Updated teacher pay scale 
Added a Professional 

https://docs.google.com/document/d/1tkqJABwtjtYsxrEh9ENywKbIbPwwzvStXOTfw4BH-I0/edit
https://drive.google.com/drive/folders/16P2QFiBRTurDsHcAJ6rL0rZ6oTO7ADQR
https://drive.google.com/drive/folders/16P2QFiBRTurDsHcAJ6rL0rZ6oTO7ADQR
https://www.cihs.edu.hk/annual-progress-report-2022-23/
https://docs.google.com/document/d/1b4b-m1ymF0nbX5XPV7tYzAR0fY0V7ZK5XYKGVoNChS0/edit#heading=h.gjdgxs
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development plans.  For example, after feedback from teachers the 
school has added a professional development fund for each teacher 
to facilitate teacher’s professional development.  Another example 

is the updating of the teacher pay scale due to better reflect current 
inflation.   

Development fund 
 

 
A2.7. Relationship of Policies to the School’s Purpose 

Indicator Framing Questions: 
To what extent do the governing authority/ownership’s written policies and financial/educational plans 
support the school’s purpose? 
To what degree is the governing authority/ownership involved in the regular review and refinement of the 
school’s purpose to ensure that their written policies and financial/educational plans are aligned to the 
purpose? 

Findings Supporting Evidence 

The School Management Board (SMB) gives autonomy to the 
Principal and the faculty on all educational decisions to best run the 
school and to best educate the students, as long as the annual budget 
is balanced. Regular review and refinement of programs and 
operations are the responsibility of the Principal and the faculty, 
Board Members and the Executive Director are just kept informed 
and updated. However, if an additional budget is required, the 
Principal would have to justify to the Executive Director to seek his 
support. 

In this way of autonomy, the SMB has given their adequate and full 
support to the school to implement its vision, mission, and the 
school-wide learner outcomes. 

- School Policy Manual 

 

- Staff Handbook 

 
A2.8. Involvement of Governing Authority/Ownership in Monitoring the School’s Progress 

Indicator Framing Questions: 
To what extent is the governing authority/ownership informed about and involved in the monitoring, 
evaluation, and accomplishment of the Schoolwide Action Plan, the review of student performance, 
overall school programs and operations, and the operations/fiscal health of the school? 

Findings Supporting Evidence 

Efficient evaluation and monitoring procedures carried out by the 
SMB are in place, however there is insufficient feedback from the 
SMB. Daily and regular monitoring, and oversight of the school is 
carried out by the Executive Director, who is the President of the 
Synod and whose office is on the campus.  The Principal reports to 
him directly on important school business such as staff change, 
student dismissal in the middle of a school term, performance at 
external tests/exams etc.  Rev. Yung is responsible for 
disseminating this information to his Board members at his 
meetings with them. In the limited feedback received from Board 
members, the school ‘fully achieved’ its assessment areas. 

 

At the end of a school year, an Annual Progress Report on that year, 

 
- Minutes of SMB meetings 
(Binder) 
 
-Perception Evaluation on 
School Performance and 
Annual Budget approval 
(Binder) 
 
-School Development Plans 

 

https://docs.google.com/document/d/1tkqJABwtjtYsxrEh9ENywKbIbPwwzvStXOTfw4BH-I0/edit
https://drive.google.com/drive/folders/1mX2gvwvJ7xSF-d8MQlXmJRSlUIb8cUyL
https://docs.google.com/document/d/1b4b-m1ymF0nbX5XPV7tYzAR0fY0V7ZK5XYKGVoNChS0/edit#heading=h.gjdgxs
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including such information as student demographic data, student 
performance data and analysis, overall programs and operations 
provided in the year etc. is prepared by the Principal. This report is 
submitted to the School Management Board.  A Board meeting is 
called by the Chairman, the Executive Director and the Board 
Members then evaluate the school’s performance on academic 

achievement, on achievement of the SWLOs and on general 
management using the Perception Evaluation Form. In the same 
meeting, achievement of the School Development Plan and Fiscal 
of the following school year are also discussed and approved by the 
Board Members. 

 
A2.9. Effective Complaint and Conflict Resolution Procedures 

Indicator Framing Questions: 
How effective are the governing authority/ownership’s complaint and conflict resolution procedures in 
addressing all stakeholder issues and concerns? 

Findings Supporting Evidence 

Parents in Hong Kong are generally well informed and are aware of 
the measures in place if complaints are required. As a small school, 
we have open communication channels; complaints by stakeholders 
are either done by telephone or email to the General Office, 
Principal’s Office, President’s Office, or directly to EDB. 

Complaints on school policy and business, on teachers and staff 
from students, parents and the community people are all handled by 
the Principal. 

 

Resolution of conflict among staff is also handled by the Principal, 
but the disappointed party may go to the Executive Director for 
appeal. 

Complaints about the Principal will be dealt with by the School 
Supervisor. 

 
-Class Observation Feedback 
 
- Staff Appraisal Form 
 

 

A2.10. Effectiveness of the Processes and Procedures to Evaluate the Chief Educational Leader of 
the School 

Indicator Framing Questions: 
How effective are the procedures used by the governing authority/ownership to evaluate the chief 
educational leader who oversees the school and reports to the authority? 

Findings Supporting Evidence 

Though there is no direct and regular evaluation on the Principal, a 
part of the Teachers’ Perception Survey does evaluate on the 

direction and resource allocation by the principal. In addition, the 
Board Members and the Executive Director evaluate the school’s 

performance on academic achievement, on achievement of the 
SWLOs and on general management of the school using the 
Perception Evaluation Form once a year. This can be seen as an 
indirect evaluation of the school leadership.   

 
- Teachers’ Perception Survey 

(Google Drive) 
 
- Perception Evaluation 
  on School Performance 
(Binder) 
 

https://drive.google.com/drive/folders/1CeKVDLXHrXFfHXxyYjOg95_23YOvSz00
https://drive.google.com/drive/folders/1qM45PxqyVSehoiztr7tIMUXPERdexWNs
https://drive.google.com/drive/folders/16P2QFiBRTurDsHcAJ6rL0rZ6oTO7ADQR
https://drive.google.com/drive/folders/16P2QFiBRTurDsHcAJ6rL0rZ6oTO7ADQR
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Perhaps this can be a new area the school may work on for greater 
improvement of the school leadership in the future. 
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A3. School Leadership Criterion 

The school leadership (1) makes decisions to facilitate actions that focus the energies of the school on 
student achievement of the schoolwide learner outcomes, i.e., global competencies, (2) empowers the 
staff, and (3) encourages commitment, participation, and shared accountability for student learning in a 
global environment. 

A3.1. Responsibilities of Leadership and Staff Defined in Written Policies and Handbooks 

Indicator Framing Questions: 
To what extent are administrator and staff responsibilities, operational practices, decision-making 
processes and relationships clearly defined through written policies, charts, and handbooks? 
To what extent are these policies, charts, and handbooks reviewed and understood by leadership and 
staff? 

Findings Supporting Evidence 

All information regarding responsibilities of staff is very clearly 
outlined in the staff handbook and in individual staff contracts. 

 

Organizational charts referencing the structure of the leadership and 
faculty are also in the staff handbook.  

 

Clear policies for decision making can be found in the school policy 
manual as well as in the staff handbook. 

- School Policy Manual (Page 3, 
10- 14)    

- Organization Chart, Terms of 
Reference of Committees, Job 
Descriptions etc. in Staff 
Handbook (Page 6 - 10, and 13-
19) 

- Master Schedule and Teaching 
Duties (Google Drive) 

 

 

A3.2. Leadership Responsibilities for Child Protection 

Indicator Framing Question: 
How clearly defined are the leadership responsibilities for child safeguarding and welfare? 
How effective is the formal training on child safeguarding and duty of care for the leadership? 
To what extent does the code of conduct and written guidelines define appropriate behavior of adults 
toward children, and children towards other children both on and off school premises, including the use of 
technology, and is annually reviewed and revised as appropriate? 
How effective are the implementation of the child protection policies and procedures by school leadership 
in the day-to-day operations of the school? 

Findings Supporting Evidence 

The school has a Child Protection Policy that is developed to guide 
staff and students on how to protect themselves and one another 
from abuse and potential abuse. Ms. Jagdev, coordinator of the 
Counselling Committee works closely with Mr. Ho (the school’s 

social worker) who is also the Child Protection Officer and handles 
child abuse or suspected abuse incident reports from staff or 
students. For child abuse allegation made against a staff member, 
the case will be investigated and handled by the Principal together 
with the Executive Director. This policy has been updated since 
2016 with the inputs from MinistrySafe. 

- Child protection policy 

 

- Staff hiring policy 

 

- Minutes from Counseling 
Committee Meetings 

 

- Completion certificates of 

https://docs.google.com/document/d/1tkqJABwtjtYsxrEh9ENywKbIbPwwzvStXOTfw4BH-I0/edit
https://docs.google.com/document/d/1tkqJABwtjtYsxrEh9ENywKbIbPwwzvStXOTfw4BH-I0/edit
https://drive.google.com/drive/folders/1mX2gvwvJ7xSF-d8MQlXmJRSlUIb8cUyL
https://drive.google.com/drive/folders/1mX2gvwvJ7xSF-d8MQlXmJRSlUIb8cUyL
https://drive.google.com/drive/folders/1mX2gvwvJ7xSF-d8MQlXmJRSlUIb8cUyL
https://drive.google.com/drive/folders/1mX2gvwvJ7xSF-d8MQlXmJRSlUIb8cUyL
https://drive.google.com/drive/folders/1mX2gvwvJ7xSF-d8MQlXmJRSlUIb8cUyL
https://drive.google.com/drive/folders/1PyKMOH2lOdkKABvFRjNSziti8ny_tlCV
https://drive.google.com/drive/folders/1PyKMOH2lOdkKABvFRjNSziti8ny_tlCV
https://www.cihs.edu.hk/wp-content/uploads/2023/07/cishkcpp.pdf
https://docs.google.com/document/d/1tkqJABwtjtYsxrEh9ENywKbIbPwwzvStXOTfw4BH-I0/edit
https://drive.google.com/drive/folders/1DZMiR_Fi4lsMdAowY5da5nJ9eD6MlABc
https://drive.google.com/drive/folders/1DZMiR_Fi4lsMdAowY5da5nJ9eD6MlABc
https://drive.google.com/drive/folders/1ZDt2pL10CPJon4XByCCdJIybt9SSI3iX
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As a preventive measure, all newly employed CISHK staff 
members are required to go through the Sexual Conviction Record 
Check Scheme operated by the Hong Kong Police Force at 
appointment. 

In the first week of staff orientation, the school uses the resources 
from MinistrySafe to provide a 3-hour online training for new staff 
and as a refresher training for returning staff. After the online 
training, an assessment is provided and all staff must receive a 
passing result. Besides the Child Protection Policy, the school has 
also in place numerous preventive policies and procedures to guide 
students, leading to a healthy school life and protecting them from 
abuse and neglect e.g. the school has a Risk Management Plan to 
handle crises, regulations for special rooms are posted at the 
appropriate school places. The Safety Policies and Procedures 
Manual (adopted from MinistrySafe) serves as a quote of conduct 
and provides faculty, staff members and volunteers guidelines to 
create and maintain a safe campus. Faculty and staff members are 
asked to agree to follow and abide by the guidelines by signing and 
endorsing the document. Both the Child Protection Policy and the 
Student Safety Policies are presented to students during the 
assembly time, so students are familiarized with the topic of self-
protection in day-to-day lessons in the school.    

The school maintains a Counseling Committee, consisting of two 
teachers and a School Social Worker to foster proper adolescent and 
mental health development of students. 

The school also out-sources student support services for students 
with Special Educational Needs to a licensed professional e.g. Dr. 
Eunice Wong or preference of professionals by parents. 

online training course on sex 
abuse 
  

 

- CISHK Student Safety Policies 
 

 

A3.3. Involvement of Staff in Shared and Collaborative Leadership 

Indicator Framing Question: 
How effective are the processes and procedures for involving staff in shared responsibility, actions, 
collaborative structures, and accountability to focus ongoing improvement on student learning and 
teaching? 
How do the actions of leadership and staff demonstrate a focus on successful student learning? 

Findings Supporting Evidence 

 The school is effective and clear in delegating responsibilities, 
creating collaborative structures and accountability.  Staff duties are 
listed in the Staff Handbook as follows: 

Administration chart showing line of accountability of persons in 
school. 

Job descriptions of positions reflect the different ways in which 
staff are actively involved in school improvement. 

Terms of Reference of Committees & Panels outline how staff 
members play various roles in the development of school 
improvement, particularly focusing on the school action plans 
(which are also written by a number of different faculty members)  

- Staff Handbook (Page 6 - 10, 
and 13-19) 

- Panel and Committee Meeting 
Minutes  

- School Action Plans 

 -Friday Collaboration Meeting 
Agenda and Minutes 
 

https://drive.google.com/drive/folders/1ZDt2pL10CPJon4XByCCdJIybt9SSI3iX
https://drive.google.com/drive/folders/1ZDt2pL10CPJon4XByCCdJIybt9SSI3iX
https://www.cihs.edu.hk/wp-content/uploads/2023/07/CISHKStudentSafetyPolicies.pdf
https://drive.google.com/drive/folders/1mX2gvwvJ7xSF-d8MQlXmJRSlUIb8cUyL
https://drive.google.com/drive/folders/1mX2gvwvJ7xSF-d8MQlXmJRSlUIb8cUyL
https://drive.google.com/drive/folders/1PJ9omfuNYE2H2trmu1pvlfCvDBzQuUM5
https://drive.google.com/drive/folders/1PJ9omfuNYE2H2trmu1pvlfCvDBzQuUM5
https://drive.google.com/drive/folders/1gHM-zt1kk9Vm5MgEahEK82Itkr5ZPLIF
https://drive.google.com/drive/folders/15knb8VlvnutgWePR745N09u4KtHEIpub
https://drive.google.com/drive/folders/15knb8VlvnutgWePR745N09u4KtHEIpub
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Duties of Panel Coordinator & Subject-in-charge are clearly 
outlined in the staff handbook to show their role in school 
improvement. 

A3.4. Effective Internal Communication Processes and Procedures 

Indicator Framing Questions: 
How effective are the internal communications processes and procedures to: a) ensure that faculty and 
staff are informed on a regular basis, b) facilitate planning, and c) address issues and conflicts? 

Findings Supporting Evidence 

Strong internal communication amongst staff in both formal and 
informal ways. Informal communication occurs through 
conversations, a WhatsApp group, ad hoc meetings, and during 
Tuesday briefings. With such a small faculty it is noted that a lot of 
informal communication also takes place during break/lunch time in 
the faculty office.  Formal communication channels occur during 
various meetings and emails. With a small number of staff, the 
communication channels are uncomplicated and very rarely 
overused. While there are no formal methods of evaluating the 
effectiveness of communication, given the small size of the faculty 
and campus, no significant issues have arisen from this method.  

 

Panels and committees meet quarterly (or more often if the occasion 
arises) to discuss progress towards action plans, to evaluate work 
done and to propose new initiatives.  

 

All faculty members attend Friday afternoon collaborative meetings 
once a month for school development planning, co-planning for 
school projects, students’ issues and concerns.   

 

The Principal keeps lines of communication open with all staff 
through private meetings or emails and is available for all staff to 
visit throughout each day should they have the need.  

 

Mentor meetings provide times for mentees to communicate any 
issues they are having at school. 

- Minutes from Friday 
collaborative meetings 

  

- Panel and Committee quarterly 
meeting minutes 

 
A3.5. Promoting a Globally Minded School Culture 

Indicator Framing Question: 
How do school leadership and staff promote a globally minded school culture interconnected to the world 
and evaluate its effectiveness? 
How are all students supported to reach high levels of learning through an equitable and broad-based 
globally minded school culture? 

Findings Supporting Evidence 

In our view, the processes for evaluating whether or not the school 
is effective in promoting a global minded culture are sound. 
However, during COVID, the lack of available activities to assess 

- Photos and yearbook accounts 
based on the past events: 

https://drive.google.com/drive/folders/15knb8VlvnutgWePR745N09u4KtHEIpub
https://drive.google.com/drive/folders/15knb8VlvnutgWePR745N09u4KtHEIpub
https://drive.google.com/drive/folders/1PJ9omfuNYE2H2trmu1pvlfCvDBzQuUM5
https://drive.google.com/drive/folders/1PJ9omfuNYE2H2trmu1pvlfCvDBzQuUM5
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meant that we had to scale back these activities. We maintained the 
spirit of their inception by creating a culture of service within the 
school. Specifically, we implemented a Buddy System where older 
students are paired up with younger mentees under the supervision 
of staff, explored world cuisines in Home Economics ECA, 
facilitate a Cultural Day where students had to research and share 
about various cultures.   

 

Cultural appreciation taught within different aspects of the school 
curriculum (expanded on in Category B): World Issues taught in 
Grade 8, Cultural Exploration in the English, 7-12 Curriculum. 

Regarding the faculty, staff are allocated duties to implement 
extracurricular or co-curricular activities that promote a globally 
minded school culture. These include helping students to participate 
in a variety of activities inside and outside the school. Prior to 
Covid-19, staff led students to participate in a number of 
international competitions alongside other international schools 
(both at local and overseas level) every year. These include Model 
United Nations Conference, World Scholar's’ Club, History Bee & 

Bowl, and Mind over Matters.  Cultural Day takes place in May 
every year where staff and students showcase their home cultures 
with food, presentations, and dance.    

 

Service Learning opportunities take place on Friday afternoons for 
Gr. 9-10 students, to serve others, visit the elderly and animal 
rescue centers, and beach cleaning to enhance their awareness on 
environmental issues. The Student Council also initiates food-drive 
every year to support those less fortunate in the local community. 

 

To further enhance students’ global perspective, the staff and 
students participate in annual overseas trips that revolve around the 
theme of Cultural Awareness, Service, and Adventures.     

 

- World Scholar’s Cup 

 

- History Bee and Bowl 

 

- Model United Nations 
  
- Cultural Day 

 

- Overseas Trip 

 

- Service Learning 
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 A4. Staff Criterion 

Qualified staff and leadership and facilitate student achievement of the desired outcomes: student 
academic standards, schoolwide learner outcomes, global competencies, and major student learner 
needs. There is a systematic approach to continuous improvement through orientation and ongoing 
professional learning on student performance data, student needs and research. 

A4.1. Policies and Procedures Related to Qualified Personnel 

Indicator Framing Questions: 
How effective and clearly understood are the written employment policies and procedures to ensure 
proper hiring of current and potential staff for each program according to statutory requirements, position 
qualifications, and international experience? 
How effectively are all the school’s personnel policies consistently adhered to and clearly understood by 
leadership and all staff to support a positive globally minded culture and environment? 
Findings Supporting Evidence 

Our employment policies are effective in hiring suitably trained 
teachers, despite the difficulties of a smaller potential recruitment 
pool of available teachers, due to COVID among other reasons. 
Among current staff, 73% have a Masters, 82% have a PGDE.  

In our school, the principal conducts all interviews, and makes 
hiring decisions pending approval from the Executive Director. The 
following guidelines have been developed in accordance with EDB 
and school requirements:  

In Part II of the Teacher's Service Contract, teaching staff are 
appointed at two levels. 

Level 2: Bachelor / Master / B Ed Degree, holding Qualified 
Teacher Status: A recognized teaching credential / certificate or 
diploma requiring a minimum of one year full-time or two years 
part-time formal teaching training. 

Level 1:  Bachelor / Master Degree, but not holding Qualified 
Teacher Status 

Other requirements: 

-  Having gone through the Sexual Conviction Record Check 
Scheme operated by the Hong Kong Police Force 

-  Holding valid Hong Kong work visa 

Having academic & professional qualifications assessed by the 
Hong Kong Council for Accreditation of Academic & Vocational 
Qualifications, allowing registration as a teacher with EDB. 

 

The turnover rate of teachers is higher than we like, which means 
that the school’s teacher retention policies are less effective and 

need to be improved.  The school is reviewing the pay scale and 
other incentives. 

- Part II of Teacher’s Service 

Contract (Teacher Server) 
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A4.2. Child Protection Safeguards in Recruitment, Training and a Code of Conduct 

Indicator Framing Questions: 
How effective are the recruitment policies which include rigorous background screening checks, work 
policies and procedures, including trainings, to ensure all employees and volunteers are of sound moral 
character and are suitable people to work with children and young adults? 
How effective are the regular, systematic professional trainings for all faculty, staff, contractors, service 
providers, volunteers and visitors on student safeguarding, child abuse prevention, recognition, 
intervention and reporting? 
(This includes staff working at boarding facilities, homestay, residential arrangements, and involved in 
excursions, trips, and student exchanges.) 

How effective are the processes for all faculty, staff, volunteers, outside contractors, parents and students 
to understand and to abide by the written code of conduct? 

Findings Supporting Evidence 

Recruitment is handled totally by the Principal who would ensure 
all staff members employed, based on the staff’s background, 

training, and preparation are qualified for their responsibilities at 
CISHK to ensure quality student learning. 

A public invitation for application will appear in the media first. A 
comprehensive CV and a recent picture are required. The Principal 
then short-lists potential candidates for the first interview. For one 
position, usually no less than ten applicants are seen. At the 
interview, the Principal would check and assess:  

- Background 

- Qualifications & Training  

- Appropriate appearance to be a teacher 

- Appropriate personal qualities to be a teacher 

- Voice and accent to communicate clearly to ELL 

Then 2-3 candidates are selected to attend a second interview, this 
time either together with the Subject Panel Coordinator, or after 
discussion with the subject expert. 

 

Starting from 2016, the Principal has used various forms and 
procedures adopted from MinistrySafe in hiring teachers and staff 
members to ensure all employees are of sound moral character and 
are suitable people to work with children and young adults. The 
standard hiring procedures are: 

-Applicants for a position complete the CISHK “Application Form 

for Employment” and the MinistrySafe “Interview Form”. 

-Face-to-face interview is conducted by the Principal. Among other 
things, the Principal would ask the candidate to elaborate further on 
any answers to questions in the Interview Form, to help better 
understand the candidate’s personality, background and experiences 

working with children and young adults. 

-Personal references are checked for potential candidates by 
email/telephone using the MinistrySafe “Personal Reference Form”. 

-Applicants considering an offer of appointment attend a 2nd 

-Teacher Demographics (Annual 
Report Data) - Office Server 

 

- Child protection policy 

 

- CISHK Student Safety Policies 

 

- Staff hiring policy and 
reference check forms 

 

- Completion certificates of 
online training course on sex 
abuse 

  

- CISHK Application Form for 
Employment and the 
MinistrySafe Interview Form 
(Officer Server) 

 

- MinistrySafe Personal 
Reference Form (Officer Server) 

 

- MinistrySafe Safety 
Application Form  (Office 
Server) 

  

- Applicant Statements and 
Agreed Code of Conduct (Officer 
Server) 

 

-Assigned Mentor-Mentee 
Pairing (Staff Handbook Page 

https://www.cihs.edu.hk/wp-content/uploads/2023/07/cishkcpp.pdf
https://www.cihs.edu.hk/wp-content/uploads/2023/07/CISHKStudentSafetyPolicies.pdf
https://docs.google.com/document/d/1tkqJABwtjtYsxrEh9ENywKbIbPwwzvStXOTfw4BH-I0/edit
https://docs.google.com/document/d/1tkqJABwtjtYsxrEh9ENywKbIbPwwzvStXOTfw4BH-I0/edit
https://drive.google.com/drive/folders/1ZDt2pL10CPJon4XByCCdJIybt9SSI3iX
https://drive.google.com/drive/folders/1ZDt2pL10CPJon4XByCCdJIybt9SSI3iX
https://drive.google.com/drive/folders/1ZDt2pL10CPJon4XByCCdJIybt9SSI3iX
https://drive.google.com/drive/folders/1mX2gvwvJ7xSF-d8MQlXmJRSlUIb8cUyL
https://drive.google.com/drive/folders/1mX2gvwvJ7xSF-d8MQlXmJRSlUIb8cUyL
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interview. They are asked to complete the MinistrySafe “Safety 

Application Form” and also to endorse on the “Applicant 

Statements and Agreed Code of Conduct”. 

-Service contract signed (validity subject to favorable result from 
the Sexual Conviction Record Check conducted by the Hong Kong 
Police Force and/or Convection of Criminal Records by 
international authority appointed by the school). 

-Student Safety Policies endorsed. 

In the first week of staff orientation, the school uses the resources 
from MinistrySafe to provide a 3-hour online training for new staff 
and as a refresher training for returning staff. After the online 
training, an assessment is provided and all staff must receive a 
passing result 

If the results are negative on either one, the contract will be void. 
The Safety Policies and Procedures Manual (adopted from 
MinistrySafe) also serves as a code of conduct that provides faculty, 
staff members and volunteers guidelines to create and maintain a 
safe campus. Faculty and staff members are asked to agree to 
follow and abide by the guidelines by signing and endorsing the 
document. 

 

To ensure quality assurance in teaching, new teacher(s) will be 
mentored by the subject panel coordinator where he/she mentored 
about the school’s direction, curriculum planning in Atlas Rubicon, 

the flow of teaching, assessments, assigning assignments on school 
websites and other administrative matters. In addition, the mentor 
will also conduct class observations and feedback is provided for 
further improvements.  If both the teacher(s) and subject panel 
coordinator(s) are new to the school, this task will be picked up by 
the vice principal and/or principal. 

10)  

 

-Class Observation Feedback 
Form (Google Drive) 

 

A4.3. Supervision and Evaluation Promoting Professional Growth 

Indicator Framing Question: 
How effective are the supervision and evaluation procedures to promote professional growth of staff that 
supports high-quality learning and teaching and prepares students to be globally competent? 

Findings Supporting Evidence 

During the first week of teacher orientation, all teaching staff would 
complete the Annual Staff Development Plan to reflect on their 
strengths and areas for development. The completed plan is shared 
with the Principal for review. By early September, a list of available 
professional development opportunities will be shared via Google 
Doc with panel coordinators and teachers. The list is open to panel 
coordinators to review and if teachers have other workshop(s) in 
mind that are not included in the list may discuss with his/her panel 
coordinator.   

Panel heads (also play the role of mentors) are responsible for 
supervising the progress of staff in their department, and can do this 

- Annual Staff Professional 
Development (ASPD) forms for 
Staff in During the first week of 
orientation 

 

-PD topics and choice shared 
with staff (Google Doc) 

 

-Student Perception Survey 

https://drive.google.com/drive/folders/1mX2gvwvJ7xSF-d8MQlXmJRSlUIb8cUyL
https://drive.google.com/drive/folders/137GO9X5qepIBlnDMXvmkPeNZxUAObmVF
https://drive.google.com/drive/folders/137GO9X5qepIBlnDMXvmkPeNZxUAObmVF
https://drive.google.com/drive/folders/17o0FcWcZL7q4WjuPWkuP_uS7QQMaUvI3
https://drive.google.com/drive/folders/17o0FcWcZL7q4WjuPWkuP_uS7QQMaUvI3
https://drive.google.com/drive/folders/17o0FcWcZL7q4WjuPWkuP_uS7QQMaUvI3
https://drive.google.com/drive/folders/17o0FcWcZL7q4WjuPWkuP_uS7QQMaUvI3
https://docs.google.com/document/d/19HEIpdLjfm34iNA-e2UJy750-pusJJFrJQHHmknjXLo/edit
https://docs.google.com/document/d/19HEIpdLjfm34iNA-e2UJy750-pusJJFrJQHHmknjXLo/edit
https://docs.google.com/spreadsheets/d/1VzMLY2FXN1U8ICQmMJNDQda0X_K6O8hzm_yb2az9MkE/edit#gid=977525677
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by looking at student work, class visits or mentoring conversations. 
In rare occasions where a particular staff would need extra support 
in a particular area(s) like planning/teaching/assessments/classroom 
management, other teachers or panel coordinators are usually very 
helpful in working collaboratively to help the staff to improve.   

Students complete the annual perception survey on staff 
performance and the results are shared with faculty members by the 
Principal. All staff are given time to reflect on these results and 
occasionally, where necessary, a panel coordinator may use the 
results as a basis for extra mentoring with that member of staff. 

The Principal has individual meetings with all staff members to 
discuss their progress in their first 6 months at the school and year 
end appraisals in June. 

 

-Staff Appraisal forms 

 

A4.4. Staff Actions/Accountability and Collegial Strategies to Support Learning 

Indicator Framing Questions: 
How effective are the processes and procedures for involving staff in shared responsibility, actions, and 
accountability to support student learning throughout all programs? 
How effective are the collegial strategies used to implement innovations and encourage improvement 
such as shadowing, coaching, observation, mentoring, and professional learning communities? 

Findings Supporting Evidence 

The Staff Handbook clearly outlined the following points and are 
elaborated on by the Principal at meetings from time to time: 

- Administration chart showing lines of accountability for staff 

- Job descriptions of each individual position 

- Terms of Reference for Committees & School Bodies 

- Duties of Panel Coordinator & Subject-in-charge 

- Teacher’s shared responsibility e.g. on assessments, on preparing 

exams, on student discipline etc. 

  

The Principal manages the school by participatory decision making 
and by delegation of school duties to the Vice- Principals, senior 
teachers and the teachers, according to the line of accountability 
listed in the administration chart. 

  

Teachers are grouped at two levels - into subject panels for teaching 
duties and into working committees for non-teaching duties. A 
subject panel is led by a senior teacher who assumes coordinating, 
supervising and mentoring roles to lead the panel and teachers to 
complete all duties of teaching and learning relevant to the panel. 
He/she completes his/her role through sharing and discussions in 
panel meetings, shadowing, coaching and mentoring on campus, 
and observation during peer class visits. The strategies used to 
empower a particular panel member depends on the maturity level 
of the teacher. A working committee is headed by a coordinator 
who coordinates members to complete the assigned tasks through 

- Staff Handbook 

   

- After School Sport and Non 
Sport ECAs participation record 
(Google Drive) 

  

- Self-management data (Annual 
Progress Report) 

 

-Counseling referral records 
(Teacher Server) 

https://drive.google.com/drive/folders/1qM45PxqyVSehoiztr7tIMUXPERdexWNs
https://drive.google.com/drive/folders/1mX2gvwvJ7xSF-d8MQlXmJRSlUIb8cUyL
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discussions and sharing. 

  

For teaching/learning and subject-related business, the Subject 
Coordinators are usually delegated with the full power from the 
Principal to make the appropriate decision and action. Therefore, 
learning is maximized as decisions are made by the subject experts. 

  

For other business such as discipline, counseling, activities etc., the 
relevant staff in-charge are given the power to handle the matter 
according to their professional knowledge. This delegation takes 
place where the relevant staff know the students well and therefore 
make the right decisions. For example, the Athletic and the 
Assistant Athletic Director have successfully used their strategies to 
make the after school sports ECA program a sought-after activity 
for students. The Counseling Committee, together with the School 
Social Worker, has successfully encouraged students to seek help 
and the day-to-day work of the Discipline Committee has resulted 
in students being self-disciplined - evidenced by self-management 
data 

 

A4.5. Support and Measurable Effect of Professional Learning 

Indicator Framing Questions: 
How effective is ongoing professional learning in enhancing the capacities and the competencies of the 
administrators and teachers to design and implement research-based instructional practices that meet all 
students’ learner needs? 
How effective are the processes to determine the measurable effect of professional learning, support, 
coaching and mentoring on student learning? 

Findings Supporting Evidence 

Teachers are required to complete the Annual Staff Development 
Plan at the beginning of a school year. In this ASDP, teachers will 
set professional goals and create a PD plan for the year. According 
to the professional goals and plan set, each teacher is required to 
identify steps that he/she will take during the year to reach the 
proposed goal, including taking on relevant professional 
development courses/activities. The teacher is also required to 
identify ways that success may be measured using student 
achievement as one of the indicators. For example, a teacher who 
has set a goal to acquire a skill/knowledge to enhance teaching or 
school work will first register a relevant course with a training body 
with support from the school’s Staff Development Fund. Then 

he/she will apply the skill/knowledge/ideas learned from the course 
in his/her classroom teaching and will record the impact this has on 
student achievement. 

Since 2017, CISHK used the following ways to measure the effect 
of PD on student achievement:  

1. The process of attending a PD course will involve 3 forms for the 
teacher to fill out. An application form to be approved by the 

- ASPD Forms 

 

- Professional Development 
Policy (Page 29 Staff HandBook) 

 

- Evaluation of PD Forms 1, 2, 
and 3 

https://drive.google.com/drive/folders/17o0FcWcZL7q4WjuPWkuP_uS7QQMaUvI3
https://drive.google.com/drive/folders/1mX2gvwvJ7xSF-d8MQlXmJRSlUIb8cUyL
https://drive.google.com/drive/folders/1mX2gvwvJ7xSF-d8MQlXmJRSlUIb8cUyL
https://drive.google.com/drive/folders/1bNzIZa7JuzBCNS9xuysyk1akz6fyFkoB
https://drive.google.com/drive/folders/1bNzIZa7JuzBCNS9xuysyk1akz6fyFkoB
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principal, one evaluation form to be filled out immediately after the 
course, and a final evaluation form to be filled out 6 weeks later. 
This will provide a rounded evaluation of the PD and show 
evidence of the impact it has had on a teacher’s classroom practice 

in the longer term. 

2. Feedback and comments from peer classroom visits are also used 
to measure the effect of PD on student learning. 
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A5. School Improvement Process Criterion 

The school leadership facilitates continuous and innovative school improvement to guide the work of the 
school through (a) implementation of a schoolwide action plan focused on quality learning for all students; 
(b) involvement of the school community; and (c) collective accountability for implementing and 
monitoring the schoolwide action plan. 

A5.1. Schoolwide Action Plan Aligned to Desired Outcomes 
Indicator Framing Question: 
To what extent is the schoolwide action plan a) aligned to the student learner needs and the other desired 
outcomes, i.e., schoolwide learner outcomes, global competencies, and academic standards and b) 
guides the work of the school community? 
Findings Supporting Evidence 

CISHK’s action plans are aligned with the student learner needs and 

the school’s SWLOs. The ideas of the current cycle’s action plans 

started to incubate during the preparation for the Mid-Cycle Visit in 
2021 as we learned that the previous cycle of action will lapse. 
Based on the implementation level and progress of the 2018 -2021 
action plan cycle (with the consideration of impact under Covid-
19), a series of questions were circulated in one of the Friday 
Collaborative Meetings to brainstorm on the new student learner 
needs, so future action plans could be developed after the 2018-21 
cycle lapse. As part of the post Mid-Cycle follow up tasks, these 
ideas were finalized and action planned at the end of the school year 
in the School Improvement Committee (SIC) and the post visit.  

 

Modified Learner Needs after Mid-Cycle Visit: 
1. Improving Students’ overall Literacy and academic 

achievements 

2. Improving parental involvement through parent education 
and school projects. 

3. To enhance the positive school culture to further grow the 
sense of belonging and pride through school planned 
programs and activities 

4. To provide annual regular professional developments for 
staff to enhance their teaching and learning in order to meet 
the students’ diverse learning needs, to continue a 

collaborative culture of shared best practices and maintain 
the PLC within the school. 

 

Action Plan One is specifically focused on students’ overall literacy 
and academic achievements, as well as part one of the school 
SWLOs.  Action Plan Three is focused on attaining other areas of 
the SWLOs through school activities (curricular and non-curricular) 
whereby students may continue to develop their collaborative skills, 
enhancing students’ global competencies and service learning hours 
under the impact of Covid-19. The timeline and required fiscal 

-Friday Collaborative Meeting 
Minutes 2020-21 School Year 
(January 2021) 

 

-SIC Meeting Minutes 2020-21 
School Year (March 2021) 

 

-Annual Board Meeting in 
(August 2021) - Binder 

 

-School Development Plan 2020-
23 

 

-Action Plans 2021-23 Cycle 

 

-Literacy Tracklist and Report 

https://drive.google.com/drive/folders/1F7l0PfHvTfu-w4p1vYDvr6LfmEcXYu5S
https://drive.google.com/drive/folders/1F7l0PfHvTfu-w4p1vYDvr6LfmEcXYu5S
https://drive.google.com/drive/folders/1F7l0PfHvTfu-w4p1vYDvr6LfmEcXYu5S
https://docs.google.com/document/d/1Hjk1iUySto8ci079ZJVF9rATKMR7Moc2Dz8LhwhTiw8/edit
https://docs.google.com/document/d/1Hjk1iUySto8ci079ZJVF9rATKMR7Moc2Dz8LhwhTiw8/edit
https://docs.google.com/document/d/1sILbQTk_0o5JnqWLVrss1pb2xQXEHZ3fhAJNdHNsf00/edit#heading=h.gjdgxs
https://docs.google.com/document/d/1sILbQTk_0o5JnqWLVrss1pb2xQXEHZ3fhAJNdHNsf00/edit#heading=h.gjdgxs
https://drive.google.com/drive/folders/1iPr6o0NdGDgY2oAAbENS5XrjYurQZuvH
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resources for implementation were incorporated into the school 
development plan and were discussed at the annual board meeting 
for board members’ input and approval.  

 

During the school year, the action planning teams use the success 
criteria described in the plans and data in hand to monitor the 
progress of the plans. At the end of a school year, the principal and 
teaching staff work to analyze student achievement as described in 
the plans to determine how far the targets set for the year are met 
and then use the results to plan and refine the school-wide action 
plans for the next year.  During the evaluation process, the principal 
and faculty also use the baseline data collected on performance 
towards the SWLOs, academic standards and other measures to 
identify new learning needs and decide whether new action plans 
are required or an existing plan stopped in the future. 

  

In the 2022-23 Self-Study, the Student/Community Profile Data 
was analyzed in conjunction reports made to the strengths and 
weaknesses of the different Categories (Cat A, B, C and D), and we 
will develop new learner needs for Chapter 4 and action plans will 
be developed accordingly for Chapter 5 

 

A5.2. Stakeholder Involvement that is Broad-based, Collaborative and Shows Commitment 

Indicator Framing Question: 
To what extent is there broad-based and collaborative involvement and commitment to the schoolwide 
action plan by the stakeholders, including the leadership, staff, students, and parents? 

Findings Supporting Evidence 

Teachers in CISHK collaboratively participate and contribute in 
planning school programs and setting new initiatives for the school. 

In the year-end evaluation and planning meetings, teachers and 
administrators thoroughly discuss and make refinements on the unit 
planners in Atlas Rubicon, update of action plans progress and 
refinement for next year’s achievement targets, discussion on 

teaching /learning resources, resource allocation and initiatives for 
the next year.   

The school’s PTA also meets three times during the year to discuss 

various events that take place in the school. Parents have been 
playing an important role in advising the administration in planning 
and in execution of functions in the school. In the past, parents’ 

opinions have contributed to the change of curriculum having P.E 
lessons for grade 11 and 12 students.  

Since 2017, collaborating with parents and students and accepting 
their suggestions has been an important part of the school’s practice 
in listening to stakeholders’ suggestions for planning development. 

For instance, we have been involving different stakeholders (PTA 
representatives, student representatives, and board members) in 
different meetings such as preparation for the Mid-Cycle Visit in 

- Minutes of Academic 
Committee Meeting 
(Server/Google Drive) 

 -PTA’s Meeting Minutes 

(Binder) 

- Parent and PTA 
representatives’ participation in 

WASC Self-Study (Google 
Drive) 

Action Plans for 2021-23 Cycle 

- Student representative’s 

participation in WASC Self-
Study (Google Drive) 

  

- Records of SWLO Refinements 
for Self-Study Meetings 

https://docs.google.com/document/d/1YoSRiXNG2RnxzNpdNBPE4D-McChFdhKz3RXZQYxZ85A/edit
https://docs.google.com/document/d/1YoSRiXNG2RnxzNpdNBPE4D-McChFdhKz3RXZQYxZ85A/edit
https://docs.google.com/document/d/1YoSRiXNG2RnxzNpdNBPE4D-McChFdhKz3RXZQYxZ85A/edit
https://docs.google.com/document/d/1YoSRiXNG2RnxzNpdNBPE4D-McChFdhKz3RXZQYxZ85A/edit
https://docs.google.com/document/d/1YoSRiXNG2RnxzNpdNBPE4D-McChFdhKz3RXZQYxZ85A/edit
https://docs.google.com/document/d/1YoSRiXNG2RnxzNpdNBPE4D-McChFdhKz3RXZQYxZ85A/edit
https://docs.google.com/document/d/1YoSRiXNG2RnxzNpdNBPE4D-McChFdhKz3RXZQYxZ85A/edit
https://docs.google.com/document/d/1YoSRiXNG2RnxzNpdNBPE4D-McChFdhKz3RXZQYxZ85A/edit
https://docs.google.com/document/d/1YoSRiXNG2RnxzNpdNBPE4D-McChFdhKz3RXZQYxZ85A/edit
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2021, explaining the new cycle of action plans from 2021 onward 
that emphasize on parent education for greater involvement and 
school initiated project (Wasted-Paper Recycle Project) that 
involved the school and local community. In the current Self Study, 
we have also involved stakeholders where their inputs on the new 
version of the school’s SWLOs have been taken into great 

consideration. 

 
A5.3. Alignment between all Resources and Implementing the Schoolwide Action Plan 
Indicator Framing Question: 
To what extent is the allocation of time/fiscal/personnel/material resources aligned with implementing the 
schoolwide action plan? 

Findings Supporting Evidence 

The following examples demonstrate that allocation of resources at 
CISHK has supported the implementation, monitoring, and 
accomplishment of the schoolwide action plans: 

Once every calendar month, one Friday afternoon (1:00 - 4:00 p.m.) 
is allocated for administrators and teachers to meet collaboratively to 
work and plan on school work. Panel and committee coordinators 
hold panel/committee meetings with teachers quarterly and as 
frequently as required to review, share, discuss, evaluate and amend 
progress of school plans and programs.   

2 to 3 school days in the school calendar are allocated to PD activities 
and planning of new initiatives for the school year to ensure 
continuous improvement of the school. This includes tasks related to 
the curriculum review and refinement of unit planners on Atlas 
Rubicon, progress tracking of action plans, PD on differentiation in 
teaching and learning, and teaching strategies for SEN students, and 
greater resources for various departments such as Gizmo for the 
Science Panel, Mathletics for the Math Panel, and the incorporation 
of AQP and MAP for better methods of identifying students’ learning 

data and tracking of value added in the school.  

 

The school and teachers have put in fiscal and time resources during 
the past four years on the Action Plan to improve the Literacy Skills 
of Students and curricular activities, resulting in greater participation 
of students in curricular activities prior to Covid-19 (MUN, History 
Bowl, Athletic Program and Overseas Service Trips) and progress in 
student’s language skills as seen in greater phonetic awareness 

among the ESL Students, progress on  external assessments (PSAT, 
SAT, and AP Exams) and at internal measurements on literacy skills. 

 

Prior to Covid-19, the school, teachers, parents and students have put 
in much fiscal and time resources on meeting targets of action plans, 
these include the school’s project learning, greater parental 

involvement on school activities, such as career and job shadow 
talks, take home project learning, Christmas and Cultural Day Food 
Sale, Parental involvement on the school’s annual SWLOs Project as 

- Minutes of collaborative 
meetings on Friday 

 

- Minutes of Panel & 
Committee meetings 

 

- School’s Curricular Activities 

and Planned Overseas Trips 

 

- Curriculum Review Reports 
and refined unites on Atlas 
Rubicon 

 

-  Shared Annual PD Activities 
on Google Drive 

 

- External test/exam 
performance charts in Annual 
Progress Reports 

 

SWLO Project Plans 

 

Service Learning and Global 
Leadership Activities and  Log 
Hours 

https://drive.google.com/drive/folders/15knb8VlvnutgWePR745N09u4KtHEIpub
https://drive.google.com/drive/folders/15knb8VlvnutgWePR745N09u4KtHEIpub
https://drive.google.com/drive/folders/1PJ9omfuNYE2H2trmu1pvlfCvDBzQuUM5
https://drive.google.com/drive/folders/1PJ9omfuNYE2H2trmu1pvlfCvDBzQuUM5
https://drive.google.com/drive/folders/1X4Tbvqk33aCHV-NT3K398Y3GfHPFdn1H
https://drive.google.com/drive/folders/1X4Tbvqk33aCHV-NT3K398Y3GfHPFdn1H
https://drive.google.com/drive/folders/1X4Tbvqk33aCHV-NT3K398Y3GfHPFdn1H
https://drive.google.com/drive/folders/1hhg-rJkpPy4nyBGOg6xY3ZLBCNmWqVoM
https://drive.google.com/drive/folders/1hhg-rJkpPy4nyBGOg6xY3ZLBCNmWqVoM
https://drive.google.com/drive/folders/1QRRy3R7PA9SPuIuuL0ZLdhoE6Ong_CpO
https://drive.google.com/drive/folders/1MU2c18ZBsL6PqCvW2khNW5qSjjmvet__
https://drive.google.com/drive/folders/1MU2c18ZBsL6PqCvW2khNW5qSjjmvet__
https://drive.google.com/drive/folders/1MU2c18ZBsL6PqCvW2khNW5qSjjmvet__
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judicators. The three years of Covid restrictions have limited parental 
engagement and face-to-face communication.  Now that the Covid 
restrictions have been rescinded, we found that the parental 
engagement and face-to-face communication is slow to increase.  
Additionally, this extended time of Covid restrictions have had a 
negative effect on students’ mental health.  Educating and 
familiarizing parents is something the school needs to do to help 
prepare the parents to increase their engagement and to be equipped 
to help improve their student’s mental health. 

 

The students and teachers have put in fiscal, material and time 
resources to work on the school’s Curricular Activities, Athletic 

Program and the Global Leadership Program e.g. Service Learning 
on Friday afternoons, overseas service learning trips, food drive, and 
resulting in achieving the SWLOS as intended in the action plans. 

 
A5.4. Innovation and Transformation of the School 
Indicator Framing Questions: 
How effectively does the school leadership, staff and other stakeholders a) reflect and evaluate what 
currently exists, b) analyze research and c) determine what programs should be strengthened and/or 
redesigned to be more creative, forward thinking and responsive to current and future student needs and 
interests? 
How effective and regular are opportunities for leadership, faculty and staff a) to reflect and evaluate their 
implemented innovative practices b) to assess the impact of innovative practices on students’ learning 
and well-being and c) to modify and refine practices to increase effectiveness of learning for all students 
and staff? 

Findings Supporting Evidence 

CISHK has established effective mechanisms to encourage and 
facilitate innovation and transformation of the school in different 
areas to ensure that we can continue to meet the school’s vision and 

mission in an ever changing education world. These include the 
teaching of academics and non-academic programs. For instance, 
the quality of the school’s program and teachers’ teaching start with 

self-reflection at the end of each unit and lesson observation. In 
addition, all core subject panels track students’ learning with 

assessment checklists and tracklists monitor students’ growth in 

writing skills, presentation skills, and content knowledge.  Along 
with students’ summative results, these are discussed in the regular 

Panel meetings and collaborative meetings for improvement. New 
ideas and research are considered, analyzed, and even tried, but this 
process is done on a more informal basis than any set process.  We 
find this informal process to be more suitable for us since as a small 
school this makes it easier for staff to meet, discuss, and implement, 
and provides a higher level of flexibility. Additionally, teachers are 
encouraged to reflect and identify growth targets using the Annual 
Staff Development Plan (ASDP).  The ASDP is not as effective due 
to the high turnover of staff recently and the new staff are still 
learning and becoming familiar with all of these practices.   

 

-Atlas Rubicon - Unit Reflection 

 

-Teacher Observation Form 
(Google Drive) 

 

-Assessment Checklist & 
Tracklist (Google Drive) 

 

-ASDP Google Drive 

 

-Student Perception 
Questionnaires and Feedback 
(Google Drive) 

 

-Staff Handbook (Page 28 - 35) 
 

https://drive.google.com/drive/folders/137GO9X5qepIBlnDMXvmkPeNZxUAObmVF
https://drive.google.com/drive/folders/137GO9X5qepIBlnDMXvmkPeNZxUAObmVF
https://drive.google.com/drive/folders/1vjCE4qNJjRrtgRtSq-PgbQJ1nz_reOXH
https://drive.google.com/drive/folders/1vjCE4qNJjRrtgRtSq-PgbQJ1nz_reOXH
https://drive.google.com/drive/folders/1tmZxGmBhZvbBGl3o3HuOJNAGr7N5r2pA
https://drive.google.com/drive/folders/1jN7vCD-mTxQYLCtRPUMrvn5I2PAKNPpn
https://drive.google.com/drive/folders/1jN7vCD-mTxQYLCtRPUMrvn5I2PAKNPpn
https://drive.google.com/drive/folders/1jN7vCD-mTxQYLCtRPUMrvn5I2PAKNPpn
https://drive.google.com/drive/folders/1mX2gvwvJ7xSF-d8MQlXmJRSlUIb8cUyL
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For non-academic programs, student feedback is gathered via 
questionnaires and informal discussions to gauge the effectiveness 
of these programs, and to gather new ideas from students.   

 

The policies and practices are in place, and are found to be quite 
effective.  However, the new staff are still in the process of 
becoming more familiar with these policies and practices.  We need 
to foster a culture where these policies and practices are not just 
applied to one’s own teaching, but to improve the whole school in 
all aspects.   
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A6. Adequate and Sufficient Resources and Resource Management 

The resources available to the school are sufficient to sustain the school program and are effectively used 
to carry out the school’s purpose and desired outcomes: schoolwide learner outcomes, global 
competencies, academic standards and major student learner needs. The school has developed policies, 
procedures, and internal controls for managing the financial operations that meet local laws, accepted 
international practices, and ethical standards. 

A6.1. Resource Allocation to Support the School Purpose, Desired Outcomes and the Schoolwide 
Action Plan 

Indicator Framing Question: 
To what extent are resources allocated to support the schools’ purpose, desired outcomes and the 
development and implementation of the Schoolwide Action Plan? 
Findings Supporting Evidence 

The following processes for allocation of resources in CISHK 
ensures that sufficient and adequate resources are allocated to 
support learning and teaching to foster student learning outcomes. 

 
As CISHK is not for profit, expenses are met whenever things are 
necessary to best run the school and to educate our students. There 
is no rent for the campus collected by the Church. 

Over 80% of the school’s annual revenue is planned to be used on 
the school to educate its students i.e. to meet the school’s vision, 

mission, and student achievement of the critical student learning 
needs, the schoolwide learner outcomes, achievement of the 
academic standards, and implementation of the school’s action 
plans. In the Annual Budget of 2022-23, 70% or more of the total 
income is planned for Salaries & Staff costs, 7 % for the Operating 
costs, and 20% for learning resources & student services. Resources 
have also been allocated to the implementation of both the School 
Development Plan (2021 -24) and the Technology Plan (2022-25).     

 

Prevalent Resource Allocation Practices in CISHK: 

1. For regular ongoing school programs, activities and functions 
which are carried out every year, teachers responsible do not need 
to apply for resources every year from the Principal. In planning a 
school year’s Annual Budget, he will automatically include the 

resources required based on the previous year’s expenditures for all 

regular programs & activities. 

2. For new programs and activities or new learning resources that 
are required under the curriculum review, the relevant staff member 
would submit a resource plan to the Principal the first time the 
program/activity/resource is introduced, and thereafter the item will 
be included into the annual budget. 

3. Panel/Committee coordinators and Subject in-charges are invited 
to submit a budget on non-regular panel/committee expenditures at 
the beginning of a school year for inclusion in the Principal’s total 

Annual Budget. A teacher can also submit a budget proposal on 
his/her own strength for a special initiative. Budget request should 

- School Annual Budget for 
2022-23 (Binder) 

 

 

 

 

- School Development Plan 
Technology Plan 

 

 

 

 

 

 

 

 

- Budget/ procurement form 
(Teacher Server) 

https://docs.google.com/document/d/1t7c6d7RnDxP9OaiTIfYH5bOAJw6Trev6FzSP5Rs23tY/edit
https://docs.google.com/document/d/1t7c6d7RnDxP9OaiTIfYH5bOAJw6Trev6FzSP5Rs23tY/edit
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be submitted to the Principal with the Budget/Procurement Form. 

4. During the school year, a staff member may wish to acquire 
additional or urgent resources which have not been budgeted at the 
beginning of the school year.  When this is required, the 
Budget/Procurement Form should firstly be completed and 
approved by the Principal. Approval of the budget is necessary 
prior to procurement above HK$1,000  

5. For procurement of urgent resources that are worth less than 
HK$1,000, prior approval from the Principal may not be required. 
CISHK staff can place orders and pay first, then seek 
reimbursement from the school's petty cash.    

 

This process for allocation of resources in CISHK ensures that 
sufficient and adequate resources are allocated to support learning 
and teaching to foster student learning outcomes. 

 

A6.2. Financial Practices, Budgeting, Annual Audit, and Fiduciary Responsibilities 

Indicator Framing Questions: 
How effective is the school in developing an annual budget, conducting an annual audit (internal, 
external), and at all times conducting quality business and accounting practices, including protections 
against mishandling of institutional funds? 
To what extent does the governing authority/ownership ensure that there are adequate financial 
resources and reserves to sustain the school in the event of a potential school closure or interruption 
and/or economic fluctuation and uncertainty? 
To what extent are leadership, teachers, and staff involved in the resource allocation decisions? 
Findings Supporting Evidence 

We have effective financial practices that ensure: thorough auditing 
procedures (both internal and external in line with government 
regulations), accountability to ensure that funds aren’t mismanaged 

and sufficient access to resources during economic fluctuations. 

The Annual Budget is prepared by the Principal in August 
according to expenditure patterns of the last 1-2 years for regular 
costs and ongoing programs/activities.  The budget for new 
programs/ activities/ initiatives introduced for the first time are then 
included based on decisions made with the faculty.  

The Annual Budget prepared by the Principal is discussed with the 
Executive Director and then approved at a SMB meeting. 

Accounting records are kept by the Church’s accounting clerk (Ms. 

Wan). All pay-outs are authorized and invoices endorsed by the 
Principal who receives an Incomes & Expenditures Statement from 
the clerk every calendar month.  

The school’s petty cash is kept by Ms. Wu of the General Office.  

The Principal reconciles the school’s total income every school 

term with the accounting clerk. 

The Executive Director receives a full financial report from the 
accounting clerk every month. Annual Audit is completed by an 
external auditor appointed by the Church: Wise-Link CPA Limited, 

- School Annual Budget 2022-23 
(Binder) 

 

 

- Monthly Incomes & 
Expenditures Statement (Officer 
Server) 

 

- Fees Reconciliation Records 
(Officer Server) 

 

 

- Audited Financial Reports 
(Binder) 
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Certified Public Accountants. 

The Principal has ensured that the school’s regular and ongoing 

programs/activities would have sufficient resources to be sustained 
in a school year. The faculty are provided with the opportunity to 
submit and include the necessary financial resource in the total 
Annual Budget for new programs/activities/initiatives decided. 
Examples of these include the outsourcing of IT company to 
maintain the school server and WiFi network, providing an IT 
technician on school site once a week for all IT solutions that is part 
of the 1:1 Laptop Program, and new online learning software such 
as Mathletics and Gizmo, and the MAP. 

 

A6.3. Safe, Functional and Well-maintained Facilities 

Indicator Framing Question: 
How effective are the processes used by the leadership and governing authority/ownership to ensure that 
the school’s facilities are adequate, safe, functional and well-maintained to support the educational 
program and provide a positive learning environment? 
Findings Supporting Evidence 

We find that our current, two-tiered approach, is effective at 
maintaining school facilities. Minor changes are handled 
informally, with requests made to admin staff to fix or replace low-
cost items. The second tier, is for higher cost items, involves a 
formal process consulting the Executive Director. 

As a small school, even with less than 100 students on roll can put a 
limit to the extent of our facilities. However, the school’s leadership 

and governing board is aware of this situation, and staff are 
instructed to take measures to ensure that students will miss out on 
activities outside of the classroom. We rent outside facilities for PE 
lessons and sports e.g. indoor and outdoor sports centers of the 
government & YMCA. 

It is noted by staff that there is work that currently needs to take 
place on facilities - the art room requires painting and an ESL 
classroom should be sourced as it currently operates out of the Rout 
Centre. It is also noted that as an exam center, the Chapel requires 
better lighting and improved AC. 

Teachers are currently aware that in terms of safety anyone can 
enter the school at any time. No incidents of note have taken place 
although swipe cards have been presented as a future option to 
enhance the safety of the school. Science teachers also noted the 
Science lab only has one access point which could be an issue for 
fire. All students using the lab are taken through a thorough safety 
briefing before they start their work. 

P.E teacher and dedicated staff are responsible for students in the 
Fitness Centre on how to use the machines safely and responsibly. 
A First Aid kit can always be found in the Fitness Centre. 

  

-School Annual Budget for 2022-
23 (Binder) 

- Auditor’s report (Binder) 

 

-Tenders form Suppliers 
(Teacher Server) 

 

- School Development Plan and  

Technology Plan 

 

-Staff First Aid Certificates 

  

https://drive.google.com/drive/folders/1Mm9wFX7U1X5-PAs_4TLe5qBykbWb29iy
https://drive.google.com/drive/folders/1Mm9wFX7U1X5-PAs_4TLe5qBykbWb29iy
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A6.4. Child Protection Policy and Application in Facility Building and Design 

Indicator Framing Question: 
How effective are the school’s processes to ensure that the building and facility design, layout and use 
support child protection and safety and complies with the legal and ethical international requirements 
within the host country? 
Findings Supporting Evidence 

Despite being a small school, CISHK campus and facility are fully 
registered and licensed under the Hong Kong Education Bureau 
(EDB) ordinance, and our Child Protection Policy is developed 
based on the guidelines provided by the Hong Kong Social Service 
which is under the Hong Kong Welfare Department.  

 

All classrooms are fitted with windows and fire escape routes are 
posted near the doors for emergency evacuation. The Playground, 
Courtyard, Front Gate, Chapel, Reading Lounge, and corridors are 
watched by CCTV. The roof-top is out of bounce to students and an 
alarm system has been installed to notify the staff in case anyone 
forcefully accesses the roof.     

 

Faculty member(s) has been assigned to be on duty at every break 
time and lunch time to keep a close eye on students. As the campus 
is small this is a manageable task and students are kept safe. 

- Staff Duties from the Staff 
Handbook  (Page 8 - 10) 

 

A6.5. Sufficient Resources to Support and Retain a Well-Qualified Staff 
Indicator Framing Questions: 
To what extent are there sufficient time, personnel, materials, and fiscal resources available to enable the 
hiring, support, professional learning and retention of a well-qualified staff for all programs, including 
online instruction? 
How effective are the resources used to support professional growth, learning, coaching and mentoring of 
staff to achieve the desired outcomes for all students? 
Findings Supporting Evidence 

The allocation of resources and time for staff to grow professionally 
has been somewhat effective in achieving desired outcomes. When 
looking at our peers in the International School community in Hong 
Kong, we have informally assessed that we make a portionally 
competitive amount of resources available for teachers. During an 
informal assessment, we concluded that our PD time is not enough 
and have responded by adding PD days to the school calendar for 
the following academic year. 

 

Due to the impact of Covid-19 and decline in enrollment, the school 
has continued to increase a very large portion of the school’s 

revenue (from 68% in 2021-22 to over 75% in 2022-23) as budget 
for staff costs. Teachers are selected carefully to ensure they are 
competent. Staff are recruited world-wide through the Lutheran 
Church’s network or through the school’s website, advertisements 

in the media, such as the South China Morning Post and Jump Ming 

- School annual budget 2021-22 
and 2022-23 (Binder) 

 
 

- School Calendar 2022-23 

 

- PD Form 2 and 3 (Teacher 
Server) 
 

https://drive.google.com/drive/folders/1mX2gvwvJ7xSF-d8MQlXmJRSlUIb8cUyL
https://drive.google.com/drive/folders/1mX2gvwvJ7xSF-d8MQlXmJRSlUIb8cUyL
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Pao. Potential candidates are short-listed for interviews on campus 
or via Skype/Zoom if they are overseas. Usually, for every position, 
more than 10 candidates are seen and some are interviewed twice 
before an offer is given. Teachers are recruited when a vacancy 
exists. 

 

In the Annual Budget, a staff development fund of $5,000 is 
assigned to every staff member. This money is available for that 
member of staff to put towards PD should it be accepted by the 
head that it will benefit teaching and learning.  Teachers attend the 
Concordia PD Conference every year and other training workshops/ 
seminars from time to time e.g.  The WASC workshop/webinar, 
College Board online training for AP subject teachers, Sex Abuse 
training from MinistrySafe, and local outside workshops, 
Assessment workshops by Assessment Quality-assurance Platform 
(AQP), SEN workshops in other international school and by the 
Hong Kong University.    

 

New teachers are provided with a 2-day orientation before term 
begins by the principal and senior teaching. New teachers are also 
paired with a senior teacher during the 1st year as a mentor-mentee 
relationship to help them adapt to the working environment here. 

 

In our school calendar, PD days/sessions with no students are 
scheduled for teachers to share with one another and for 
collaborative work.  Teachers attending any PD will need to share 
their learning at Collaborative Meetings, and report how they have 
incorporated learning in their planning and teachings via the PD 
Form 2 and 3.  We believe we are on the right direction in terms of 
what PD is needed for teachers to attend and the school has been 
providing the opportunities for them to attend. However, it is still 
difficult to assess its effectiveness due to the transient nature of 
international staff and the annual turnover of teachers. For the same 
reason, coaching and sharing of good practice is a culture which 
requires further development at CISHK 

 
 
 
A6.6. Instructional Materials and Equipment, Acquisition, Adequacy and Maintenance 
Indicator Framing Question: 
How effective are the policies/procedures for acquiring and maintaining adequate instructional materials 
and equipment, such as technology tools and software, support systems for technology, software, 
textbooks, other printed materials, manipulatives, and laboratory materials for instruction? 
Findings Supporting Evidence 

The following procedures usually take place beginning from the 
middle of the 2nd term to prepare for a new school year: 

Panels make decisions on the teaching resources (paper textbooks, 
eBooks, and e-learning platforms) needed for a new school year in 

- Textbook List 2022-23 (Officer 
Server) 
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April. Class teachers are consulted for the class supplies required 
for a new school year. 

Standard teaching facilities provided in class/special rooms: All 
class and special rooms are already equipped with a ceiling 
projector, a wall-mounted screen and an interactive whiteboard. 
Every teacher has an Apple laptop for teaching and administrative 
work. Wireless Wi-Fi is provided everywhere on campus. 

Panel coordinators and teachers can apply for a budget from the 
Principal for special teaching facilities on top of those listed above 
in a class/special room (reason to be justified)  

The Technology Facilitator sees the hardware and software in a 3-
year Technology Plan which is evaluated and reviewed annually. 

The Laboratory Supervisor, the Art In-charge and the Athletic 
Director see to necessary equipment and adequate resources for a 
school year for their rooms. 

The English Panel sees library books in the Reading Lounge and 
English teachers’ classrooms. 

 - Annual School Budget 2022-23 
(Binder) 

 

- Technology Plan (2022-25) 

 

 

 

https://docs.google.com/document/d/1t7c6d7RnDxP9OaiTIfYH5bOAJw6Trev6FzSP5Rs23tY/edit
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A7. Ongoing Resource Planning, Implementing and Monitoring 

The governing authority/ownership and the school leadership execute responsible planning to ensure the 
sustainability of the school’s program and operations in the face of planned and unplanned future needs. 

A7.1. Broad-based and Collaborative Planning for Long-range Resources 

Indicator Framing Questions: 
To what extent does the school’s long-range resource planning ensure the availability of appropriate 
resources to support the school's purpose, desired outcomes, and the schoolwide action plan? 
How effective are the school planning processes to ensure that they are broad-based, collaborative, and 
foster commitment of all stakeholders to the school’s vision? 
Findings Supporting Evidence 

CISHK has long-range plans to ensure the availability of resources 
for the school’s purpose. All of these plans are reviewed and 

updated every three years by the Principal and the faculty, these 
include: 

The 3-year School Development Plan is prepared by the faculty 
altogether to guide school work over the 3-year cycle. 

The 3-year Technology Plan is prepared by the technology team for 
technology needs to support teaching and learning. 

The 3-year Financial Plan is prepared by the Principal and approved 
by the Executive Director and the SMB for long-range financial 
management and planning. This long-range financial planning is 
also reviewed every year by the Executive Director, the SMB and 
the external auditor. 

A Capital Reserve Fund amounting to $8,150,000 as of August 
2021 is maintained by the SMB. A contribution of no less than 
$800,000 is budgeted each year for this fund to meet unexpected 
needs. 

-  3-Year School Development 
Plan 2020-23 

 

- 3-Year Technology Plans 2022-
25 

 

- 3-Year Financial Plans 2022-25 

 

- Audited Financial Reports 
(Binder) 

 

A7.2. Adequate Compensation, Staffing and Reserves 

Indicator Framing Question: 
How effective does the governing authority/ownership provide adequate compensation to faculty, 
administrators and staff while balancing a reasonable accumulation of reserves to take into consideration 
other unknown contingencies, including longevity of staff? 

Findings Supporting Evidence 

Teachers are stipend based on their qualification levels as listed in 
Part II of the Teacher's Service Contract.  

 

A pay scale has been constructed to pay teaching staff accordingly 
and the scale is adjusted according to the Hong Kong inflation 
index. Teachers in CISHK are paid at two levels. Level 2 are those 
with Bachelor / Master / B. Ed Degree holding Qualified Teacher 
Status: A recognized teaching credential / certificate or diploma 
requiring a minimum of one year full-time or two years part-time 

 

- Pay Scale in Part Two of 
Teachers’ Service Contract 

(Teacher Server) 

 

- Audited Financial Reports 
(Binder) 

https://docs.google.com/document/d/1sILbQTk_0o5JnqWLVrss1pb2xQXEHZ3fhAJNdHNsf00/edit#heading=h.gjdgxs
https://docs.google.com/document/d/1sILbQTk_0o5JnqWLVrss1pb2xQXEHZ3fhAJNdHNsf00/edit#heading=h.gjdgxs
https://docs.google.com/document/d/1t7c6d7RnDxP9OaiTIfYH5bOAJw6Trev6FzSP5Rs23tY/edit
https://docs.google.com/document/d/1t7c6d7RnDxP9OaiTIfYH5bOAJw6Trev6FzSP5Rs23tY/edit
https://docs.google.com/document/d/1L0kFcmpAokmYSidHpvW1OGgVWWRqiHJSurxt8uRBd70/edit
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formal teaching training. Level 1:  Bachelor / Master Degree, but 
not holding Qualified Teacher Status.  

In addition to the monthly pay, staff also receive clinic 
reimbursement from their private out-patient visits (up to 10 visits).  
Other benefits include an annual HKD 5000 PD and bonus for 
returning staff if the school has sufficient enrollment (80 students). 

 

The school sponsoring body (The Hong Kong Lutheran Synod) has 
an investment fund and the capital reserve fund for contingencies. 

 

A7.3. Informing the Community and/or Governmental Authorities about the School’s Financial 
Plans and Needs 

Indicator Framing Question: 
How effective are the governing authority/ownership and school leaders at informing the public and/or 
appropriate governmental authorities of the financial plans and needs of the school? 

Findings Supporting Evidence 

The school’s financial planning, any financial needs, the annual 
budget and the audited annual financial report are discussed at SMB 
meetings. 

The Principal is responsible to inform teachers, parents and the 
public of financial needs of the school e.g. when the school fees 
have to be raised to cover higher operating costs or to upgrade 
services, how much will be raised and why. This also counts for 
when donations are solicited from the public for major school 
development. 

A raise in school fees must be approved by EDB, the Principal is 
responsible for seeking their approval. For drastic raise of fees, the 
school’s audited report from the last year has to be submitted to 

justify the level of fees raised. 

CISHK is a private school which receives no financial subsidy from 
the government, it is not required by law to submit a financial 
report to EDB annually. 

The school, being a subsidiary unit of the Lutheran Church- HK 
Synod which is incorporated under the government as a charitable 
institution or trust of a public character, enjoys tax free institutional 
activities, the school is also not required by law to submit a 
financial report to the Inland Revenue annually. 

However, an audited report of the school must be prepared annually 
and filed properly according to codes of practice of the Church. The 
Church does not take initiative to release the school’s audited 

annual report to stakeholders other than the SMB members, but it is 
not a confidential document of the school and could be seen when 
requested by the other stakeholders. 

The Church is incorporated under the Companies Ordinance 
(Chapter 32), the school being a subsidiary unit of the Church is 
automatically bounded by this ordinance in financial management. 

- Minutes of SMB meetings 
(Binder) 

  

 

- Parent letter on School Fee 
Adjustment (Officer Server) 

  

  

  

  

-  Audited Financial Reports 
(Binder) 
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A7.4. Marketing Strategies to Support the School 
Indicator Framing Question: 
How effective are the marketing strategies to promote the school within the greater community and 
support the decisions to develop new programs and increase student enrollment? 

Findings Supporting Evidence 

The school has many different marketing strategies to attract 
potential students to the school. We find that certain strategies are 
effective and others are inclusive or not effective.   

Through the school’s admissions process, we find that most of the 

applicants found out about the school from alumni, current & 
former student families, friends, agents, or the website. Other 
strategies such as regular social media updates on Facebook & 
Instagram, participating in educational expos, and taking out 
adverts in various local newspapers and periodicals seem to have 
very limited response, though they may help raise the profile of the 
school among the general public. More specifically: 

Forms of publicity in CISHK: 

- New school website updated with mobile version in 2017 

- School flyers are updated annually and, sent to relocation 
companies, target primary schools and organizations 

- New school brochures prepared and updated every year for 
Education Expo in the month of May and/or July  

- Promotion of school through media for new admissions e.g. 
Journal of the American Chamber of Commerce in Hong Kong, the 
Expat Parent, and local newspapers to attract a more diverse student 
body and target relocating expat parents to Hong Kong. 

- Updating the school website regularly and making it as 
informative as possible 

- Students activities are broadcasted on Instagram and Facebook 

The Admissions Officer is appointed to run the admission process 
and concurrently use this as an opportunity to effectively market the 
school. 

CISHK is not for profit, the annual school fees are lower than most 
international schools, and we do not collect debentures nor capital 
levies. This information is used when marketing the school. 

Any incoming email/telephone inquiries are answered immediately 
by Mr. Li of the General Office, in Putonghua by Ms. Wu (to 
ensure speedy and personal process of applications) and to help 
market the school at this time. 

The school enjoys a positive reputation provided through word of 
mouth from students, parents and alumni. 

Students enter sports and academic competitions with other 
international schools which has led to an improved reputation 
across Hong Kong. 

- School Brochure (Office 
Server) 

 

- Advertising materials 
(Magazine and newspaper) 

 

- School website 

 

- Front gate banner and banners 
in sister schools around Hong 
Kong 

 

- Social media (school Facebook 
page and Instagram) 

 

- Admissions intake data (Excel 
Spreadsheet-Teacher Server) 
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Category A: Organization for Student Learning Summary  
Impact on Student Learning, Priorities, and Next Steps 

Impact on Student Learning: How does the school’s organization based on the Category A criteria 
affect the impact on student learning? 

 
CISHK has laid a good foundation of school organization that supports student learning effectively.  With 
previous experiences of WASC accreditation cycle, relevant policies and procedures have been adopted 
from MinistrySafe on employment, staff training and on student safety to ensure the school campus is 
safe for students. In addition, the establishment of clear policies, guidelines and procedures help everyone 
know how to and what to do with their respective roles in helping students.  
 
As a small private school (wholly owned by the Lutheran Church) with close school management and 
volunteer board members, most of them could not spend much of their time on the school. Hence, the 
day-to-day administration and education duties are fully delegated to the principal and teachers. This 
arrangement and practice has in fact contributed to the efficient and effective management of the school.  
 
With a small campus that optimally houses 110 students, the campus is well maintained, tidy, clean, and 
safe in providing a quality education to our students. Despite limited spaces, the necessary facilities are in 
place to ensure learning and transformation will take place. 

 

Strengths and Growth Areas for Continuous Improvement: After analysis of Category A, prioritize the 
strengths and growth areas for continuous improvement. 

Strengths 

1. The school’s mission and vision statements are in-line with the beliefs and philosophy, mission of 
the Church along with an established strong set of relevant, meaningful and appropriate School-
wide Learner Outcomes.  

2. There is clear understanding about the relationship between the governing board and the 
responsibility of the professional staff. 

3. The school employs dedicated and enthusiastic teachers who are qualified for their assigned 
responsibilities. 

4. The school has clear and comprehensive written policies, charts and handbooks for administrator 
and faculty that define responsibilities, operational practices, decision-making processes, and 
relationship of leadership and the staff. 

5. There are clear policies around staff deployment and clear structures set up (Panels, Committees 
etc.) in which staff are fully aware of their remit and responsibilities. The school has established a 
mentor system to support professional development (PD) for new staff. 

6. The school supports PD for staff with released time included in the school calendar for multi-
purpose collaborative work or PD activities (every first Friday afternoon of the month) and 
dedicated funding ($5000 HKD) on top of the school’s annual PD conference. 

7. For a small school, CISHK offers a variety of extracurricular activities (Sports and Non-sports.) 
which show faculty members going above and beyond their teaching duties to the great benefit of 
students. 

8. Whilst, as a small school, we have limited facilities on campus, we seek out feasible solutions to 
ensure students do not miss out on developmental activities. 

9. Annual development of a comprehensive school-wide action plan, which comprises a long range 
school-wide development plan is in place. 
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10. The school develops a clear annual budget, employs an external audit and maintains good 
accounting practices. 

11. The school has maintained sound financial management with long range planning to ensure the 
continual availability of appropriate resources that support the school’s vision, mission, and 

student learning of schoolwide learner outcomes and academic standards. 

12. Simple reporting system that allows quick and easy communication and decision making among 
staff, which allows greater flexibility.   

. 

Growth Areas for Continuous Improvement 

1. The school needs to re-establish greater communication that took place prior to Covid-
19 with stakeholders (parents, students, and community members), so greater involvement can 
take place in the school planning process.   

2. Parent education needs to be continued in order to empower parents to work with their children 
and help the school to develop academically.   

3. Communication channels between staff members and the governing body of the school need to be 
improved to facilitate open dialogue.   

4. The school needs to maintain the retention rate of experienced teachers so that coaching/sharing 
of best practices amongst staff can be more effective.   

5. The school needs to continue to rebuild the students’ sense of belonging and pride in the school 
which was weakened as a result of Covid-19.  Some activities and programs have helped, but 
more is needed.  

 

Next Steps: Use the prioritized strengths and growth areas for continuous improvement above to… 

● Determine what areas within the schoolwide action plan need to be addressed in relation to 
the Organization for Student Learning Criteria. 

● Identify important next steps (i.e., modifications and/or additions) within the schoolwide action 
plan that will strengthen the desired outcomes for students. 

 

Based on the findings, the school will conduct the action plan to foster a greater involvement of 
parents in their child’s education (CLN 2): 

 To encourage parents to be involved in school activities and events.  
 To increase parental participation in PTA meetings, Open House, and Parent-Teacher Meetings.   
 The school should arrange talks or workshops for parents in order to enhance their ability to help 

their child with emotional, mental, and academic well-being.   
 Educate parents in how to be more involved and supportive of their child’s education.  
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Self-Study Report  

Chapter III: Self-Study Findings 

Category B: Curriculum, Instruction, and Assessment 
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Category B: Curriculum, Instruction, and Assessment 

What currently exists in relation to our aspirations for students? 

How do we know what is effective for all students’ learning and well-being? 

What needs to be changed to continuously improve all students’ learning and well-
being? 

Directions: 
●   Discuss and ensure understanding of the criterion and the indicator framing questions. 
●   Determine what evidence needs to be analyze d. 
● Summarize findings and explain how the findings are supported by analyzed evidence. 

B1. What Students Learn Criterion 

The school provides a challenging, coherent, and relevant international curriculum for each student that 
fulfills the school’s purpose and results in student achievement of the desired outcomes: schoolwide 
learner outcomes, global competencies, academic standards, and major student learner needs. 

“Schoolwide learner outcomes are interdisciplinary statements about what all students should know, 
understand and be able to do by the time they complete the planned program or graduate.” One example: 
every student will demonstrate higher order thinking skills of application, analysis, synthesis, and 
evaluation. 

B1.1. Indicator: Comprehensive International Curriculum Based on Learner Outcomes, Global 
Competencies and Academic Standards 

Indicator Framing Questions: 
Evaluate the effectiveness of the school’s research-based, comprehensive international curriculum — 
based on academic standards and schoolwide learner outcomes/global competencies. 
What current educational research and thinking has had a significant impact on the curriculum and 
student learning? 

Findings Supporting Evidence 

CISHK has taken effective steps towards adopting a current 
educational research-based curriculum to ensure a meaningful 
instructional program for students that are embedded with 21st 
century skills.  The current adopted curriculum is based on the US 
Common Core State Standards (CCSS) and the content standards 
for all core subjects are based on the California curriculum 
frameworks along with the AP standards from the College Board 
for all the Advanced Placement subjects.  For non-core subjects 
such as Chinese Studies from grade 7 to 10, the curricular standards 
are adopted from the Education of Hong Kong. Below are the 
adopted standards that are embedded in different unit planners. 
These include: 

● CA Common Core Standards for English Language Arts and 
Mathematics 

● CA Common Core Literacy Standards for History/Social Studies, 

Science, & Technical Subjects 6-12 

● CA (Science Content Standards) 6 - 12 

● CA (History-Social Science Content Standards) 6-12 

- US Common Core State 
Standards (CCSS) and 
California Content Standards 
file (Teacher Server and Atlas 
Rubicon) 

 
 

- College Board AP Content 
Standards (Atlas Rubicon) 

 
 
- EDB Standards for Chinese 
(Teacher Server and Atlas 
Rubicon) 
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● CA (Visual and Performing Arts) 7-12 

● College Board Standards for AP courses (AP Psychology, AP 

Microeconomics and Macroeconomics AP Physics I, AP 
Chemistry, AP Calculus (AB and BC) , AP Biology, AP Chinese 
Language and Culture, and AP English Language and Composition)  

● Adapted Hong Kong EDB Chinese Curriculum Standards (for 
Chinese courses) 7 - 12 

● International Society for Technology in Education ISTE 

 Standards (for Computer courses) 7-10 

The rationale behind adopting the CCSS is not only to ensure while 
students are learning international content standards in their 
subjects, they are also exposed to global competencies and 21st 
century skills that are aligned with the school’s SWLOs. These 

standards are mapped out and carefully planned in unit planners via 
UbD format and are documented on Atlas Rubicon to ensure 
desired learning outcomes for students. 

The practice of having mapped out curriculum strands embedded in 
all units on Atlas Rubicon have great impacts on students’ learning. 

This is because it allows teachers to perform accurate pre and post 
assessments before and after lessons. Also, through teachers’ 

reflection after a unit is taught, improved teaching strategies and 
assessment plans can be revised in Atlas for meeting the learning 
needs of students.  In addition, the process of curricular review in 
the past years has provided teachers the opportunity to revise the 
course contents with updated content standards for most of the AP 
subjects and have additionally developed new AP courses. These 
include AP Calculus BC, Biology and Macroeconomics and 
Physics I.     

Furthermore, with the quarterly incorporated project-based learning 
that is designed for all students to enhance the attainment of 
SWLOs in both core and non-core subjects (along with the annual 
school-wide project for the grade 9 and 10 students), has  not only 
helps to raise the academic standards it also improves students’ 

global competencies and creates a greater impact on students’ 

learning. 

- Unit Planners on Atlas Rubicon 

 

-SWLO School Wide Projects 
tied in students’ term work.  
 

 

B1.2. Indicator: Processes for Implementation and Evaluation of a Challenging, Coherent and 
Relevant Curriculum 

Indicator Framing Questions: 
How effective is the implementation and process for evaluating a challenging, relevant, and coherent 
implemented curriculum? 
How frequently and effectively do teachers and leadership determine if the curriculum is appropriately 
challenging, coherent, and relevant in order to meet the desired outcomes? 

Findings Supporting Evidence 

Despite taking the school over 2 years to re-plan, re-map all the 
curricular strands and transfer all units onto Atlas Rubicon via the 
UbD format, the overall process of implementation and evaluating 

-UbD format of all Unit Planners 
on Atlas Rubicon.  
- Unit reflections on Atlas 
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this challenging, relevant and coherent curriculum has been 
effective. However, there has been significant turnover in staff and 
the new staff are getting to know the curriculum. With the use of 
backward design for all unit planners that are either written via 
quarterly based, thematic based or topic based, teachers find the 
relevance of what they plan to teach and intend to assess. With 
reflections that teachers submit upon their completion of teaching 
each unit, teachers can revisit the unit planners to revise their 
teaching plans for more desired learning outcomes in the future.  

 

In addition, with the use of the Student Learning Objective and 
AQP analysis, teachers can run pre and post-tests in both core and 
non-core subjects at the beginning and end of the school year, and 
perform analysis on students’ performance via the AQP Format, 

they can measure the growth in students’ learning from year to year. 

Furthermore, with the use of the Assessment Checklist and 
Tracklist, Scholastics and WIDA, and the Measures of Academic 
Progress (MAP), Panel Coordinators and, teachers of different 
Panels are able to collect various data entries and trace the progress 
students made in school-based assessments (SBA such as 
homeworks, quizzes, tests, and Term Exams) and external exams 
(PSAT, SAT, and AP). 

 

Subject Panel Coordinators and Subject In-charge would hold 
quarterly meetings to discuss the coherent and relevant curriculum 
planning and students’ learning outcomes. These meetings provide 

subject panel coordinators and teachers the opportunity analyze the 
collected data and discuss about students’ growth in learning 
through the examination of various factors, such as student 
demographic with or without intervention strategies (ESL and/or 
Math Remedial), students’ discrepancy between formative and 

summative assessments, unit planners’ refinements and other 

matters related to teaching and learning. In addition, the academic 
committee also holds meetings twice a year to discuss the tasks that 
are related to the process of curriculum review and resources 
allocation related to the overall direction of curriculum planning. 

Rubicon 

 

- F.A and Track-list Report on 
Teacher’s Server and Google 

Drive 

 

-Scholastic Lexile and WIDA 
Scores on Google Drive 

 

-My College Board formative 
assessments for different AP 
Subjects   
  

- Meeting minutes (minimum 
quarterly) from Core Subject 
Panel Coordinators and Subject 
In-charge. 
  
-Collaborative Meeting Minutes 
and Curriculum Review Tasks. 
 

 

B1.3. Indicator: Curriculum Alignment and Vertical/Horizontal Articulation 

Indicator Framing Questions: 
How effective is the horizontal and vertical articulation of the international curriculum across all grade 
levels, subject areas, courses, and/or programs to meet international standards and desired outcomes in 
all subjects and at all grade levels? 

Findings Supporting Evidence 

The articulation of the adopted CCSS and content standards in 
CISHK has been effective vertically across different grade levels 
and subjects. In adopting the CCSS and the California Content 
Standard Frameworks, the academic committee along with the 
panel coordinators and subject in-charges had long and in-depth 

- Outline of curricular strands 
on Google Spreadsheet 

 

-Curriculum Planning with 

https://drive.google.com/drive/folders/1m6UIZpNxuwJKYlkKQzU0SAFVY0XD4wGt
https://drive.google.com/drive/folders/1m6UIZpNxuwJKYlkKQzU0SAFVY0XD4wGt
https://drive.google.com/drive/folders/1m6UIZpNxuwJKYlkKQzU0SAFVY0XD4wGt
https://drive.google.com/drive/folders/18vN9EUYyJvVGrulwqCBMn9nv_xhwJ8QV
https://drive.google.com/drive/folders/18vN9EUYyJvVGrulwqCBMn9nv_xhwJ8QV
https://drive.google.com/drive/folders/1PJ9omfuNYE2H2trmu1pvlfCvDBzQuUM5
https://drive.google.com/drive/folders/1PJ9omfuNYE2H2trmu1pvlfCvDBzQuUM5
https://drive.google.com/drive/folders/1PJ9omfuNYE2H2trmu1pvlfCvDBzQuUM5
https://drive.google.com/drive/folders/1PJ9omfuNYE2H2trmu1pvlfCvDBzQuUM5
https://drive.google.com/drive/folders/1X4Tbvqk33aCHV-NT3K398Y3GfHPFdn1H
https://drive.google.com/drive/folders/1X4Tbvqk33aCHV-NT3K398Y3GfHPFdn1H
https://drive.google.com/drive/folders/1TWaGGeWqtWsfjqq4wn_sfuNmvIGjpFdv
https://drive.google.com/drive/folders/1TWaGGeWqtWsfjqq4wn_sfuNmvIGjpFdv
https://drive.google.com/drive/folders/1TWaGGeWqtWsfjqq4wn_sfuNmvIGjpFdv
https://drive.google.com/drive/folders/1TWaGGeWqtWsfjqq4wn_sfuNmvIGjpFdv
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discussions on how to ensure class activities planning on Atlas 
Rubicon are aligned with the International Curriculum Standards.  
Secondly, the incorporation of the reading and writing standards 
into the unit planners that had been extracted from the English 
Language Arts & Literacy in History/Social Studies, Science, and 
Technical Subjects, the teaching pace and/or required teaching time 
for each grade within the core subjects’ areas.    

As a small school, CISHK only has one class per grade, hence it is 
difficult to examine the teaching of curriculum contents in all the 
units horizontally when there are no other classes of the same grade 
to compare with. However, with proper planning, teachers are able 
to cover all topics within the provided timeline. In addition, through 
the process of co-planning and co-teaching in cross-curriculum 
integration, teachers are able to examine whether students of the 
same grade are taught with the grade appropriate level of reading 
and writing, and relevant content standards. Every year, our core 
and non-core subject teachers from different panels will select a 
common topic and plan 1 to 3 day(s) lessons. This is usually done 
in Term One and Term Two. So teachers can compare students' 
assessment results and see whether the intended curriculum 
standards are consistently taught and assessed to a particular grade 
of students’ of a particular grade. In addition, the recorded feedback 
and reflections can also serve as ideas to ensure continuity in 
classes when the subjects are taken over by different teachers.   

Vertically, the school’s unit planners from grade 7 to 12 are planned 

with an upward spiral effect. So that a continuum effect is ensured 
when students are promoted to a higher grade level.  For some 
topics, a simpler version is taught at lower grades before going into 
more details at a higher level.  For example, in Social Studies the 
grade 7 students learn basic economic ideas and principles, then in 
grades 11-12 they will study economics in detail via AP 
Microeconomics and AP Macroeconomics.  Some key vocabulary 
used are also learned at the lower grades, which make it easier to 
pick up the terminology at the higher level.  In addition to content, 
skills learned at lower grade are transferable to higher grade, such 
as map reading skills, table reading skills, and graph reading skills 
are all useful for higher levels, but also those skills are transferable 
for reading and understanding diagrams at the higher level. 

topics and strands listed in 
Google Spreadsheet that is 
shared by different Panel 
Coordinators and members 

 

-Planned Units on Atlas 
Rubicon  

 

-AP Courses Rubicon 
Refinement (Google Spreadsheet 
that is shared with Panel 
Coordinators and members) 

 

-Cross-curricular/Co-
planning/Co-teaching record on 
Google Drive 
 

 

B1.4. Indicator: Access to the Curriculum by All Students 

Indicator Framing Question: 
To what extent do all students have access to a challenging, relevant, and coherent international 
curriculum that addresses their needs and provides a full range of global educational options? 

Findings Supporting Evidence 

CISHK has made an effort in providing students an international 
minded program that is challenging, relevant and coherent to the 
international curriculum. This program also incorporates learning 
about the cultures, geographies, histories, and current issues from 

-Unit planners of various subject 
on Atlas Rubicon  

 

-School-wide Learning Outcome 

https://drive.google.com/drive/folders/1TWaGGeWqtWsfjqq4wn_sfuNmvIGjpFdv
https://drive.google.com/drive/folders/1TWaGGeWqtWsfjqq4wn_sfuNmvIGjpFdv
https://drive.google.com/drive/folders/1TWaGGeWqtWsfjqq4wn_sfuNmvIGjpFdv
https://drive.google.com/drive/folders/1TWaGGeWqtWsfjqq4wn_sfuNmvIGjpFdv
https://drive.google.com/drive/folders/1CeKVDLXHrXFfHXxyYjOg95_23YOvSz00
https://drive.google.com/drive/folders/1CeKVDLXHrXFfHXxyYjOg95_23YOvSz00
https://drive.google.com/drive/folders/1CeKVDLXHrXFfHXxyYjOg95_23YOvSz00
https://drive.google.com/drive/folders/1QRRy3R7PA9SPuIuuL0ZLdhoE6Ong_CpO
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different parts of the world.  Students in different core and non-core 
subject areas are provided the opportunities to explore and examine 
topics that enhance students' global perspective. For instance, 
students in Economics will examine interdependence and 
challenges of a globalized economy in the 21st century, particularly 
during Covid. They are also exposed to other challenging issues 
such as global poverty and unfair trade practices in the world. For 
Social studies students, they will examine political, technological, 
environmental and social systems on a worldwide scale. They are 
also taught to utilize multiple perspectives to analyze the outbreak 
of conflict among nations in the discussions of world wars and 
recent conflicts in Eastern Europe. For lower grades students such 
as Social Studies, they are also provided the opportunities to learn 
about different historical and cultural backgrounds as well as 
geographies when they are taught about different countries of 
various continents. In Science, students are taught about the 
diminishing biodiversity around the world due to pollution and 
global warming.  

The context of global concepts and perspectives are also extended 
to project learning as well as curricular and extracurricular 
activities. The Grade 9 and 10 students annually engage in a school-
wide learning project in Quarter 3 with the use of concepts, 
knowledge, skills and languages of various disciplines to research 
on current global issues. These students are also involved with the 
Global Leadership and Service Learning Program on every Friday 
afternoon where opportunities of service are provided for them to 
serve within the local community. In order to enrich students’ 

learning experience and broaden the context of global perspectives 
further, overseas trips to Europe, Australia, Middle East, and other 
parts of Asia have been organized to enrich students’ learning 

experience (including service learning trips to Cambodia and Laos). 
Extracurricular activities were also organized prior to and during 
Covid-19, such as the Model United Nations Conference, the 
History Bees and Bowl, and the World Scholar’s Cup that are 

enriched with global perspectives and issues are open for students 
to participate on a yearly basis. 

The school also takes initiatives to enable every student to 
successfully access the curriculum and achieve the school’s 

SWLOs. Through practicing the differentiated instructional 
strategies, assessments and materials helpers to meet the learning 
needs of every individual student in class. This includes a scaled, 
scaffolded, circular curriculum with key expected outputs referring 
to external, internationally accredited exams, such as PSAT, SAT, 
TOEFL, and AP. Internal curricular requirements are applied in a 
formal manner to each subject based on relevant CCSS standards. 

The CCSS standards are constantly referred to within the internal, 
digital, Rubicon curriculum system as a means of staying relevant 
to core student expected outcomes. Internal curricula constantly 
refer to internationally accepted textbooks, materials, and projects. 

From the students’ perspective, course standards are communicated 

Project planning, topic(s) and 
timetable (Google Drive) 

 

- Global Leadership and Service 
Learning Program (Google 
Drive) 

 

-MUN and other ECA Sign-up 
sheets, training and participated 
certificates/awards (Google 
Drive) 

 

-Overseas trips photos (Server) 

 

-Letter to parents on Math 
Remedial Class (Officer Server) 

 

-ESL and Math Remedial 
Groups (Google Spreadsheet) 

 

- ESL Program Materials and 
Guidelines (Teacher Server) 

 

-Math Remedial Materials 
(Teacher Server)  

 

-Lesson materials and 
worksheets of different subjects 
on Google Classroom 

 

-Advanced Placement learning 
materials from College Board 
(College Board Classrooms) 
 

https://drive.google.com/drive/folders/1QRRy3R7PA9SPuIuuL0ZLdhoE6Ong_CpO
https://drive.google.com/drive/folders/1QRRy3R7PA9SPuIuuL0ZLdhoE6Ong_CpO
https://drive.google.com/drive/folders/1MU2c18ZBsL6PqCvW2khNW5qSjjmvet__
https://drive.google.com/drive/folders/1MU2c18ZBsL6PqCvW2khNW5qSjjmvet__
https://drive.google.com/drive/folders/1MU2c18ZBsL6PqCvW2khNW5qSjjmvet__
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to them from the beginning of the school year. This is the case in 
the cross curricular tasks such as the grade 9-10 SWLO annual 
project.  

After-school homework class is available for the academically less 
inclined students.  In addition to support on specific course 
contents, these students receive additional help and reinforcement 
from teachers who make themselves available for one-to-one 
tutoring support during lunches, breaks and after school. Students 
identified needing credits or weak in Math are enrolled in the 
Remedial Math class that is running twice a week after the school 
program ends. 

B1.5. Indicator: Student Understanding of Standards-based Curriculum and Schoolwide Learner 
Outcomes 

Indicator Framing Question: 
How effective are the opportunities for student conversations that demonstrate the understanding of the 
standards-based curriculum and the schoolwide learner outcomes? 

Findings Supporting Evidence 

Though the effectiveness may vary in different subjects and 
students, in general students are effective in demonstrating their 
understanding of the curriculum standards and SWLOs through a 
number of ways.  Teachers in CISHK teach based on the adopted 
curriculum that is detailedly planned in various unit planners on 
Atlas Rubicon. With this, teachings and assessments are not only 
aligned with the content standards, they are intentionally planned to 
ensure students learn and understand both the curriculum standards 
and the school learning outcomes.  

 

In class, teachers conduct formative assessments via KWL, Q&A 
and oral reports to assess students’ attainment of the content 

standards. In this way, students are engaged in an active learning 
environment with greater opportunities to demonstrate their 
understanding. More formal assessments are conducted through 
various projects whether they are done collaboratively on a group-
based or individual-based, homework assignments, quizzes, tests, 
final exams and external exams, such as PSAT, SAT and AP 
exams.   

 

To ensure students are able to learn and understand, teachers also 
utilize the after school homework class time, ESL and Math 
Remedial lessons to provide students the instructions, so they are 
able to have greater access to the school curriculum. In addition, 
teachers also provide swift feedback that are posted in our online 
grading system, so students may reflect and improve on. 

- Unit planners on Atlas Rubicon 
(School Website) 

 

- Assessment checklist and 
tracklist (Google Drive) 

 

- Baseline Data (Teacher Server) 

 

- Quarterly SWLO projects and 
School-wide SWLO Project for 
Grade 9 to 10 Students (Teacher 
Server) 

 

- Homework Class and Detention 
Time (Timetable in Office 
Server) 

 

- ESL and Math Remedial 
Group List and Timetable 
(Google Drive) 

 

- Online Grading System (School 
Website) 

 

B1.6. Indicator: Performance Measures to Assess and Monitor Satisfactory Progress of Student 
Learning 

Indicator Framing Question: 

https://drive.google.com/drive/folders/1m6UIZpNxuwJKYlkKQzU0SAFVY0XD4wGt
https://drive.google.com/drive/folders/1m6UIZpNxuwJKYlkKQzU0SAFVY0XD4wGt
https://drive.google.com/drive/folders/18uj-baBKrvDn5OiNjcvuqfcAR3UiUHfV
https://drive.google.com/drive/folders/18uj-baBKrvDn5OiNjcvuqfcAR3UiUHfV
https://drive.google.com/drive/folders/18uj-baBKrvDn5OiNjcvuqfcAR3UiUHfV
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To what extent does the school identify and define performance indicators in order to assess and monitor 
satisfactory progress of students’ learning (i.e., schoolwide learner outcomes, global competencies, 
academic standards, and major student learner needs)? 

Findings Supporting Evidence 

CISHK utilizes multiple indicators that together allow teachers to 
adequately monitor, measure and evaluate students’ attainment of 

academic standards and SWLOs throughout the year.  Frist of all, 
students’ progress is reported on the Online Grading System that is 

embedded in the school’s website. Students’ success is reported on 

the Report Cards in numerical scores and in alphabetical grades 
based on the curricular standards and the SWLOs appropriate for 
each subject. Success is also complemented with comments written 
by the subject teachers. For the subject of English, the Lexile score 
attained by the student is also reported. For some non-core subjects, 
success is reported on the Report Cards as Pass/Fail only. 

Student achievement can be viewed from two perspectives. The 1st 
perspective is to view the number/percent of students who pass a 
course. The 2nd perspective is to examine student achievement in 
terms of whether they have mastered or attained course learning 
objectives.  

In CISHK, we have the following in place: 

1. The school has built up a system to collect and analyze data 
every year to measure achievement towards the content standards 
and the SWLOs. Unified assessment data e.g. the pre-test and post-
test are collected systematically and analyzed in panel meetings to 
help drive instruction and to identify improvements. The panels also 
compile Subject Analysis Proficiency Tables after the term exams 
for this purpose. 

2. The “Student Learning Objective” that they prepared for each 

course to measure acceptable academic growth in the contents of 
students. 

3. The “Exemplars of Observable Skills by Grade Level” for use as 

rubrics to help assess success towards the SWLOs. 

4. The Assurance Quality Platform (AQP) to help teachers in 
setting the SLO benchmark indicator for value-added in learning. 
The platform mainly identifies four types of students. Type A: 
Stable and above average performance, Type B: Occasional 
mistakes due to carelessness, Type C: Stable but poor performance, 
and Type D: Unstable performance due to carelessness, 
misconception and lack of skills. Based on the type of student 
identified, teachers are able to set more realistic projected growth 
over a period of study.  

5. Assessment checklist and the literacy track-list to track students’ 

attainment of vocabulary, development of writings, oral 
presentation skills, and other forms of summative assessments. 

6.  Starting in 2021, the school has also started to use the NEW-
MAP to gain a more comprehensive and clear performance 
indicator of students’ progress.  

-Online Grading System (School 
Website) 

 

-Report Cards (Office Server) 

 

-Baseline Data (Teacher Server) 

 

- Scholastic Lexile and WIDA 
Scores (Google Drive) 

 

-Pre-Tests and Post-Tests 
(Teacher Server) 

 

-Formative Assessment Checklist 
(Teacher Server/Binders) 

 

-AQP Analysis and SLO 
(Teacher Server) 

 

-Project and experiential 
learning activities for SWLOs 
(Google Drive) 

 

-Literacy Tracklist (Google 
Drive) 

 

-Assessment Checklist and 
Tracklist (Teacher Server) 

 

-NWEA-MAP Data (Google 
Drive)  
 

https://drive.google.com/drive/folders/1QRRy3R7PA9SPuIuuL0ZLdhoE6Ong_CpO
https://drive.google.com/drive/folders/1QRRy3R7PA9SPuIuuL0ZLdhoE6Ong_CpO
https://drive.google.com/drive/folders/1QRRy3R7PA9SPuIuuL0ZLdhoE6Ong_CpO
https://drive.google.com/drive/folders/1-tvKdrLCDprlERptM0_tDqFXQIcyTrdG
https://drive.google.com/drive/folders/1-tvKdrLCDprlERptM0_tDqFXQIcyTrdG
https://drive.google.com/drive/folders/1m6UIZpNxuwJKYlkKQzU0SAFVY0XD4wGt
https://drive.google.com/drive/folders/1m6UIZpNxuwJKYlkKQzU0SAFVY0XD4wGt
https://drive.google.com/drive/folders/1gr-ttkhZp-7tixuwMRybcG8XkGaz_nE6
https://drive.google.com/drive/folders/1gr-ttkhZp-7tixuwMRybcG8XkGaz_nE6
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By analyzing the overall student performance from the data, the 
scores in the assessment checklist and tracklist, the average 
score/grade, the percent of students passed and the percent of 
students who met the SLO targets, we learn which courses are 
difficult for the students. Through scrutinizing the relevant 
assessment further, we can learn what particular areas of the course 
students have more difficulty and would need extra help in class, or 
the teacher to refine the unit planners and modify instruction in the 
future. 

 

B1.7. Indicator: Programmatic Follow-up Studies in Relation to Impact on Student Learning 

Indicator Framing Question: 
How have follow up studies with feeder schools, colleges/universities, and alumni informed the revisions 
and effectiveness of the curricular program to prepare students for pursuing educational goals, entering 
the work force, or meeting their personal goals? 

Findings Supporting Evidence 

As a middle and high school, CISHK does not have a primary section 
that feeds students to our school. However, we do work with different 
primary schools around Hong Kong to build collaborative 
relationships in hope to usher their graduating students to enroll into 
our school. We also work closely with Alumni and parents for referral. 
Annually, we have referral from graduates’ siblings or friends to 

attend our school through word of mouth.    

 

For college preparation, the school’s College Counselor and the Grade 

12 homeroom teacher work together to prepare students for college 
readiness. 2 blocks of college preparation on every Friday afternoon 
are provided to the Grade 11 and 12 students to learn about the SAT, 
TOEFL, career planning and college applications. A part of this 
training and preparation, the Grade 12 Homeroom teacher collaborates 
with other teachers to provide mock interviews for the grade 12 
students. University (both local and international) talks are organized 
by the College Counselor and the Grade 12 homeroom teacher 
annually for the Grade 10-12 periodically throughout the year for 
students to learn about different study programs, application process, 
and admission requirements.   CISHK also conducts inquiries and 
generates a list of the whereabouts of students after graduation.  The 
following tables list the whereabouts of graduates in 2020, 2021 and 
2022 

University/College Entered in 
2020 

No. of 
Graduates 

Program of Study 

  University of California Santa 
Barbara (USA) 

1 Bachelor of Arts 
(Communication) 

 

-School presentation on 
Google Drive 

 

-School brochure and other 
promotional materials (Officer 
Server) 

 

-College Preparation course 
materials for Grade 11 and 12 
students. (Teacher Server) 

 

-College Preparation 
timetable (Officer Server) 

 

- University talks arranged in 
the Assembly Schedule 
(Google Drive) 

 

- Alumni (Chosen Path) 
Website 
 

https://docs.google.com/document/d/165wiKhbyCvlNvD5IIgKljBPUy3f4bp0UyWpTHzh-V1E/edit
https://docs.google.com/document/d/165wiKhbyCvlNvD5IIgKljBPUy3f4bp0UyWpTHzh-V1E/edit
https://docs.google.com/document/d/165wiKhbyCvlNvD5IIgKljBPUy3f4bp0UyWpTHzh-V1E/edit
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Simon Fraser University (Canada) 1 Bachelor of Arts (Faculty of 
Communication, Art and 

Technology) 

Queen Mary University (UK) 1 Bachelor of Science 
(Mathematics with Finance 

and Accounting) 

City University of Hong Kong 1 Bachelor of Business 
Administration (General 

Management ) 

Metropolitan  University of Hong 
Kong 

1 Bachelor of Social Science 
with Honors (Psychology) 

Metropolitan  University of Hong 
Kong 

1 Bachelor of Social Science 
with Honors (Psychology) 

Gap Year 1 _ 

University/College Entered in 
2021 

No. of 
Graduates 

Program of Study 

HKUST 1 Bachelor of Commerce 
(Business and Finance) 

University of California, San 
Diego 

1 Bachelor of Arts (World 
Literature and Culture) 

Metropolitan  University of 
Hong Kong 

 
1 

Bachelor of Arts (Psychology 
and Business Management) 

Hong Kong Shue Yan University 1 Bachelor of Arts   

Centennial College (Hong Kong) 1 General Studies 

University of Toronto 1 Bachelor of Science 
(Computer Science) 

Simon Fraser (Canada) 1 Bachelor of Arts 

Simon Fraser (Canada) 1 Undeclared 

Ryerson University (Canada) 1 Undeclared 

UNSW Sydney 1 Bachelor of Commerce 

Lingnan University (Hong Kong) 1 Bachelor of Advanced 
Studies(Media and 
Communications) 

University/College Entered in 
2022 

No. of 
Graduates 

Program of Study 

Lingnan University 1 Faculty of Arts (Social 
Science) 

Polytechnic  University 1 Faculty of Business 

Hong Kong Baptist University 1 Faculty of Business 
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Simon Fraser University 1 Interactive Art and 
Technology 

Polytechnic  University 1 Computer Science 

Lingnan University 1 Faculty of Business 

An average of 90% of CISHK’s graduates in the past years are 

engaged in college/university study after graduation. There is no 
formal establishment of an alumni, the school principal has remained 
in contact with many former graduates on social media and has 
organized various reunions to learn about graduates. Though there is 
limited feedback from universities, but we believe the fact that our 
students are being accepted to study at various universities around the 
world and in Hong Kong as a good feedback that our curriculum and 
school-wide learner outcome is effective in helping our students 
prepare for and pursue their educational goals, entering the workforce, 
and meeting personal goals.   

Some alumni do visit from time to time, and through informal talks 
with these alumni we are able to get some feedback and make changes 
if necessary.  While this is working, the effectiveness may be mixed as 
the informal process may be inconsistent (less alumni visiting during 
Covid restrictions) or does not include a wider range of feedback.   

 

 
B2. How Students Learn Criterion: Student Engagement 
All students are engaged in challenging and relevant learning experiences to achieve the desired 
outcomes: schoolwide learner outcomes, global competencies, academic standards, and major student 
learner needs. Students become advocates for their own needs and interests. 

B2.1. Indicator: Student Understanding of Performance Levels 

Indicator Framing Question: 

To what extent do all students demonstrate their understanding of the standards/expected performance 
levels for each area of study in order to manage, demonstrate, and monitor their own learning and 
progress toward desired outcomes? 
Findings Supporting Evidence 

To a large extent, students in CISHK demonstrate a good 
understanding of expected performance and SWLOs. Through 
different avenues, students are able to manage and monitor their 
own learning and progress towards desired outcomes.   First, 
through the school’s attendance rate and online grading system, it 
shows students’ attainment of SWLOs on self-management and 
independent learners. This is particularly true during various waves 
of Covid outbreaks in the past three academic years (2019-20, 
2020-21, 2021-22, and the beginning of 2022-23).  During that 

-School Attendance System 
(school website) 

 

-Online Grading System (school 
website) 

 

-Formative Assessment Checklist 
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period, teaching was impacted drastically as we had to spend at 
least one quarter to an entire term in each of those academic years 
on online instructions or providing half-day face-to-face lessons 
only.  Initially, both teachers and students needed to adjust to this 
new practice. However, once the regiment is set, students were able 
to attend online lessons and to a great extent, were able to submit 
works to teachers in most subjects voluntarily and independently. In 
addition, students’ works done and submitted online were filed in 

Google Classroom. For works done in class, students would keep a 
color Subject Binder and an Assignment Book for each course 
studying, which includes assessments based on the curricular 
standards and the SWLOs, notes taken during class and learning 
materials from the teacher. Once a year, the Principal would 
randomly spot check the student’s learning portfolio together with 

the panel coordinators to learn about achievement towards the 
content standards and the SWLOs by students. 

   

Second, students’ work submitted to teachers for grades also reflect 

students’ attainment of SWLOs and academic standards. Three 

times a year. After the pre-tests, post-tests, and term final exams, 
the results were analyzed via the AQP platform and were discussed. 
Samples of student work are collected by the panel coordinators, 
discussed at panel meetings and kept for bench-mark reference 
(low, middle and high). Student work also demonstrated a 
successful implementation of a standards-based curriculum and the 
SWLOs in all subject areas. Multiple forms of student work are 
available. Through scrutinizing work from students, we see that our 
students generally meet the challenges of learning different subjects 
by using a variety of strategies and technologies under the guidance 
and support of the teachers.  Students also submit required work 
and follow the teacher's directions in class, with willingness, need, 
desire and compulsion to participate, and be successful.   

(Teacher Server) 

 

-Assessment checklist and 
tracklist (Teacher Server) 

 

-Sample of students’ work 

(Binder) 

 

-Subject Analysis in AQP 
Format (Teacher Server) 

 

-Report Cards (Office Server) 
 

 

B2.2. Indicator: Results of Student Observations and Examining Work 

Indicator Framing Question: 

To what extent do students demonstrate high-level learning, including critical and creative thinking, 
problem-solving, knowledge attainment, and transfer and application of knowledge and skills? Support 
the response through examination of student work, observation of students working and other evidence. 

Findings Supporting Evidence 

Through observation of students' working and examining their 
summative works (homework assignments, projects, lab reports, 
and term exams), we can conclude that students are generally 
actively engaged in learning to achieve the content standards and 
the school-wide learner outcomes, demonstrating critical thinking, 
problem solving, knowledge, application and the development of a 
wide range of technological skills and global competencies.  

  

CISHK also has a system to assess student achievement towards the 

-Baseline Data and Subject 
Analysis (Teacher Server) 

 

-Assessment Checklist and 
Tracklist Reports (Teacher 
Server) 

 

-School Grading system 
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content standards and towards the SWLOs which also cover critical 
and creative thinking, problem solving, and application skills. Data 
is collected every year in the following ways: 

-Throughout the school year, students of all grades are asked to do 
mini projects or a piece of written work in each curricular subject 
which is entirely based on accomplishment of the SWLOs. These 
pieces of work are marked according to the SWLOs and data are 
collected so we can see progress trends.  

-In Quarter 3, the Grade 9-10 classes work on an interdisciplinary 
project on a global competency issue. Project presentation by group 
is scheduled in the Chapel or online during Covid, where group 
members are challenged to show their critical thinking and are 
assessed with rubrics based on the SWLOs. They are assessed by 
faculty members, parent representatives and invited guests. Project 
presentations and work is displayed in the Chapel, classrooms and 
hallway provide evidence of challenging learning experiences. 

 

In addition to project-based learning, students are also engaged in 
other learning opportunities that lead to the achievement of content 
standards which demonstrate critical thinking, problem solving, and 
knowledge application. This includes ECA such as the STEM Club 
and the annual Science Fair where students learn to analyze, 
interpret, evaluate, infer data and conduct self-reflection. 

(Website) 

 

-Lab reports/Science Projects 
(School binders) 

 

-SWLO Projects 2020-21, 2021-
22, 2022-23 (Google Drive) 

 

-Science Fairs exhibits and 
photos (Teacher Server) 
 

 

B2.3. Indicator: Opportunities for Student Voice and Feedback In and beyond the Classroom 

Indicator Framing Question: 

How well-integrated are age-appropriate opportunities for all students to develop flexible, effective, and 
culturally-sensitive ways to express their ideas, opinions, and perceptions within the classroom and 
beyond? 

Findings Supporting Evidence 

A school-wide perception survey was given to all students. This 
survey is based on the standard questionnaire from EDB, it asks 
questions on teaching, student learning, support for student 
development and on school climate.  

 

Of the EDB student survey, 61% or more students strongly 
agree/agree that the teachers help to provide content knowledge and 
provide encouragement in lessons. 60% of students strongly 
agree/agree the school intends to foster their leadership skills. 68% 
strongly agree/agree that the teachers and school help them to get 
along with other people (a key life-skill).  63% students 
strongly/agree that their knowledge and life skills improve through 
the participation in the school’s extra-curricular activities. 

 

In addition to the school-wide perception survey, the SWLOs 
perception survey is also given to students, asking how they have 

- EDB Student Survey on 
Teaching, Student Learning, 
Support for Student 
Development and on School 
Climate 2022-23 

   

 
 

-Perception Survey on 
Achievement towards the 
SWLOs 2022-23 (Google Drive) 

  

https://drive.google.com/drive/folders/1jN7vCD-mTxQYLCtRPUMrvn5I2PAKNPpn
https://drive.google.com/drive/folders/1jN7vCD-mTxQYLCtRPUMrvn5I2PAKNPpn
https://drive.google.com/drive/folders/1jN7vCD-mTxQYLCtRPUMrvn5I2PAKNPpn
https://drive.google.com/drive/folders/1jN7vCD-mTxQYLCtRPUMrvn5I2PAKNPpn
https://drive.google.com/drive/folders/1jN7vCD-mTxQYLCtRPUMrvn5I2PAKNPpn
https://docs.google.com/spreadsheets/d/1gynVhTgM3oJ0_gMsggqJnJ8WCm4JO4gPuq4885NC-CQ/edit#gid=1391951860
https://docs.google.com/spreadsheets/d/1gynVhTgM3oJ0_gMsggqJnJ8WCm4JO4gPuq4885NC-CQ/edit#gid=1391951860
https://docs.google.com/spreadsheets/d/1gynVhTgM3oJ0_gMsggqJnJ8WCm4JO4gPuq4885NC-CQ/edit#gid=1391951860
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performed towards achieving the SWLOs.  

Of the Perception Survey on Achievement of SLWOs, 78% of 
students believe they are Good/Very Good at mastering study skills 
- however, when questioning students further on this in an interview 
it appears a number of them do not really understand the meaning 
of ‘study skills’. Therefore, again this is an area for development.  

72% of students believe they are Very good/Good at problem 
solving and research skills. Staff share this view and believe that 
there are still a number of students who have not grasped the 
correct/ethical way of researching and work is being done in this 
area.   

 

Third, students also have effective ways to give feedback and have 
their voices heard through the student council, informal discussions 
with teachers, and feedback forms that occur throughout the year.  
The Student Council. This student led government body provides 
students the opportunity to plan and implement activities for the 
school. At the end of the school year, the Student Council Feedback 
Survey was sent out to representative students from the Student 
Group and the minorities, asking about the school's provision of the 
various student services and how the school has prepared or is 
preparing them for college, career and life.  The student 
representatives generally perceived that the education they received 
here is “good and OK” and prepares them for college, life and 

career. They said they collaborate and work with others, work 
independently, they are responsible and ethical to others etc. 
However, some representatives obviously could not connect what 
they learned in school to their future. The student representatives 
also recommended that more teaching time should be allocated to 
increase their communication skills and on preparing them for the 
SAT Reasoning. While they generally agreed that the SWLO skills 
are essential in life, being “basic values”, some of them did not see 

the rationale of the skills being assessed as part of the school 
program by the projects.  We need to continue educating our 
students on the SWLOs. 

  

 

-Minutes of Student Council 
Meetings (Google Drive) 

  

 

- Student Council Survey 2022-
23 (Teacher Server) 
 

 

B3. How Students Learn: Student-Centered Instruction Criterion 

The professional staff a) applies current research-based knowledge about teaching and learning; and b) 
designs and implements a variety of learning experiences, including technology, that actively engage 
students at a high level of learning consistent with the desired outcomes: schoolwide learner outcomes, 
global competencies, academic standards and major student learner needs. 

B3.1. Indicator: Application of Research-Based Planning Processes and Professional 
Collaboration 

Indicator Framing Questions: 
How has current educational research and thinking affected the teaching and learning process? 
How effectively do the schoolwide planning processes and professional collaboration practices use 
research to support meeting all students’ needs? 

 

https://drive.google.com/drive/folders/1hBD1u_D_APc2H0luFIrcjAD5AIYxoX6h
https://drive.google.com/drive/folders/1hBD1u_D_APc2H0luFIrcjAD5AIYxoX6h
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Findings Supporting Evidence 

The current education research and thinking have enhanced the 
process of teaching and learning. Teachers no longer solely rely on 
teacher-centered teaching methods. Through PD, teachers keep 
updated with the current educational research and thinking, such as 
more student-centered teaching strategies. These include inquiry-
based learning, project based learning, collaborative learning in 
small groups, think-pair-share, and jigsaw. In order to facilitate 
these teaching strategies, the school needs an effective and efficient 
planning process, and a greater level of collaboration among staff is 
required.   

In CISHK, the Academic Committee coordinates and leads the 
implementation of school-wide policies on curriculum planning, 
instruction and assessment. Once every calendar month, teachers 
are released from class teaching on Friday afternoon for 
collaborative work and/or for professional development activities. 
Panel Coordinators also ensure teachers are on track implementing 
the current research-based teaching strategies and conduct 
departmental and cross-departmental collaborative meetings to 
examine curricular revision, instruction and student work.  Three 
samples of student work from each course are collected by the 
panel at least 3 times a year to examine and share within the panel 
the standard achieved by students e.g. how students demonstrate 
critical thinking, problem-solving, knowledge, and application etc. 
In addition, Panel Coordinators also utilize the Assessment 
Checklist and Tracklist to discuss students' learning progress and 
achievement, as well their literacy attainment.  This allows teachers 
to adjust the teaching to meet the student needs. From 2023, the 
MAP program has also been added to help identify the literacy 
attainment level in English, Math and Science.  The English Panel 
also meets after each round of WIDA testing to moderate the 
marking done by each teacher to identify the needs of the students, 
and cater to their needs by adjusting the teaching materials and 
strategies.   

Concordia PD activities (Shared- 
Google Doc) 

 

Various unit planners (Stage 3) 
on Atlas Rubicon 

 

- Collaborative and Academic 
Meeting in Jan and June 
(Binder) 

 

-End of Term Panel Checklist 
(Google Doc) 

 

-Panel Meeting Minutes for 
Home Group Matters (Google 
Doc /Teacher Server)   

 

-School Calendar 
  
-MAP Results (online) 
 

 

B3.2. Indicator: Application of Research-based Knowledge to Instructional Content and Lesson 
Design and Delivery 

Indicator Framing Questions: 
To what extent are teachers current in the instructional content taught and research-based instructional 
methodologies, including integrated use of multimedia and technology? 
To what extent are lesson design and instructional practices coherent with and aligned to current 
educational research? 

Findings Supporting Evidence 

CISHK teachers use research-based instructional methodologies to 
instruct and assess students on a regular basis. These include direct 
teaching methods, inquiry based learning and collaborative learning 
in small groups. Please refer to “Guidelines on Teaching Strategies” 

and “Policy on Evaluation and Assessment” on P. 39 and P. 47 of 

- Staff Handbook 

 

Curriculum Review Record 
(Google Drive) 

https://drive.google.com/drive/folders/1hhg-rJkpPy4nyBGOg6xY3ZLBCNmWqVoM
https://drive.google.com/drive/folders/1hhg-rJkpPy4nyBGOg6xY3ZLBCNmWqVoM
https://drive.google.com/drive/folders/1b3NKpMEX4hhJhlgJmYa5nEyK3QzeG5Hf
https://drive.google.com/drive/folders/1b3NKpMEX4hhJhlgJmYa5nEyK3QzeG5Hf
https://drive.google.com/drive/folders/1mX2gvwvJ7xSF-d8MQlXmJRSlUIb8cUyL
https://drive.google.com/drive/folders/1X4Tbvqk33aCHV-NT3K398Y3GfHPFdn1H
https://drive.google.com/drive/folders/1X4Tbvqk33aCHV-NT3K398Y3GfHPFdn1H
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the Staff Handbook for the details.  To stay current in the 
instructional content taught the subject panels meet regularly as part 
of the curriculum review process to review what is being taught and 
evaluate potential new resources. At the end of the academic year, 
the panels will review the course materials to see if newer editions 
are available, better resources are available, or new resources can be 
added.   

Regarding instructional methodologies, teachers utilize digital 
platforms to effectively integrate multimedia with current 
instructional methodologies. Specifically, teachers use digital 
textbooks, virtual classrooms such as Google Classroom/Padlet, 
Khan Academy, Kahoot, Gizmo and STEM related software. These 
digital platforms are regularly reviewed in panel meetings to assess 
whether they meet the current needs of related curricula. 

 

Instructional practices are coherent with a subject curriculum which 
is regularly reviewed and refined to ensure up to date educational 
research is integrated at every planning stage. Frequent review of 
relevant research based practices within panel and School 
Improvement Committee meetings facilitate effective internal 
curriculum coherence, with an emphasis on in-depth learning of 
core subject knowledge which is essential to School Wide Learning 
Objectives. Furthermore, within biannual Faculty Meetings, subject 
teachers review the current curriculum to ensure that there are 
systematic connections between the content studied in each subject 
within each year but also advancing through the years. This is 
improved by reviewing the structure of target disciplines, and an 
emphasis on narrowing content in order to ensure that learning 
engages deeply with the correct subject content.  

 

The external coherence of the curriculum is maintained by frequent 
review of external curriculum content such as Common Core 
Standards, Common Core English Language Learner Standards, My 
College Board, and various external exams. Furthermore, learning 
resources are regularly updated through the use of pedagogically 
sound methodologies.  

Lessons are designed using a standard lesson plan that frequently 
refers to both the Common Core Standards and school based 
assessments implemented with the school. 

 

-E-Resources in Teacher Portal 
(School Website) 

 

-Gizmo and STEM related 
software (School Website) 

 

-Khan Academy (School 
Website) 

 

-Examples of student work 
completed on Google Classroom 

 

- Mathletics (School Website) 

 

-Faculty Meeting Minutes 
(Google Drive) 

 

-Stage 3 of various units on Atlas 
Rubicon (School Website) 

 

- MacBook program and IT 
Policy (Parent and Student 
Handbook) 

 

-Pod Cast photos (School 
Facebook Page) 
 

 

B3.3. Indicator: Student Engagement in Higher-level Learning 

Indicator Framing Question: 
How effective are the instructional and assessment strategies used by teachers to engage students in 
higher level thinking and learning? 

Findings Supporting Evidence 

While we have differentiation in order to engage students in higher 
level thinking, currently our students are skewed towards the basic 

- Unit Planners on Atlas 
Rubicon  

https://www.cihs.edu.hk/wp-content/uploads/2023/09/Student-and-Parent-Handbook-2023-24_Finalized-280923.pdf
https://www.cihs.edu.hk/wp-content/uploads/2023/09/Student-and-Parent-Handbook-2023-24_Finalized-280923.pdf
https://www.cihs.edu.hk/wp-content/uploads/2023/09/Student-and-Parent-Handbook-2023-24_Finalized-280923.pdf
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value of achievement. Curriculum planning is mapped out and 
developed in the form of Unit Planners that are integrated on Atlas 
Rubicon. Students are taught higher level thinking and learning 
skills before being assessed via class projects, SWLO project, 
cross-curricular assignments, tests, and exams. Through direct 
instructions, students are provided the basic knowledge and are 
followed by inquiry based activities or self-directed learning 
activities in forms of group discussions, presentations, reports or 
more formal assessments in order to enhance students’ engagement 

in learning.  Additionally, via Atlas Rubicon, teachers must show 
how their curricular and Unit Planners have a constant connection 
to Internal School Based assessments which include higher level 
thinking and learning skills. This also provides students different 
avenues to apply their research skills, critical thinking skills, and 
collaborative skills. 

 

The school has a well-written and clear policy on assessments. 
Students are assessed in a variety of ways depending on the subject 
nature. They are assessed regularly from day-to-day using both 
formative and summative assessments (assignments, quizzes, tests, 
group projects, portfolios, presentations, laboratory performance, 
essays, reports, video records etc.). Students are additionally 
assessed with end of term exams and external examinations. Their 
results are reported on the online grading system and report cards 
are prepared based on the academic scores in the system, and sent 
to parents at the conclusion of each quarter. Both school-based and 
external assessment results are recorded in forms of achievement 
data for analysis.  Teachers analyze academic data retrieved from 
the system at panel meetings to improve teaching and learning, to 
start new initiatives.   If required, teachers will refine unit Planners 
to ensure the teaching levels are suitable and our curriculum is 
current.  Teachers also collect data from prescribed assessments 
every year to measure student performance towards achieving the 
SWLOs. 

 

Internal School-Based-Assessments (SBA) are set according to 
different standards for lower grades and higher grades.  Tests and 
exams are required to have a set number of questions at a 
fundamental, intermediate, and advance level.  Intermediate level 
questions require some higher level thinking and learning, and 
advanced level questions require higher level thinking and learning.  
By collecting data on these questions, the school can see how well 
students are doing on these intermediate and advanced questions to 
assess how effective the-instructional and assessment strategies 
used by teachers to engage students in higher level thinking and 
learning.  Since the school has multiple tests in a quarter, this 
allows teachers more frequent feedback throughout the year on the 
students’ progress and engagement in higher level thinking and 

learning.  Therefore, the SBA are effective in assessing the 
instructional and assessment strategies in engaging students in 

 

- Cross-curricular Co-planned 
and Co-teaching  

 

- Policy on Evaluation and 
Assessment (Staff Handbook 
P.47) 

 

-Online Grading System (School 
Website) 

 

- Assessment Checklist and 
Tracklist (Google Drive) 
 

https://drive.google.com/drive/folders/1CeKVDLXHrXFfHXxyYjOg95_23YOvSz00
https://drive.google.com/drive/folders/1CeKVDLXHrXFfHXxyYjOg95_23YOvSz00
https://drive.google.com/drive/folders/1mX2gvwvJ7xSF-d8MQlXmJRSlUIb8cUyL
https://drive.google.com/drive/folders/1mX2gvwvJ7xSF-d8MQlXmJRSlUIb8cUyL
https://drive.google.com/drive/folders/1mX2gvwvJ7xSF-d8MQlXmJRSlUIb8cUyL
https://drive.google.com/drive/folders/1m6UIZpNxuwJKYlkKQzU0SAFVY0XD4wGt
https://drive.google.com/drive/folders/1m6UIZpNxuwJKYlkKQzU0SAFVY0XD4wGt
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higher level thinking and learning.   

 

B3.4. Indicator: Application of Learning 

Indicator Framing Questions: 
To what extent are all students able to demonstrate that they can apply acquired knowledge and skills to 
extend learning opportunities? 
How effectively and frequently are students able to analyze, evaluate and synthesize information from 
multiple perspectives, such as different textbooks, digital resources, community resources, collaborative 
activities, and library/media resources? 

Findings Supporting Evidence 

Students are able to demonstrate their application of acquired 
knowledge and skills to extend their learning opportunities through 
assignments, science lab reports, projects and external exams.  
Through the Assessment checklist and tracklist, teachers are able to 
monitor students’ progress and provide feedback on the assessments 

and timely intervention for students (re-teaching activities during 
homework class), so they are able to improve further.  For weaker 
students, the school’s ESL and Math Remedial lessons provide 

appropriate scaffolding and support, so they can improve their 
literacy and gain greater access to the curriculum and acquire 
greater knowledge and skills. 

  

To an extent, students are also effectively analyzing, evaluating and 
synthesizing information from multiple perspectives through the 
teaching and exposure to a wide range of information sources. 
These include eBooks, print materials and other digital resources 
that are adopted for school use and the incorporation of multiple 
perspectives into their learning activities, such as essay writing in 
language and social studies subjects, as well in school-wide project 
learning.  Despite this, we have learned over the years, there are 
students who have not been consistent in developing the above-
mentioned skills, particularly for some senior students in AP 
classes, who still need to develop a higher order thinking in order to 
perform well on the exams, particularly on Free Response 
Questions. This is an area we need to look into in the near future for 
improvement. 

-Online Grading System (School 
Website) 

 

-Assessment Checklist and 
Tracklist (Google Drive) 

 

-Students’ Timetable 

 

 

 

-Ebooks and Scholastic Program 
(School Website) 

 

 

 

 

B3.5. Indicator: Teaching and Learning Policies on Use of Digital Technology and Schoolwide 
Integration and Implementation of Technology 

Indicator Framing Questions: 
To what extent are the school’s teaching and learning policies on using digital technology implemented 
and assessed for effectiveness? 
How effective is the integration and implementation of technology in developing all students’ technological 
and digital citizenship skills*? 

Findings Supporting Evidence 

The school has a comprehensive digital policy for the use of -E-learning resources on School 

https://drive.google.com/drive/folders/1m6UIZpNxuwJKYlkKQzU0SAFVY0XD4wGt
https://drive.google.com/drive/folders/1m6UIZpNxuwJKYlkKQzU0SAFVY0XD4wGt
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technology in teaching and learning. Since we started the 1:1 
MacBook program in 2012, we have also established the 
Technology Plan (3-year cycle) to evaluate the sustainability of this 
program and all technology that is related to teaching in the school. 
The Technology Plan is shared with the leadership for evaluation 
every 3 news for updates.  Since the establishment of the MacBook 
Program, we have continued to upgrade some of the facilities so 
that we can continue the increased use of technology in teaching. 
These include 3 new synology servers for better storage and backup 
that allow teachers to do work remotely from home, a new firewall 
for improving internet security, and installed interactive 
whiteboards in almost all classrooms. New computers will also be 
added in the summer of 2023 to facilitate future online 
examinations such as the PSAT, SAT, TOEFL and AP Language 
exams.  

 

Curriculum and learning wise, all students use the online e-
resources in both core and non-core subjects that are embedded in 
the school website. In addition to the eBooks and the e-library, we 
have recently added Mathletics, Scholastic, Gizmo, and MAP. 
Students in Grade 7, 9 and 10 take computer classes as part of the 
school program.  All teachers are required to actively use Google 
Classroom for resources and assignments, which allow students to 
access online.  Additionally, the school uses google calendar to 
create assignment calendars available to any teacher, student, and 
parents to see which assignments, quizzes, tests, and projects are 
upcoming and when they are due.  These are checked regularly by 
subject panel heads to ensure that teachers are keeping these up to 
date. The integration of technology in teaching along with the 
MacBook Program has proven to be effective with the online 
lessons at the beginning of the pandemic as we were one of few 
schools in Hong Kong.  

    

For teachers, technology competency is a selection requirement for 
recruiting new staff. Though there is no formal assessment, when 
they are offered a position in CISHK, the Principal has already 
ensured through interview that they are computer literate and would 
be able to use technology in teaching and for administration.  All 
CISHK teachers are provided with a MacBook for teaching and 
administration. In the first week of school preparation, a workshop 
is provided by the Network Manager or the Vice-Principal to ensure 
everyone feels comfortable to use technology in class. The new 
teacher(s) also receives additional support from their mentors. 

 

To facilitate the effective use of IT in the school, we have continued 
to implement the proper IT use policy in the school that has been 
updated regularly and is included in the Parent And Student 
Handbook. 

Website 

 

- Google Classrooms 

 

-Google Assignment Calendars 
(School Website) 

 

- IT induction training 

  

-Parent and Student Handbook 
(page 23) 

w.cihs.edu.hk/wp-content/uploads/2023/09/Student-and-Parent-Handbook-2023-24_Finalized-280923.pd
w.cihs.edu.hk/wp-content/uploads/2023/09/Student-and-Parent-Handbook-2023-24_Finalized-280923.pd
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B4. How Assessment is Used Criterion: Reporting and Accountability Processes 
The school leadership and staff continuously use effective and valid assessment processes to collect, 
disaggregate, and analyze assessment results. School and student performance data is regularly 
reported to all stakeholders including student progress toward accomplishing the desired outcomes: 
academic standards, schoolwide learner outcomes, major student learner needs, and global 
competencies. 

B4.1. Indicator: Use of Student Performance Data and Effectiveness of the Assessment Processes 

Indicator Framing Questions: 
How effectively do teachers and leadership collect, disaggregate, analyze, and interpret student 
performance data? How effective and valid are the assessment processes used to determine and report 
students’ progress toward the desired outcomes? 
Findings Supporting Evidence 

In CISHK, students are assessed in a variety of ways depending on 
the subject's nature. They are assessed regularly from day-to-day 
using both summative and formative assessments. Classwork and 
homework assignments, quizzes, tests, group projects, portfolios, 
presentations, laboratory reports, essays, etc. are used as assessment 
tools. In addition to the day-to-day assessments, students write a 2-
hour examination at the end of each school term as well as external 
examinations.  

Results of assessments are recorded centrally in the “Grade 

Recording System” in the form of numeric scores. Student 

performance in a curricular course is automatically worked out by 
the system based on the total set of assessments completed by 
students during a quarter/term; an overall numeric score is 
displayed for information of all stakeholders.  

Teachers analyze academic data retrieved from the system at panel 
meetings to improve teaching and learning, to start new initiatives. 

Report cards are prepared based on the academic scores in the 
system, and sent to parents at the conclusion of each quarter. 

Besides the assessment results saved in the Grade Recording 
System for reporting purposes, CISHK teachers also collect data 
from prescribed assessments every year to measure student 
performance towards achieving the content standards and towards 
achieving the SWLOs. Data collected is disaggregated, analyzed 
and reported to key stakeholders through the Annual Progress 
Report available on the school website. 

-CISHK Online Grading System 
(School Website) 

 

-Report Cards (Google Drive 
and Office Server) 

 

-Baseline Data Collection Folder 
(Teacher Server) 
 

 

B4.2. Indicator: Consistency in Determining, Monitoring and Reporting Student Progress and 
Performance Levels Within and Across Grade Levels 

Indicator Framing Questions: 
How consistent are the procedures and practices the teachers use to determine and report students’ 
performance levels and progress toward the desired outcomes within and across grade levels? 
How effective are the systems and practices the teachers and leadership team use to monitor, evaluate 
and report students’ performance so teachers, students and parents are informed about what the 
students know and what they do not yet know? 
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Findings Supporting Evidence 

CISHK teachers use their professional knowledge and adopt 
multiple policies and practices to achieve internal consensus on the 
reference standards for students’ grades across subjects and grade 

levels. 

 

For all subjects and grade levels of the four cores, the total set of 
assessments completed by students during a quarter, which could be 
classwork, homework, quizzes, tests, project/practical work etc. 
contribute to 35% of a course’s term score. With two quarters in 

one term, the total contribution from day-to-day work to the term 
score is 70%. The end-of term exam contributes to 30% of the 
course’s term score. For non-core courses which do not have an 
end-of-term exam, each quarter’s work contributes to 50% of the 

term’ grade. 

  

Consistency in the difficulty level of test/exam papers and marking 
leniency/ strictness is maintained or trying to be maintained by the 
following practices: 

- Panel Coordinators modulate the difficulty level of exam papers to 
keep a more uniform academic standard. 

- Post-exam practices to ensure exam papers are marked as 
uniformly as possible by teachers, and over years. 

(a) Teachers of the same panel assess student work collaboratively, 
so that a consensus on grading standards is achieved. 

(b) The Panel Coordinator and the Subject In-charge keep in the 
panel binder representative samples of student work awarded with 
A-grade (top, 80-86 %), B-grade (mediocre, 70-72 %), D-grade 
(pass, 50-52 %) for major assessments such as the examinations, 
tests and projects. The purpose of collecting these samples is to 
establish within the panel a uniform grading standard, which would 
not deviate much from teacher to teacher and from year to year. 
Thus, by referring to, and comparing with these representative 
samples as benchmarks when teachers grade student’s work, we 

may be able to assess our students based on a quasi-static academic 
standard from year to year and from person to person. 

(c) Teachers maintain a Grade Distribution Proficiency Table on all 
major student assessments for data collection, analysis of student 
performance, and for identification of trend and abnormal score 
distribution.  

 

Reference standard on CISHK grades made possible with 
performance at external tests/exams:  

Our high-school program’s foundation is based on the College 

Board’s SAT and AP curriculum specifications. It is our policy to 
make the PSAT, TOEFL and SAT mandatory for every student of 
the appropriate grade level. By comparing our students’ 

- Student Report Cards (Google 
Drive and Office Server) 

 
 
 
 
 

-Staff Handbook (P.53-54) 

 
 
 
 
 
 
 
 

- Baseline Data Collection 
(Teacher Server) 

 

- Subject Analysis by Panels 
(Teacher Server) 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

- Student and Parent Handbook, 
P. 14-16 

 
 
 
 

https://drive.google.com/drive/folders/1mX2gvwvJ7xSF-d8MQlXmJRSlUIb8cUyL
w.cihs.edu.hk/wp-content/uploads/2023/09/Student-and-Parent-Handbook-2023-24_Finalized-280923.pd
w.cihs.edu.hk/wp-content/uploads/2023/09/Student-and-Parent-Handbook-2023-24_Finalized-280923.pd
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performance in these external tests/exams with the national and 
world-wide performance, a reference on the academic standard 
based on our benchmarks is inferred.  

 

The CISHK administration has not yet completed a comprehensive 
correlation analysis on the data to produce an equating formula, a 
task to be developed in the future when sufficient amounts of data 
are accumulated. 

 

Steps/gates that are in place to prevent students from proceeding to 
the next grade level if mastery has not been demonstrated: 

- Students must acquire full course credits for the core subjects for 
promotion/graduation. 

● A student at Concordia has to pass the 4 core subjects 
(defined as the Mathematics, Science, English and Social Science 
courses) in both terms of the school year and obtain full credits 
from these courses before he/she could be promoted to a higher 
grade or to graduate.   

● At the discretion of the principal, students who have not 
failed more than 2 core subjects may be allowed to write a 
supplementary examination for the subject failed to provide an 
opportunity to fulfill the promotion requirements.   

● Students who fail the supplementary examination must 
attend a tutorial course of at least 20 hours to build a stronger 
foundation to go to the next unit. 

- Students who score lower than 60% in English and students who 
score below the expected grade Lexile range in reading in a term 
indicates that their language proficiency has still not yet met the 
standard for academic study, such students have to attend an ESL 
class in the term/year which follows to build a stronger foundation. 

- Students who fail Math (less than 50%) in a school term must 
attend the after-school Remedial Math class in the term/year 
following to build a stronger foundation. 

 
 
 

- Letter to Parents on ESL & 
Remedial Math Classes (Office 
Server) 
 

 

B4.3. Indicator: Use of Assessment Results to Inform Continuous Schoolwide Improvement, 
Schoolwide Decisions and Allocation of Instructional Resources 

Indicator Framing Questions: 
How effectively do the teachers, leadership team, and board/owner use assessment results to support 
continuous schoolwide improvement, make schoolwide decisions, such as program modification, 
professional development, and allocation of instructional resources? 
How have the assessment-based decisions significantly contributed to the development and refinement of 
the schoolwide action plan and to the continuous improvement process? 

Findings Supporting Evidence 

CISHK curriculum is developed and written based upon a strong 
correlation of the content, instructional approach and assessment 
towards achieving the academic standards and the school-wide 

-Online Grading System (School 
Website) 
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learner outcomes (SWLOs). Data collected from day-to-day 
assessments (formative and summative) and end-of-term summative 
assessments (both school-based and external exam results) are 
recorded once available in the school's Online Grading System on 
the website. At the conclusion of every quarter or term, the 
aggregated grades are analyzed and used to generate the report 
cards for parents. In addition, these assessment results provide 
empirical data that can be used to make informed decisions for 
greater improvements.  

 

First, from the Assessment Checklist and Tracklist, teachers can 
double check the mastery of important concepts/ points/ themes by 
students, before going to the next topic/unit. Subject teachers also 
use assessment results to determine whether a student should 
receive more homework or not.  Following analysis of the 
quarter/term grades, teachers would reflect on unit planners and 
make adjustments in their teaching (teaching pace, depth and 
breadth, and etc.) in the next quarter/term. With refined units, 
teachers can modify or adjust learning goals and continue to 
monitor progress.  

 

Second, the leadership team such as the school improvement 
committee can use the assessment results to evaluate the 
effectiveness of the curriculum and the progress of all action plans, 
so adjustments can be made accordingly. If necessary, additional or 
relevant professional development or support can then be arranged.  

 

Lastly, the achievement results will be tabulated into a progress 
report for Board Members review in the annual meeting. In this 
way, board members can use the information to allocate more 
funding to help the school’s strategic planning and improvement. It 

is also a way to demonstrate accountability to parents, stakeholders, 
and the community. 

 

- Assessment Checklist and 
Tracklist (Google Drive) 

 
 

- End of Term Panel Home 
Group Meeting Minutes 
(Teacher Server and Binders) 

 

-Unit Reflections (Atlas Rubicon) 

 

-School Improvement Committee 
Meeting Minutes (Google Drive 
and Binders) 

 
 

-Annual Progress Report (School 
Website) 

 

Annual Board Meeting Minutes 
and Perception of Progress 
(Binders) 

 
B4.4. Indicator: Security Systems for Maintenance of the Integrity of the Assessment Processes 
Indicator Framing Question: 
How effective are the systems designed to maintain the integrity of the assessment process and the 
assessment results? (e.g., the use of proctors, security systems for text documents, physical security, 
and technological security) 

Findings Supporting Evidence 

CISHK is effective in maintaining the integrity of the assessment 
process and the assessment results.  Teachers that are assigned as 
proctors for final exams are briefed to familiarize the exam contents 
and durations. Along with the exam protocols, teachers can follow 
the instructions in exam invigilation. In addition, all proctors are 
instructed to be vigilant during exams and not to be distracted by 
any unrelated tasks. At the height of Covid, online exams were 
provided to students via Zoom. During the process, students are 

-Exam Schedule (Teacher Server 
and are posted in staffroom’s 

whiteboard) 

 

-Exam Protocols (Teacher 
Server) 

 

https://drive.google.com/drive/folders/1m6UIZpNxuwJKYlkKQzU0SAFVY0XD4wGt
https://drive.google.com/drive/folders/1m6UIZpNxuwJKYlkKQzU0SAFVY0XD4wGt
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required to provide two camera angles, one focused on their desk 
and the other one focused on the side of students. This provided a 
clear picture of whether students were making reference to any 
notes during the exam. For online external exams with the College 
Board, browser security was installed on computers to prevent 
cheatings.  

 

Soft copies of exams and answer keys are kept on Teacher Server 
that only teachers have access to, and hard copies with student lists 
are printed out before the exam dates, and are locked up in the 
cabinet, and are handed to the proctors on the day of the exams. For 
external exams such as the AP and PSAT, they are kept in a safe 
inside the principal’s office, and will be distributed to students on 
exam day.  

 

The results of all school-based assessments (test, quizzes, 
homeworks, and exams) are recorded onto the school online 
grading system. The website is stored in the school server with 
sufficient security to ensure no unauthorized access breaches. The 
server also has a brand new firewall that was installed in September 
2022. 

-Online grading system (School 
Website) 
 

B5. How Assessment Is Used Criterion: Continuous Assessment by Students and 
Teachers 

Teachers and students frequently integrate a variety of continuous assessment strategies into the 
ongoing learning/teaching process. As a result, students understand what they know and what they need 
to know; and teachers are able to modify instruction to improve student progress toward the desired 
outcomes: schoolwide learner outcomes, global competencies, academic standards and major student 
learner needs. 

B5.1. Indicator: Implementation of Appropriate Continuous Assessment Strategies 

Indicator Framing Question: 
To what extent are the implemented assessment strategies appropriate so that what is assessed is 
aligned with the learning targets and other desired outcomes? 

Findings Supporting Evidence 

CISHK has effective procedures to determine students’ grades and 

performance levels with the implementation of a solid assessment 
policy and a school-wide grading scale.  Student progress is 
generally evaluated on an ongoing basis with formative and 
summative assessments such as class work, homework, quizzes, 
tests, reports for science experiments, group projects on global 
competencies, and the end-of-term examinations.  Student work is 
assessed based on content standards of the course and the school-
wide learner outcome skills by teachers and sometimes also by 
students (self and peer assessments) i.e. students are assessed based 
on achievement of the following learning objectives: 

-     Have acquired the knowledge and skills relevant to the course 

-     Able to use technology for learning 

- Assessment Policy and System 
of Evaluation (Staff Handbook 
Page 52 ) 

 

- Project assessment and essay 
assessment rubrics (Google 
Drive/Teacher Server) 

 

- Samples of student work (Data 
Point 2 Projects) hard copies or 
soft copies on Teacher Server 

 

https://drive.google.com/drive/folders/1mX2gvwvJ7xSF-d8MQlXmJRSlUIb8cUyL
https://drive.google.com/drive/folders/1mX2gvwvJ7xSF-d8MQlXmJRSlUIb8cUyL
https://drive.google.com/drive/folders/1mX2gvwvJ7xSF-d8MQlXmJRSlUIb8cUyL
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-    Have developed or is developing problem solving and research 
skills 

-     Able to analyze information and ideas with critical thinking 

- Can express and explain clearly how school work is accomplished 

-      Work cooperatively and collaboratively with others 

- Class participation and effort (listen actively, respond 
appropriately, responsible attitude in class etc.)    

The various means by which student learning is assessed may vary 
from grade level to grade level and from subject to subject, 
depending on the subject nature and student background.   
Assessments could be in the following formats or a combination of: 

-       Multiple Choice Questions (selected responses) 

-       True/False Questions (selected responses) 

-       Blank Filling Questions 

-       Short Questions 

-       Long Questions in essay format 

-       Written Reports 

-       Individual or Group Projects 

-   Class Presentation or Demonstration 

-   Khan Academy Student Progress Report  

-   Laboratory Reports   

 

Different panels and subjects have different assignment groups as 
recorded in the Grading Recording System, this helps staff to 
ensure they are giving a wide range of different assessments 
throughout a quarter. 

- Assessment rubrics for the 
SWLO project 

 

- Samples of student exams 
collected by panels (high, middle, 
low) - Binders 

 

- Online Grading Recording 
System (school website) 
 

 

B5.2. Indicator: Multiple Assessment Measures to Inform Students and Teachers about Student 
Progress toward Desired Outcomes 

Indicator Framing Question: 
How consistently and effectively do teachers implement multiple assessment measures to inform 
themselves and their students about each student’s progress toward the desired outcomes? 

Findings Supporting Evidence 

CISHK has been consistently and effectively providing multiple 
assessment measures to learn about students' progress toward the 
desired outcomes. At the beginning of the school year, all students 
are given pretests and the result of these pretests are analyzed via 
the AQP format to determine the type of students and to set growth 
targets by the end of the school year. At the end of the school year, 
students are given a posttest to identify their growth and confirm 
the amount of value-added in their studies.  Throughout the school 
year, teachers use the assessment checklists and tracklists to keep 
track of the students’ progress in specific areas through various 

formative and summative assessments, which allows teachers to 

-Assessment Checklist and 
Tracklist (Google Drive) 

 

- AQP Data Analysis Report 
(Teacher Server) 

 

-Baseline Data (Teacher Server) 

 

https://docs.google.com/document/d/1tUA8rh2qh9ZmzGN2OvrwoSZlWYwyHw3CS-O9Ax6m6So/edit
https://docs.google.com/document/d/1tUA8rh2qh9ZmzGN2OvrwoSZlWYwyHw3CS-O9Ax6m6So/edit
https://drive.google.com/drive/folders/1m6UIZpNxuwJKYlkKQzU0SAFVY0XD4wGt
https://drive.google.com/drive/folders/1m6UIZpNxuwJKYlkKQzU0SAFVY0XD4wGt
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monitor the students’ growth progress and make adjustments if 

needed.   

 

Starting 2021, CISHK also started to utilize the MAP (Measures of 
Academic Progress) platform to measure students’ progress in 

English, Math, and Science. The results further assist us to identify 
students’ progress toward the desired outcomes.  

 

In Grades 11-12, student results in the PSAT, SAT exam, and AP 
exams are used as additional measures towards student progress and 
attainment of the desired outcomes. 

-MAP Results (NWEA website) 

 

_External Exam Results (Office 
Server) 
 

 

B5.3. Indicator: Assessment Processes to Modify Instructional Design and Delivery 

Indicator Framing Question: 
How effective are the assessment processes, including the examination of student performance/work, 
teachers use to modify and revise the design and delivery of their instructional practices based on student 
progress toward the desired outcomes? 

Findings Supporting Evidence 

CISHK curriculum is founded and written based upon a strong 
correlation of the content, instructional approach and assessment 
towards achieving the academic standards and the school-wide 
learner outcomes (SWLOs).  

Data from day-to-day assessments and end-of-term summative 
assessments are recorded once available in the school's Grade 
Recording System on the website. At the conclusion of every 
quarter or term, the aggregated grades are analyzed and used to 
generate the report cards for parents. 

Teachers use the Formative Assessment Checklist to double check 
the mastery of important concepts/ points/ themes by students, 
before going to the next topic/unit. Subject teachers also use 
assessment results to determine whether a student should receive 
more homework or not.  

Following analysis of the quarter/term grades, teachers would 
reflect on unit planners and make adjustments in their teaching 
(speed, depth, coverage etc.) in the next quarter/term.  

Students in English subjects do the Lexile test to measure reading 
level multiple times a year. English teachers use the Lexile scores to 
assign the most appropriate readers, fictions and non-fictions to 
individual students.   

Mixed and diversified external test/exam results became more 
apparent in recent years due to the impact of Covid-19 and our 
teachers continue to utilize more time after school along with 
differentiation in teaching and assessment to help the students. The 
school also works towards providing more PD opportunities for the 
subject teachers to help those with very little English to learn 
Math/Science in class. 

- Unit Planners in Rubicon Atlas 

 

- Grade Recording System 
(School website) 

 

- Assessment Checklist and 
Tracklist (Google Drive) 

 

- Panel Meeting minutes 
(Teacher Server and Binders) 
 

https://drive.google.com/drive/folders/1m6UIZpNxuwJKYlkKQzU0SAFVY0XD4wGt
https://drive.google.com/drive/folders/1m6UIZpNxuwJKYlkKQzU0SAFVY0XD4wGt
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B5.4. Indicator: Impact of Teacher Feedback to Support Students’ Managing and Monitoring Their 
Own Progress 

Indicator Framing Question: 
How effective is the teacher feedback (i.e., timely, specific and descriptive) so that all students are able to 
manage and monitor their own learning and progress toward desired outcomes? 

Findings Supporting Evidence 

Teachers in CISHK provide timely and regular feedback to help 
students achieve targets verbally during class time, homeroom time 
and after school, or by written comments on student work.  

In order to gain a better view from the students, the school conducts 
an annual survey to learn about students’ perception on learning. In 
the recent student perception survey that was conducted in 
December 2022, 67% of students agreed or strongly agreed that 
teachers often told them about their progress and problems in 
learning; this indicates a very high rating on teachers in the school.    

Parents receive progress reports 4 times a year in the form of report 
cards with scores/grades and specific descriptive feedback on 
learning in school. In addition, the school conducts Parent-Teacher 
evenings three times a year for teachers to meet with parents and 
students face to face to inform parents of the school's curriculum, 
course materials, requirements and learning targets. Parents are 
given the opportunities to learn about their child’s study in school 

and what they have to do to best support their child in learning. 

Student Perception Survey 2022 

 
 
 
- Report cards (Q1, Term 1, Q3 
and Term 2-Office Server) 

 

- Parent Letters on Parent-
Teacher evenings (Office Server) 
 

 
 

https://docs.google.com/spreadsheets/d/1oclU0Jrl3R3pnXhzxOuIeeah9rNA14h2xmF_7lWBjl8/edit#gid=514806126
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Category B: Curriculum, Instruction, and Assessment Summary  
Impact on Student Learning, Priorities, and Next Steps 

 
Impact on Student Learning:  How does the school’s curriculum, instruction, and assessment based on 
the Category B criteria affect the impact on student learning? 
 
The American curriculum standards are the foundation of CISHK's comprehensive written curriculum. 
All curricular courses have unit planners developed on the Atlas Rubicon platform and the curriculum 
encompasses global concepts, perspectives, and issues, integrating them across units. Over the past years 
of the curriculum review process, the curriculum standards continued to be updated and refined, so that 
all topics are updated and are vertically aligned with a spiral effect in helping students to achieve a 
particular set of curriculum standards before they are promoted and/or progressed to the next grade level. 
The school also has clear, enforceable policies on course completion, credits, grading, homework, 
graduation and promotion. 
 
Teachers utilize the research-based instructions that are coherent with subject curriculum where students 
are able to demonstrate their application of acquired knowledge and skills to extend their learning 
opportunities. This is made possible with the infusion of technology in teaching and learning through the 
1:1 MacBook Program and the use of eBooks and various digital learning platforms. Teachers also cater 
to students’ needs by differentiating materials, assessments, and instructional approaches. Additionally, 
ESL and remedial math classes, after-school homework classes, and extra coaching are provided for 
students who need additional support. 
 
In an effort to achieve consistency across subjects and grade levels, CISHK teachers strive to grade 
student work using school-wide academic policies and assessment strategies that are suitable for 
individual subject areas and grade levels to measure students’ progress towards the content standards and 
the SWLOs. Teachers utilize the Baseline, Assessment Checklist and Tracklist, and the Student Learning 
Objectives to track and measure academic growth as well as observable SWLO skills per grade level.  
The annual collections of student work samples are used to help establish uniform academic standards 
within each subject area. In addition, the robust assessment processes of collecting, disaggregating, 
analyzing, and reporting performance along with the timely and regular feedback attribute to assist 
students in reaching their learning targets.  
 
CISHK maintains an online assignment calendar for each class and an online grading system to report 
updated student progress to parents. End of quarter and term grades are put into report cards are sent to 
parents 4 times a year. Other achievements on curricular activities or SWLOs are put in PTA Newsletter, 
Annual Progress Report and School Yearbook that put on school website and are also shared with parents, 
students and other stakeholders.  
 
Perception surveys conducted on teaching, learning, student development support, and school climate, as 
well as performance towards the SWLOs, have highlighted significant areas for school development. As a 
result, study skills have been identified as a critical learner need. Interviews and dialogues with 
representative students reveal that not all students fully grasp the significance of the SWLOs. 

 
Strengths and Growth Areas for Continuous Improvement: After analysis of Category B, prioritize the 
strengths and growth areas for continuous improvement. 

Strengths 
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1.  CISHK has a comprehensive written curriculum that is based on the US Common Core State 
Standards, the California Content Standard, AP standards and other relevant curriculum 
standards. 

2. Unit planners are in place for all curricular courses that are stored on the Rubicon Atlas platform. 
3. Global concepts, perspectives and issues are integrated into the school-wide curriculum through 

courses offered, units/themes taught and co-curricular activities. 
4. The school has built up a system to collect and analyze performance data towards achieving the 

content standards and the SWLOs. A system is in place to measure acceptable academic growth 
and the exemplars of observable skills by grade level are collected to help assess success towards 
the SWLOs. 

5. Time is set aside for teachers on the first Friday afternoon of every calendar month for 
collaborative work to improve the school. 

6. The school has clear policies regarding course completion, credits, grading, homework, 
graduation and promotion, writing mandatory external tests/exams and the use of technology in 
learning/teaching. These policies are implemented effectively in school and are publicized for 
information of students, parents and other stakeholders. 

7. Formative assessments are planned through curricular units to engage all students at regular 
intervals and so teachers can assess learning. The Assessment Checklist and Tracklist template or 
other means in the classroom is used to complete the process. 

8. Technology is integrated fully into teaching and learning at CISHK with the 1:1 MacBook 
Program, free Wi-Fi on campus, use of eBooks and the many digital learning platforms have been 
added in class. 

9. CISHK teachers address student needs through differentiation in materials, assessments and 
instructional approaches. ESL and remedial math classes are provided for students with need, 
after-school homework class and extra coaching are also provided for those struggling or who 
have missed school. 

10. CISHK has effective assessment processes to collect, disaggregate, analyze, and to report 
performance data to parents, students and other stakeholders. The school maintains an assignment 
calendar online for each class to remind students the date an assignment is due, and a grade/score 
collection platform to save assessment data to facilitate analysis and reporting. 

11. CISHK teachers strive to achieve internal consistency across subjects and grade levels on grading 
student work through school-wide academic policies and common practices. Samples of student 
work are collected yearly to help establish a uniform academic standard within a subject area. 
There are steps/gates in place to prevent students from proceeding to the next grade level if 
minimum knowledge, skills, and standards have not been demonstrated in a subject. 

12. CISHK reports student progress adequately through multi-ways: report cards with commentary 
are produced four times a year, and the online grading system is updated regularly. Teacher-
Parent evenings are held twice a year, and ad-hoc communication with students and parents 
including phone calls, emails, face-to-face meetings, and through the PTA. The Annual Progress 
Report is available online from the school website. 

13. CISHK teachers use a wide range of assessment strategies which are appropriate to subject areas 
and grade levels to measure student progress towards achieving the internal, and external content 
standards. 

14. Teachers in CISHK provide timely and regular feedback to help students achieve learning targets. 
In a student perception survey on learning, a high percentage (78%) of students agreed or 
strongly agreed that teachers often told them about their progress and problems in learning. 
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Growth Areas for Continuous Improvement 

1. Despite having all unit planners developed for all subject areas, due to the recent high turnovers, 
more staff development is still needed to ensure a full understanding of the curriculum standards, 
the SWLOs, and approaches to teaching and learning, so that higher level of congruence is 
incorporated into all subject areas in the future. 

2. As a small school with one class per grade, it is challenging to determine the exact level of 
effectiveness on horizontal articulation of specific grade standards. With only one class per grade, 
comparison with other classes within the school is not possible. While not ideal, we are exploring 
the possibility of comparing with other standards (MAP) for reference.   

3. Although teachers have continued to conduct curriculum review yearly since 2018, the 3 years of 
Covid-19 has had a great impact on the timeline of the review process. 

4. Formal establishment of an official alumni association to get feedback on how graduates do after 
leaving CISHK. 

5. Data from a student perception survey on teaching, learning, support for student development and 
school climate and those from another student perception survey on performance towards the 
SWLOs indicate development is required for weaker students. 

6. Surveys from representative students or student council members indicate improvements on the 
teaching of SWLOs through extracurricular activities or co-curricular is needed because many of 
these activities were canceled during the pandemic. 

7. Evaluation of student work indicates that achievement towards the academic standards and 
towards the SWLOs is a big area that needs development. While some students have 
demonstrated a high level of performance, most students’ performance is currently skewed 

towards the basic value of achievement. 

 

Next Steps: Use the prioritized strengths and growth areas for continuous improvement above to… 

● Determine what areas within the schoolwide action plan need to be addressed in relation to 
the Curriculum, Instruction, and Assessment criteria. 

● Identify important next steps (i.e., modifications and/or additions) within the schoolwide action 
plan that will strengthen the desired outcomes for students. [1] 

 
Based on the findings, the school will conduct action plan to improve academic performance by 
enhancing students’ literacy skills.  Correlated SWLO: 1a, 1b, 1c, 2c, 3a, 3c, 4a & 4c (SLN3) 
 

 Improve students’ reading skills by implementing a school-wide, subject-specific reading 
program.  

 Improve literacy-focused, core academic skills through school-wide training and practice. 
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Self-Study Report  

Chapter III: Self-Study Findings 

Category C:  Support for Student Personal and  
                      Academic Growth 
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Category C: Support for Student Personal and Academic Growth 

What currently exists in relation to our aspirations for students? 
How do we know what is effective for all students’ learning and well-being? 

What needs to be changed to continuously improve all students’ learning and 
well-being? 

Directions: 
●   Discuss and ensure understanding of the criterion and the indicator framing questions. 
●   Determine what evidence needs to be analyzed. 
● Summarize findings and explain how the findings are supported by analyzed evidence. 

 

C1. Student Social-Emotional and Academic Support Criterion 
Students are provided with a system of support services that meet their academic and social-emotional 
needs. Students are also provided with activities, opportunities and/or programs within the school and 
community that further accomplish the desired outcomes: schoolwide learner outcomes, global 
competencies, academic standards, and major student learner needs. 

C1.1. Indicator: Support for the Social-Emotional and Learner Needs of ALL Students 

Indicator Framing Questions: 
How effective are the school’s strategies to review both schoolwide and individual student learner needs 
and to provide appropriate services and programs? 
How adequate and effective are the personalized social-emotional and career/academic programs to 
support all students in such areas as health, career and personal counseling, and academic assistance? 
Findings Supporting Evidence 

CISHK has effective strategies to review schoolwide and individual 
student learner needs to provide appropriate services and programs. 
Through the AQP template and the Student Learning Objective, 
teachers can predict and set the approximate growth target for each 
student after the results of the pre-tests are analyzed. In addition, 
through the Assessment Checklist and Tracklist, students are    
regularly assessed (both formative and summative) and their 
literacy is tracked from quarter to quarter, so teachers can regularly 
refine learning goals and make adjustments in unit planners to 
provide appropriate teachings to students. Furthermore, for EAL 
students, additional assistance is provided through ESL programs 
and adopted strategies such as shadow reading and differentiated 
teaching materials for them. For SEN students, the school’s SSD 

Coordinator works closely with these students and parents to review 
their learning needs and determine what type of additional 
accommodations are required for these students in both school-
based assessments and external exams. For senior SEN students, 
applications have also been made to the College Board to request 
for specific accommodations such as extra time on the AP and SAT 
exams. The school has also provided adequate and effective 
personalized social-emotional and career support to students. For 
emotional support, this task starts off with simple pastoral care 

AQP Template and Student 
Learning Objective (Teacher 
Server) 

 

Assessment Checklist and 
Tracklist (Google Drive) 

 

EAL/SEN_Adopted Guidelines 
and Plans (Google Drive) 

 

- Staff Handbook (Page 8) 
-School student and staff     
Handbook (School Website) 

 

-Referral forms (Teacher Server) 

 

-Counseling Quarterly Meeting 
Minutes (Google Drive) 

https://drive.google.com/drive/folders/1m6UIZpNxuwJKYlkKQzU0SAFVY0XD4wGt
https://drive.google.com/drive/folders/1m6UIZpNxuwJKYlkKQzU0SAFVY0XD4wGt
https://drive.google.com/drive/folders/1Vh1-yb22IngZhzy9sYgGq-lO8LVPsxRA
https://drive.google.com/drive/folders/1Vh1-yb22IngZhzy9sYgGq-lO8LVPsxRA
https://drive.google.com/drive/folders/1mX2gvwvJ7xSF-d8MQlXmJRSlUIb8cUyL
https://drive.google.com/drive/folders/1DZMiR_Fi4lsMdAowY5da5nJ9eD6MlABc
https://drive.google.com/drive/folders/1DZMiR_Fi4lsMdAowY5da5nJ9eD6MlABc
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provided by the homeroom teachers. When matters become more 
complicated, referrals will be made to the Counseling Team which 
consists of 2 teachers and the school’s social worker. The team 

provides counseling services to students and helps them to deal with 
a range of personal problems such as family problems, managing 
emotions, self-esteem and confidence, bullying and study problems 
(organization and time management). The counseling sessions help 
students to build resilience, develop coping skills and strategies, 
and help them to manage change and transitions. In addition, the 
team also organizes and arrange mental health and/or wellbeing 
programs and activities for counseled students.  Since the beginning 
of Covid-19, we have increased the service hours of the social 
worker to cope with students’ needs. In addition to this, the school 

also outsources specific learning needs to designated professionals 
like Dr. Eunice Wong or a parent-sponsored professional.  

 

For College Counseling, the school’s vice principal works closely 

with the Grade 12 Homeroom teacher to arrange and organize 
representatives from both local and overseas universities to provide 
College talks on admission requirements as well as academic and 
career development. In addition, students from grade 11 and 12 
receive two lessons per week for university, SAT and TOEFL 
preparation to develop competencies in career aspiration in 
students. 

 

The school also provides other opportunities for students to develop 
and hone their social skills in career development. Through the 
service learning program students reach out to interact with 
different communities in Hong Kong and provide service to elders’ 

home, local kindergarten, food banks and other means of charities, 
so they can develop a sense of empathy and gain a better 
understanding of themselves through the process of planning and 
providing services to their intended audiences. Prior to Covid-19, 
many of the service learning activities were extended to overseas 
learning trips where students had done services in Cambodia and 
Laos. Also, through the Buddy System, senior students are provided 
the opportunity to pair up with new grade 7 and 8 students, so they 
can provide the new students a smoother experience in the 
induction process.      

 

Despite all these various support, we have found that a few students 
need more regular help which requires more manpower.  Therefore 
the school has started brainstorming ideas about adding an 
educational assistant in the future. 

 

-After school workshops 
arranged on mental health and 
well-being by school social 
worker (Teacher Server) 

 

- (Assembly Schedule in Google 
Doc) 

 

- Service Learning Schedule 

 

-Overseas Learning Trips 
Itinerary and Photos (Teachers’ 

Server) 
 

 

 

 

 

https://docs.google.com/document/d/165wiKhbyCvlNvD5IIgKljBPUy3f4bp0UyWpTHzh-V1E/edit
https://docs.google.com/document/d/165wiKhbyCvlNvD5IIgKljBPUy3f4bp0UyWpTHzh-V1E/edit
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C1.2. Indicator: Personalized Approaches and Strategies 

Indicator Framing Question: 
How effectively are the schoolwide and personalized approaches to learning implemented by leadership 
and staff so that ALL students progress in achieving the desired outcomes? 

Findings Supporting Evidence 

CISHK has effective strategies in place to provide personalized 
approaches in learning so students’ progress and make 

improvements in achieving the desired outcomes. Teachers utilize 
research-based pedagogies and practice instructional differentiation 
in the classroom to address diversity, so that all students in class 
will be allowed access to and progress in the rigorous standards-
based curriculum.  In project-based learning, students of different 
learning styles are provided the opportunity to learn with hands-on 
experiences, with students working in pairs or small groups, so that 
appropriate scaffolding is provided for students to reach their 
potential.   

 

The school’s Reading program allows students to work at their own 

pace. Regardless of learning style, the after-school math remedial, 
ESL and homework class are offered to students and this is planned 
in the timetable from 3:00pm to 4:00pm to facilitate personalized 
learning from teachers. For SEN and EAL students, the school has 
started to develop Individualized Education Plans (IEPs) in 2022-23 
school year, so tiered learning targets are developed with learning 
accommodations provided to on external exams (AP and SAT), and 
the school is working towards developing IEP for students with 
school-based assessments, such as school-based assessments that 
include tests and exams.  The school has found that certain students 
need more consistent support in addition to the IEPs, thus the 
school is considering bringing in an educational assistant for 
additional individualized support.  Due to the high number of EAL 
students, the school is exploring additional training or professional 
development for staff to better equip the staff to support the 
students.  

 

Furthermore, consistent dialogue between various stakeholders 
(amongst staff and/or between staff and parents) is used to share 
information about students requiring support or enrichment. 

- Assessment Checklist and 
Tracklist (Google Drive) 

 

- Inquiry-based and Direct 
Instruction plans (Stage 3 of 
Atlas Rubicon- School Website) 

 

- Lesson plans (Google Drive) 

 

-Scholastic Program (School 
Website) 

 

-Timetable (Office Server) 

 

-Math Remedial and ESL 
Schedule (Google Doc) 

 

-EAL/SEN_Adopted Guidelines 
and Plans (Google Drive) 

 

- IEPs Document and 
differentiation materials (Google 
Doc in Google Drive) 
 

 

C1.3. Indicator: Alignment of Curricular and Co-Curricular Activities 

 Framing Question: 
To what extent are the curricular and co-curricular activities aligned with academic standards, schoolwide 
learner outcomes as well as local and/or global actions and service opportunities? 
Findings Supporting Evidence 

CISHK is effective in offering a multitude of curricular and co-
curricular activities for all students. These activities not only 
address academic standards, they also connect directly to the 

School House and House Points 
(Office Server and Google Drive) 

 

https://drive.google.com/drive/folders/1m6UIZpNxuwJKYlkKQzU0SAFVY0XD4wGt
https://drive.google.com/drive/folders/1m6UIZpNxuwJKYlkKQzU0SAFVY0XD4wGt
https://drive.google.com/drive/folders/1jF30GQnxswFxZEbSDR2rzNz9km4vyOPu
https://drive.google.com/drive/folders/1jF30GQnxswFxZEbSDR2rzNz9km4vyOPu
https://drive.google.com/drive/folders/1w-HMqcfZehs7w8S4zMrcI-dksmPAeOQ4
https://drive.google.com/drive/folders/1w-HMqcfZehs7w8S4zMrcI-dksmPAeOQ4
https://drive.google.com/drive/folders/1w-HMqcfZehs7w8S4zMrcI-dksmPAeOQ4
https://docs.google.com/spreadsheets/d/1IWWAyQ8hmbLS_dW3irybKiUYUcAnmX8s/edit#gid=1742243015
https://docs.google.com/spreadsheets/d/1IWWAyQ8hmbLS_dW3irybKiUYUcAnmX8s/edit#gid=1742243015
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Schoolwide Learner Outcomes.  

To facilitate students’ participation and competition, the students 

are divided into 4 houses (Air, Water, Fire and Earth) for inter-
school competition in areas such as performance in the school 
activities during Christmas and Easter Celebrations, Sports Day and 
School Attendance.  

 

Various curricular and co-curricular activities are aligned with 
schoolwide learner outcomes because through the activities 
together, students are able to achieve the schoolwide learner 
outcomes as detailed below.   

Curricular and co-curricular activities available in CISHK:   

Student Clubs: Student clubs are student initiated yet supervised by 
teachers. These clubs allow students to challenge themselves and 
develop self-confidence and particularly learn how to run a club 
successfully.  The clubs available in recent years are: Choir, Home 
Economics, STEM, and Students’ PodCast. All these activities 

provide students the opportunity to extend their learning in class 
into practices, thereby reinforcing the curriculum standards and the 
school-wide learner outcomes.  

 

Prior to Covid-19, the school has provided students a variety of 
different avenues to participate in curricular activities and sports. 
These include the Modeled United Nations (MUN) Conference, 
World Scholar’s Cup, Mind Over Matters, and History Bowl. These 
curricular activities help extend their learning of content standards 
and apply them to discussions, debates, and writings that are 
required. In addition, they also help to build students’ confidence, 

enhance their sense of global perspective, and develop a greater 
sense of cultural awareness. They helped to bring students from 
different cultures together to discuss issues and ideas that the world 
faces today. Similarly, the school also had an Athletic Program that 
was part of the ISSFHK where CISHK athletes participated in a 
number of sports. These included Volleyball (U20 Boys & Girls), 
Basketball (U16 & U20 Boys, Cross Country (U16, Boys & Girls), 
and Badminton (U16 U20 Boys & Girls). 

 

YMCA Program: To cultivate the multiple intelligences of students, 
Grade 7-10 students are provided with the chance to participate in 
various types of sports such as rock climbing, tennis lessons, Pilate 
lessons, floor hockey and basketball. These activities are provided 
on Friday afternoons in a nearby sports center to supplement our 
Physical Education class. 

 

Student Government: Student Council and Student Athletic Council 
are in place to encourage students to take ownership, to develop 
self-confidence, a deeper commitment to the school, a connection to 
the learning environment as well as to allow students to hone their 

- Attendance Competition 
between houses -Bulletin boards 
(1/F) 

 

- Curricular Activities and the 
Athletic Program (Google Drive) 

 

- School website for MUN 
pictures 
  
- Athletic and Sports Action Plan 
and ISSFHK Schedule (Teacher 
Server) 

 

- Cultural Day Plans, PPT and 
Photos (Teacher Server) 

 
 

- World Math Day and the 
Canadian Mathematics 
Competition (Teacher’s server; 

School Photos; CEMC) 

  

- Science Fair Presentation 
(Project List and 
Photos_(Teacher Server) 

 

-YMCA Program Timetable 
(Officer Server) 

 

- Global Leadership and Service 
Learning Activities Action Plan 
(Google Drive) 

 

- Student Government Structure 
(Annual Progress Reports) 

 

- ECA and Club Activities 

 

- SWLO Project Planning for 
Grade 9 and 10 (Google Drive) 

https://drive.google.com/drive/folders/1QRRy3R7PA9SPuIuuL0ZLdhoE6Ong_CpO
https://drive.google.com/drive/folders/1QRRy3R7PA9SPuIuuL0ZLdhoE6Ong_CpO
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leadership skills.   

Global Leadership and Service Learning:  

To nourish global leadership and worldwide perspective, which is 
an important school goal, we encourage our students to participate 
in Global Leadership projects.  These include weekly service 
learning opportunities at various local community centers and a 
yearly Service Learning and/or Cultural tour to an overseas country. 

 

Activity Week: This is scheduled every year on the School 
Calendar.  During this week, regular class lessons are replaced by 
off-campus activities and training programs to educate students to 
become school-wide learner outcomes such as leadership training, 
team building activities, Outward Bound experiences and overnight 
camping. Overseas Trips were organized with specific themes that 
rotated from year to year, such as on service learning trips or 
cultural trips or adventurous.   

 

SWLO Project: Grade 9-10 students complete an interdisciplinary 
project on a global competence topic every year during the third 
quarter. For 2022-23, the project was on Declined Birth Rates in 
Developed Countries  

 

Covid-19 has had a great impact on the curricular activities and the 
athletic program discussed above as many of the activities were not 
held and sports programs were canceled, and the withdrawal of 
CISHK from ISSFHK. During this time, we work with outsourcing 
coaches to provide Sports and non-sport ECA to our students after 
school, so students may utilize these learning opportunities to attain 
the SWLOs. These include table tennis, badminton, basketball, 
dance, and choir. With special arrangement, students also took part 
in MUN via the online platform.  

 

With the end of Covid-19, our goal is to reestablish all the activities 
and the sports program we had before, so students will have a 
holistic learning experience.  The school also needs to reestablish 
effective collaboration in evaluating and planning the curricular and 
co-curricular activities.   

 

C1.4. Indicator: Student Involvement in Curricular/Co-Curricular Activities 

Indicator Framing Question: 
How effective are the school’s processes for regularly evaluating student involvement in curricular/co-
curricular activities, such as projects on global issues, joining networks, service learning, and exchanges? 

Findings Supporting Evidence 

The school has reasonably effective processes to regularly evaluate 
student involvement in extracurricular activities through both 
formal and informal meetings by staff.  Information is gathered via 
attendance taking, student questionnaires, teacher observations, and 

- Feedback Questionnaires on 
various ECA (Google Drive) 

 

https://docs.google.com/spreadsheets/d/1VplEU5ADkPGXTVDVghfO331_LErngKK51M5HEanZ6SI/edit#gid=2064635110
https://docs.google.com/spreadsheets/d/1VplEU5ADkPGXTVDVghfO331_LErngKK51M5HEanZ6SI/edit#gid=2064635110
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informal talking with students. The school will discuss the 
information collected and sometimes make changes to try to 
improve the student involvement.  As a small school, the informal 
meetings allow for faster response and change implementation 
instead of waiting for a proper formal meeting.   

The school has a fairly effective mechanism in collecting student 
feedback through questionnaires and informal talking.  For 
Extracurricular Activities, students provide feedback via 
questionnaires about their level of engagement and areas of 
improvement in the future. For Service Learning, participating 
students have the opportunity to collectively plan what service areas 
they would do for that quarter. After the plan is implemented, 
students will evaluate and reflect on their Service Learning 
activities for that quarter.  For Activity Week, feedback 
questionnaires are collected from students to learn about what they 
liked, what they learned, what experiences they had, and 
suggestions for improvement.   

For Grade 9-10 SWLO projects, feedback questionnaires from 
students are collected to learn about their planning process, the flow 
of the presentation, and areas for future improvement.  

While the school is doing reasonably well in gathering student 
feedback, the collaboration among staff in evaluating, improving, 
and planning the curricular and co-curricular activities can be 
better.   

The school has also observed that students tend to be passive in 
Student Council and the school wants the students to be more active 
in voicing out their opinions and taking more ownership of their 
school life.    

- Service Learning Reflection 
Writing (Bulletin Board) 

 

-Feedback Questionnaires on 
SWLO Project (Google Drive) 
 

 

C1.5. Indicator: Empowering Student Voice and Student Self-Advocacy 

Indicator Framing Questions: 
To what extent do students have the opportunity to deepen their sense of self and make personal and 
community connections that are meaningful and relevant and become advocates for their own needs and 
supports within a culture of student safety and well-being? 
How effective is the school in responding to student thoughts, perceptions and experiences to modify and 
enhance student support services, programs and activities for all students? 

Findings Supporting Evidence 

Students in CISHK are provided the opportunity to deepen their 
sense of self and make personal and community connections that 
advocate their own needs and supports within a culture of student 
safety and well-being. Through the student government, the 
students elect their executive leaders to represent their interests. 
Four executive positions (President, vice-President, Secretary, 
Treasurer) that are elected by the whole school student population.  
Additionally, there are two class representatives that get elected by 
their class group for each grade. The student council is responsible 
for organizing school activities to celebrate seasonal festivals like 
Halloween, Christmas, Chinese New Year, Easter and Cultural Day.  

-Student Council organigram 
and meeting minutes (Google 
Drive) 

 

- Student Council planned 
activities (Google drive) 

 

- Student Council Feedback 
Questionnaire (Google Drive) 

https://docs.google.com/spreadsheets/d/1zFYV3URFkeQS9oq37umJ13yH4jHxtwFcuUkHSvyaj7o/edit#gid=0
https://docs.google.com/spreadsheets/d/1zFYV3URFkeQS9oq37umJ13yH4jHxtwFcuUkHSvyaj7o/edit#gid=0
https://drive.google.com/drive/folders/1hBD1u_D_APc2H0luFIrcjAD5AIYxoX6h
https://drive.google.com/drive/folders/1hBD1u_D_APc2H0luFIrcjAD5AIYxoX6h
https://drive.google.com/drive/folders/1hBD1u_D_APc2H0luFIrcjAD5AIYxoX6h
https://drive.google.com/drive/folders/1hBD1u_D_APc2H0luFIrcjAD5AIYxoX6h
https://drive.google.com/drive/folders/1hBD1u_D_APc2H0luFIrcjAD5AIYxoX6h
https://drive.google.com/drive/folders/1hBD1u_D_APc2H0luFIrcjAD5AIYxoX6h
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These school events allow students to take ownership of the 
planning and implementation process, and create meaningful 
connections with everyone in the school. Their regular meetings 
with the teacher in-charge not only help to create a good rapport 
with the students, they are also opportunities for the student body to 
voice out their grievances. In addition, the Student Feedback 
Questionnaire is collected towards the end of every school year. 
This allows the school to learn about areas of services that the 
student government wishes the school to improve on. By examining 
the results of the feedback, it also allows the school to improve on 
creating deeper and more meaningful connections with students. 

In addition, students involved with the Service Learning Program 
are also given the opportunity to have their sense of self and 
personal input as they collectively plan what service areas they 
would do for that quarter. After the plan is implemented, students 
will evaluate and reflect on their Service Learning activities for that 
quarter 

For students’ safety and well-being, the school principal has utilized 
the school’s assembly time to go over the school’s Child Protection 

Policy and Student Safety Policies with the students. The 
Counseling Team has also utilized the assembly schedule to arrange 
mental well-being workshops for students including inter-
relationships, sex education, bullying and anti-drug experience 
activities with VR experience.  

The school has a number of effective methods to collect students’ 

feedback that focus on improving the school’s service to students, 

whether it is on student council, overseas trips, and project learning. 
As a result of these inputs over the past 3 years (particularly on the 
Exit Interview where students expressed their main reason for 
transferring to another school was to have limited subject choice), 
we have enhanced the AP program for students as more courses are 
added to the curriculum. These include AP Art Studio 2D, AP 
Calculus BC, AP Biology and AP Macroeconomics.  

To further enhance the well-being of students in the school, we 
have also increased the service hours of the school’s social worker 

to twice a week. 

While students are giving feedback and suggestions for 
improvement, there is limited involvement by students in pushing 
for these improvements or changes.  The school should try to 
involve the students more when implementing these improvements 
or changes.   

 

- Global Leadership and Service 
Learning Activities Action Plan 
(Google Drive) 

 

- Assembly Schedule 2022-23 
(Google Drive) 

 

- Students’ Perception 

Survey (Google Drive) 

 

-Students’ Perception Survey on 

Attainment of SWLO (Google 
Drive) 

 

 - Feedback on Activity Week 
(Google Drive) 

 

- Feedback on SWLO Project 
(Google Drive) 

 

- Student Exit Interview 
(Teacher Server) 
 

 

 

 

 

https://docs.google.com/document/d/165wiKhbyCvlNvD5IIgKljBPUy3f4bp0UyWpTHzh-V1E/edit
https://docs.google.com/document/d/165wiKhbyCvlNvD5IIgKljBPUy3f4bp0UyWpTHzh-V1E/edit
https://drive.google.com/drive/folders/1jN7vCD-mTxQYLCtRPUMrvn5I2PAKNPpn
https://drive.google.com/drive/folders/1jN7vCD-mTxQYLCtRPUMrvn5I2PAKNPpn
https://docs.google.com/spreadsheets/d/1gynVhTgM3oJ0_gMsggqJnJ8WCm4JO4gPuq4885NC-CQ/edit#gid=1391951860
https://docs.google.com/spreadsheets/d/1gynVhTgM3oJ0_gMsggqJnJ8WCm4JO4gPuq4885NC-CQ/edit#gid=1391951860
https://docs.google.com/spreadsheets/d/1gynVhTgM3oJ0_gMsggqJnJ8WCm4JO4gPuq4885NC-CQ/edit#gid=1391951860
https://docs.google.com/spreadsheets/d/107X5exAEFslRrBiEtu08qtbyd79OfDz2gkdczwpUmU0/edit#gid=466074159
https://docs.google.com/spreadsheets/d/107X5exAEFslRrBiEtu08qtbyd79OfDz2gkdczwpUmU0/edit#gid=466074159
https://docs.google.com/spreadsheets/d/1zFYV3URFkeQS9oq37umJ13yH4jHxtwFcuUkHSvyaj7o/edit#gid=1266542601
https://docs.google.com/spreadsheets/d/1zFYV3URFkeQS9oq37umJ13yH4jHxtwFcuUkHSvyaj7o/edit#gid=1266542601
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Category C: Support for Student Social-Emotional, and Academic Growth 
Summary 

Impact on Student Learning, Priorities, and Next Steps 

 

Impact on Student Learning:  How does the school’s support for student social-emotional and academic 
growth based on the Category C criteria affect the impact on student learning? 

 
CISHK has adequate support for students in social-emotional and academic support. Through regular 
assessments and tracking students’ learning growth, teachers are able to refine teaching strategies to suit 

students’ needs. In addition, teachers utilize research-based pedagogies and practice instructional 
differentiation in the classroom to address diversities, so that no student is overlooked and all students in 
class are provided with the opportunity to progress in the rigorous standards-based curriculum.  
 
The school has also provided adequate and effective personalized social-emotional and career support to 
students through the counseling team and designated staff (vice-principal and Gr. 12 Homeroom teacher) 
so that well-being workshops and college preparations are provided.  
 
A multitude of curricular and extracurricular activities are linked to the academic standards as well as to 
the Schoolwide Learner Outcomes that are available for all students. Student’s participation in these 

activities has been passive due to 3-year of Covid.   
 
We will continue to educate our students to enhance their academic achievements as well, on improving 
their collaboration and communication skills.  In order to improve students’ support for SEN students, we 

are considering enhancing the school’s manpower such as adding an educational assistant in the future.  
  
Strengths and Growth Areas for Continuous Improvement: After analysis of Category C, prioritize the 
strengths and growth areas for continuous improvement. 

Strengths 

1. The school has developed adequate and sound services to support students in 
areas such as personal counseling and academic support through school 
structures, practices, and programs. A referral system (inside and outside the 
school) is in place to address student needs. 

2. The school utilizes research-based, differentiated, instructions, and assessment 
strategies to scaffold students to access and progress in the rigorous standards-
based curriculum. 

3. CISHK teachers identify under-performing or struggling students to provide 
support services such as ESL, remedial math and after-school homework class to 
help them. 

4. The school offers a number of curricular / co-curricular activities that are linked 
to the academic standards and to be independent lifelong learners, global citizens, 
effective communication, and be responsible and ethical. 

5. The school maintains timely records through action planning on the level of 
student involvement and use of services in sport activities, and in global 
leadership and service learning activities. 
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Growth Areas for Continuous Improvement 

 

Next Steps: Use the prioritized strengths and growth areas for continuous improvement above to… 

● Determine what areas within the schoolwide action plan need to be addressed in relation to 
Support for Student Social-Emotional and Academic Growth. 

● Identify important next steps (i.e., modifications and/or additions) within the schoolwide action 
plan that will strengthen the desired outcomes for students. 

 
Based on the findings, the school will conduct the action plan to foster a greater involvement of 
parents in their child’s education (CLN2): 

 To increase parental participation in PTA meetings, Open House, Parent-Teacher meetings, and 
involving school activities and events.    

 To empower parents on how to be more involved and supportive of their child’s education 

through arranged workshops by the school such as enhancing their ability to help their child with 
emotional, mental, and academic well-being.   

 
 
 

 
 
 
 
 
 
 
 



 

 

<Concordia International School> ACS WASC Self-Study Report 2020 Edition 

144 

Self-Study Report  

Chapter III: Self-Study Findings 

Category D:  School Culture, Child Protection, and Parent/   

Community Involvement 
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Category D: School Culture, Child Protection, and Parent/   
Community Involvement 

What currently exists in relation to our aspirations for students? 
How do we know what is effective for all students’ learning and well-being? 

What needs to be changed to continuously improve all students’ learning and 
well-being? 

Directions: 
● Discuss and ensure understanding of the criterion and the indicator framing questions. 
● Determine what evidence needs to be analyzed. 
● Summarize findings and explain how the findings are supported by analyzed evidence? 

D1. School Environment Criterion 

The school has a safe, healthy, nurturing environment that reflects the school’s purpose and is 
characterized by respect for differences, equity, a commitment to child protection, trust, caring, 
professionalism, support, and high expectations for ALL students. 

D1.1. Indicator: Collaborative Culture of Mutual Respect, Equity, Caring, and Concern for All 
Students 

Indicator Framing Question: 

How effectively does the school demonstrate mutual respect, equity, caring, concern for students, faculty, 
staff, parents and the community in an environment that honors individual and cultural differences? 

Findings Supporting Evidence 

CISHK provides a learning environment that consists of mutual 
respect, equity, caring, and concern for diverse learners. To ensure 
the school has an environment that honors individual and cultural 
difference, CISHK is managed by trust and responsibility from the 
faculty and students, numerous preventive policies and procedures 
are in place to guide students, leading to a healthy school life and 
protecting them from abuse and neglect. These include the Child 
Protection Policy and the Student Safety Policies in place to keep 
the campus and facility a safe and nurturing environment in which 
students can learn and grow in a strong educational environment.   

 

In areas of caring and concern, the school has a School Social 
Worker staying on campus twice a week and works closely with the 
Counseling Committee. Together, they foster proper adolescent and 
mental health development of students.  The school also outsources 
student support services to outside professional bodies e.g. outside 
NGO or voluntary groups that the Social Worker liaised with for 
school workshops and/or Dr. Eunice Wong for psycho-social and 
academic counseling for students with Special Educational Needs. 
In general, teachers and students are encouraged to foster and 
develop a good teacher-student relationship and student-student 
relationship. We believe a good teacher-student relationship 
facilitates teachers to help and counsel students in setting 
differential learning goals according to his/her ability and potential 

- Student & Parent Handbook 

 

- Child Protection Policy (School 
Website) 

 

- CISHK Student Safety Policies 
(School Website) 

 

- Counseling Referral Forms 
(Teacher Server) 

 

- Social Worker’s Annual report 
(Office) 

  
- Counseling Committee 2022-23 
Spreadsheet (Google Drive) 

 

 

https://www.cihs.edu.hk/wp-content/uploads/2023/09/Student-and-Parent-Handbook-2023-24_Finalized-280923.pdf
https://drive.google.com/drive/folders/1DZMiR_Fi4lsMdAowY5da5nJ9eD6MlABc
https://drive.google.com/drive/folders/1DZMiR_Fi4lsMdAowY5da5nJ9eD6MlABc
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to develop him/her to be the school-wide learner. Interactive 
communications between teachers and students also help students to 
identify their strengths and weaknesses, and to enhance mutual trust 
between them. In addition, when students interact organically in a 
caring and supportive school environment which is managed by 
trust and self-responsibility and characterized by respect for 
differences promotes community spirit by connecting the student 
body together and helps to build up unity and security among 
students. Furthermore, the school practices small-class teaching and 
does not admit no more than 100 students, a warm and caring, safe 
and secure learning environment has therefore been created on 
campus. 

 

To honor individual and cultural differences, CISHK practices 
differentiation in materials, instructions, assessments, and offers 
remedial programs such as remedial math and ESL to provide 
students greater access to the curriculum. In addition, the school 
trains students by way of ECA and student leaders (Student Council 
Members) to organize functions such as the annual Cultural Day as 
a way to celebrate and recognize cultural differences. Furthermore, 
the school has established the Inclusive Education Program for SEN 
students. 
 

 

   
 

 

D1.2. Indicator: Student Social-Emotional Well-Being 

Indicator Framing Question: 

How effectively does the school support and foster student social-emotional well-being to strengthen 
positive relationships and emotional connections in the learning process and help develop a range of 
skills for school and life? 

Findings Supporting Evidence 

CISHK has effective measures in place to support and foster 
students’ social-emotional well-being to strengthen positive 
relationships and emotional connections in the learning process. The 
homeroom teachers play an important role in providing the basic 
pastoral care to the students. In addition, the counseling team and the 
social worker provide counseling support for students with 
emotional needs.  
The school also promotes positive relationships among students’ by 

providing a supportive and inclusive environment for the SEN 
students. For students that require counseling support, our 
counseling team works closely with them. Not only providing 
extensive counseling sessions to them, the team also works closely 
with the school social worker to arrange after school well-being 
workshops and activities for them after school. For students with 
learning needs, the SSD coordinator has helped to develop IEP for 
these students and has worked closely with the College Board for 
exam accommodations. 

-Counseling Committee Meeting 
Duties (Google Drive) 

 

-Counseling Committee Referral 
Forms (Teacher’s Server) 

 

-Counseling Committee Meeting 
Minutes (Teacher’s Server and 

Binder) 
-Assembly Schedule (Google 
Drive) 

 

-After school mental well-
being programs (Mr. Ho) 

- SSD and IEP developed file 

https://drive.google.com/drive/folders/1DZMiR_Fi4lsMdAowY5da5nJ9eD6MlABc
https://drive.google.com/drive/folders/1DZMiR_Fi4lsMdAowY5da5nJ9eD6MlABc
https://docs.google.com/document/d/165wiKhbyCvlNvD5IIgKljBPUy3f4bp0UyWpTHzh-V1E/edit
https://docs.google.com/document/d/165wiKhbyCvlNvD5IIgKljBPUy3f4bp0UyWpTHzh-V1E/edit
https://drive.google.com/drive/folders/1w-HMqcfZehs7w8S4zMrcI-dksmPAeOQ4
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In addition to counseling service in the school, positive relations are 
promoted in the school through other avenues. For instance, the 
school’s Service Learning Program not only helps to develop 

students’ skills in planning, organization, collaboration and the sense 

of empathy, it also helps to develop a sense of peer-to-peer 
mentoring. This is particularly the case in the school’s Buddy-
System where new students are assigned to the school’s senior 

students for a better induction process.  

 

Furthermore, the school also provides opportunities for student voice 
and choice. This is done through the student government in the form 
of student council and extracurricular activities where they can take 
leadership roles and make decisions that affect their school 
community.   

for College Board (Google 
Drive) 

 

-Buddy System Program  

 

-Global Leadership and 
Service Learning Activities 
(Google Drive) 

 

- Student Council Structure 
(Google Drive) 

 

- Feedback forms (ECA, 
Activity Week, Mentor and 
General) 

 

D1.3. Indicator: Culture of Teacher Innovation and Support 

Indicator Framing Questions: 

To what extent does the school demonstrate a culture which supports and encourages teachers to use 
innovative approaches which enhance student learning? 

How effective is the leadership at promoting a positive culture at the school amongst staff and faculty? 

Findings Supporting Evidence 

Teachers at CISHK are supported and encouraged to use innovative 
approaches that enhance student learning, and this is supported by 
the school’s mentoring program and the professional development 
policy. At the beginning of the year, all teaching staff (both 
returning and new) are to update the Annual Staff Development 
Plan (ASDP). Based on completed ASDP, the principal and panel 
coordinator(s) will find suitable PD opportunities for staff via a list 
of shared PD activities that will be shared with every teacher. If a 
teacher is interested in a particular workshop, he/she will apply 
through the subject coordinator. In addition to this list, the school 
also conducts PD conferences with sister schools in Shenzhen every 
year in November. Since 2017, the school has set aside a budget of 
$5000 HKD for each teacher to participate in PD. Every year, staff 
are able to make use of the set budget to attend various PD, these 
include workshops related to SEN students, instructional 
differentiation, Data analysis, and the teaching of College Board AP 
subjects.  
As a small school, we have fostered a good culture in sharing good 
practices and collaboration. Teachers work together from different 
subject panels to co-plan and co-teach on certain topics. For the 
grade 9 and 10 students’ school-wide project, all teachers would 
collaborate across subject panels. Also, every first Friday afternoon 

-ASDP (Google Drive) 

 

-Shared PD Activities (Google 
Drive) 

 

- Concordia PD Conference 
Planning (Google Drive) 

 

-PD Form 1, 2, and 3 (Google 
Drive) 

 

-Co-plan and Co-teach lesson 
plans (Google Drive) 
 
-School-wide SWLO Project 
Planning (Google Drive) 

 

-Friday Collaborative Meeting 
Records (Google Drive) 

https://drive.google.com/drive/folders/1w-HMqcfZehs7w8S4zMrcI-dksmPAeOQ4
https://drive.google.com/drive/folders/1w-HMqcfZehs7w8S4zMrcI-dksmPAeOQ4
https://drive.google.com/drive/folders/1MU2c18ZBsL6PqCvW2khNW5qSjjmvet__
https://drive.google.com/drive/folders/1MU2c18ZBsL6PqCvW2khNW5qSjjmvet__
https://drive.google.com/drive/folders/1MU2c18ZBsL6PqCvW2khNW5qSjjmvet__
https://drive.google.com/drive/folders/1hBD1u_D_APc2H0luFIrcjAD5AIYxoX6h
https://drive.google.com/drive/folders/1hBD1u_D_APc2H0luFIrcjAD5AIYxoX6h
https://drive.google.com/drive/folders/17o0FcWcZL7q4WjuPWkuP_uS7QQMaUvI3
https://drive.google.com/drive/folders/1hhg-rJkpPy4nyBGOg6xY3ZLBCNmWqVoM
https://drive.google.com/drive/folders/1hhg-rJkpPy4nyBGOg6xY3ZLBCNmWqVoM
https://drive.google.com/drive/folders/1hhg-rJkpPy4nyBGOg6xY3ZLBCNmWqVoM
https://drive.google.com/drive/folders/1hhg-rJkpPy4nyBGOg6xY3ZLBCNmWqVoM
https://drive.google.com/drive/folders/1hhg-rJkpPy4nyBGOg6xY3ZLBCNmWqVoM
https://drive.google.com/drive/folders/1hhg-rJkpPy4nyBGOg6xY3ZLBCNmWqVoM
https://drive.google.com/drive/folders/1hhg-rJkpPy4nyBGOg6xY3ZLBCNmWqVoM
https://drive.google.com/drive/folders/1hhg-rJkpPy4nyBGOg6xY3ZLBCNmWqVoM
https://drive.google.com/drive/folders/1CeKVDLXHrXFfHXxyYjOg95_23YOvSz00
https://drive.google.com/drive/folders/1CeKVDLXHrXFfHXxyYjOg95_23YOvSz00
https://drive.google.com/drive/folders/1QRRy3R7PA9SPuIuuL0ZLdhoE6Ong_CpO
https://drive.google.com/drive/folders/1QRRy3R7PA9SPuIuuL0ZLdhoE6Ong_CpO
https://drive.google.com/drive/folders/15knb8VlvnutgWePR745N09u4KtHEIpub
https://drive.google.com/drive/folders/15knb8VlvnutgWePR745N09u4KtHEIpub
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of the month, time is set aside for teachers to have collaborative 
meetings to share best practices and work together to resolve 
students' issues.  

 

 

 

D1.4. Indicator: Safe, Clean, and Orderly Environment 

Indicator Framing Questions: 

How effective are the school’s existing policies and procedures to continually ensure a safe, clean and 
orderly environment that nurtures learning, including effective operating procedures for internet safety? 

Findings Supporting Evidence 

CISHK has effective measures and policies in place to ensure a 
safe, clean, and orderly environment to nurture learning for internet 
safety. The school’s Child Protection Policy and Students’ Safety 

Policies ensure students are safe and protected from any 
mistreatment at home and within the school. Both policies highlight 
from clear detailed steps on resolving child abuse matters to 
policies for staff to follow when working with children, and every 
year, our staff spend a 3-hour online workshop to renew their child 
abuse training with MinistrySafe.   
For internet safety, the school’s Social Media & Acceptable IT Use 

Policy outlines the guidelines and acceptable behaviors that 
students are expected to follow when using technologies. This 
policy is also included in the Student and Parent Handbook. 
To ensure a safe and clean campus, classrooms are cleaned every 
day after class hours and premises are disinfected regularly. We 
have an alarm set on the roof-top door, so the alarm will be 
activated in case anyone forces through the door without 
permission. In addition, various webcams are installed on campus 
to ensure the safety of our students and minimize any incidents of 
theft.  
Furthermore, the school’s risk management plan also acts as the 

school’s contingency plan to deal with various emergencies as it 

consists of team members with delegated tasks and detailed steps 
outlining procedures for various situations.  

- Child Protection Policy (School 
Website) 

 

- Student Safety Policies (School 
Website) 

 

- Student and Parent Handbook 
(page 23) 

 

- Risk Management Plan 
(Teacher Server) 

 

- Additional CCTV installed 
(Front Gate, Chapel, Reading 
Lounge, Washroom and Second 
Flor Corridors) 
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D2. Child Protection Criterion 
The school has an effective child protection program that includes a clear definition of child abuse, 
policies and practices, training for stakeholders, and reporting procedures within the legal and cultural 
context of the host country. 

D2.1. Indicator: Definition of Child Protection 

Framing Questions: 

How aligned is the school’s definition of child abuse including physical, emotional or sexual abuse, sexual 
exploitation, neglect and commercial exploitation, inappropriate behavior of children towards other 
children and online child protection, with internationally recognized child protection standards as found in 
the resources of the International Centre for Missing and Exploited Children (ICMEC)? 

To what extent is the school cognizant of the legal context of the host country? 

Findings Supporting Evidence 

CISHK’s child protection policy is aligned with the protocols and 

practices set by the Hong Kong Social Welfare Department, it is a 
government body that is responsible for implementing the 
Government’s policies on social welfare and for developing and 

coordinating social welfare services, particularly on family and 
child welfare services. The school’s child protection policy includes 
areas of physical, emotional and sexual abuse while other parts of 
the school policies cover inappropriate behavior of children towards 
other children, such as different forms of bullying.  The school also 
uses the assembly schedule to conduct workshops and briefings 
with students on child protection such as bullying and going over 
the Child Protection Policy. At this point, the school has no plans to 
align the child protection policy with ICMEC, but if it is required, 
we will study this in detail to see how we may improve the current 
child protection policy by aligning it with the ICMEC in the future.  
 

The Lutheran HK Synod is a sizable school sponsoring body in 
Hong Kong that consists of 9 secondary schools, 6 primary schools, 
12 kindergartens, and 2 international schools. As one of the schools, 
CISHK is a licensed school that is legally registered with the Hong 
Kong Education Bureau (EDB).  Like all schools in Hong Kong, we 
follow the EDB’s directives and operate within the legal framework 

that are outlined in the Hong Kong Education Ordinance. 
Therefore, it is important for our school to operate ethically and 
responsibly to ensure the safety and well-being of the students, 
faculty and staff that is in compliance with employment, 
immigration ordinances, health and safety regulations, and child 
protection protocols 

- Child Protection Policy (School 
Website) 

 

- Child Safety Policies (School 
Website) 

 

- School Registration Certificate 
(Office Server) 

 

- Assembly schedule 2022-23 
(Google Drive) 
 

 

D2.2. Indicator: Policies, Practices, and Written Guidelines for Child Protection 

Indicator Framing Questions: 

To what extent are the school’s policies, practices and the written guidelines (code of conduct) for 
appropriate and inappropriate behavior of adults towards students, students towards adults, and students 
towards other students understood and followed by all? 

https://docs.google.com/document/d/165wiKhbyCvlNvD5IIgKljBPUy3f4bp0UyWpTHzh-V1E/edit
https://docs.google.com/document/d/165wiKhbyCvlNvD5IIgKljBPUy3f4bp0UyWpTHzh-V1E/edit
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To what extent are the school’s policies and practices followed to ensure the safety and welfare of all 
students, including, excursions, trips and student exchanges and, if applicable, within boarding facilities, 
homestay and residential arrangements boarding? 

Findings Supporting Evidence 

The CISHK Student Safety Policies are adopted from MinistrySafe 
as guidelines for the school to follow and to an extent, it can be 
considered as written guidelines or code of conduct for staff to 
follow in dealing with appropriate and inappropriate behaviors. The 
policies provide an extensive list of examples the school to make 
reference on as Child Safety.    

 

The Student Safety Policies also provide various procedures for the 
school to follow in the process of recruitment such as screening and 
conducting criminal record checks, conducting reference checks 
and providing sexual abuse awareness training. In addition, the 
policies also highlight various examples of child abuse and provide 
different scenarios for teachers to learn from with dealing with 
students of opposite sex, whether it is in a classroom setting or on 
school trips.  

-CISHK Student Safety Policies 
(School Website) 

 

-Adopted MinistrySafe forms for 
recruitment purpose (Office 
Server) 

 

-Adopted MinistrySafe 
Reference Forms for Referees 
(Office Server) 
 

 

D2.3. Indicator: International Norms of Child Protection 

Indicator Framing Questions: 

To what extent does the school understand and adapt to international norms of the families it serves as 
well as the community in which it resides? 

To what extent does the school comply with the international legal and ethical expectations and 
requirements regarding child abuse within the country in which it resides? 

Findings Supporting Evidence 

CISHK is located in Hong Kong, an international city that is known 
to be a global financial hub with a diverse population, and its 
cultural and historical significance. Though we are a small 
international school, our teaching staff are quite diverse. Currently, 
the nationalities of our staff members consist of British, Canadian, 
Indian, American, South African, and Chinese. This diversity 
allows our school to be more sensitive to the needs of students from 
various cultures.  While there is no specific detailed written policy, 
historically we have adapted to diverse student norms and cultural 
needs.  
We follow local Hong Kong law on child abuse protections and 
requirements and the school’s Child Protection Policy and Student 

Safety Policies are on par with Hong Kong‘s Social Welfare 

Department. That is supplemented by a voluntary use of 
MinistrySafe guidelines and training. 

-Teacher Demographic Data 
(Office Server) 

 

- Child Protection Policy (School 
Website) 

 

- CISHK Student Safety Policies 
(School Website) 

 

- MinistrySafe Certificates 
(Teacher Server) 
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D2.4. Indicator: Curricular Programs for Child Protection 

Indicator Framing Question: 

How appropriate are the school’s age-appropriate programs and activities that focus on child-protection 
including topics such as bullying, personal safety, physical abuse, manipulation, grooming, online safety, 
healthy sexual behavior, neglect and negligent behavior, self-harm, safety away from home, commercial 
exploitation, and disclosing abuse as defined by the United Nations Convention on the Rights of the Child 
and/or the International Center for Missing and Exploited Children (ICMEC) www.icmec.org/education-
portal/.? 

Findings Supporting Evidence 

Though the school’s Child Protection Policy and the Student Safety 
Policies do not specifically define age-appropriate to the exact point 
or exactly aligned with the definition offered by ICMEC, the policy 
and programs are appropriate to the students. The school has had 
whole school sessions with the students on the Child Protection 
Policy, the Student Safety Policies, and on relationships. The school 
has identified that there is room for improvement and is planning to 
add more talks and interactive sessions on various subjects 
including bullying, personal safety, and consent. 

- Assembly Schedule 2022-23 
(teacher server) 

 

-Student and Parent Handbook 
(School Website) 

 

-Well-being workshop PPT and 
activities (Google Drive) 

 

-Counseling Committee Meeting 
Minutes (Teacher’s Server and 

Binder) 

 

-After school mental well-
being programs   

 

D2.5. Indicator: Reporting of Child Protection Disclosures 

Indicator Framing Questions: 

How effective are the school’s structured procedures for reporting suspected or disclosed maltreatment or 
abuse? 

To what extent do reporting procedures include identifying actions to be taken by specific individuals, 
including informing appropriate authorities? 

Findings Supporting Evidence 

The school has effective structured procedures for reporting any 
suspected or actual cases of mistreatment or abuse. This is clearly 
outlined in the school’s Child Protection Policy as it provides clear 

steps for staff to follow up whether it is a suspected or actual 
established case (Procedural Flowchart, page 9).  In addition, the 
policy also includes designated roles and responsibilities for staff to 
follow, particularly for the Child Protection Officer. 

-Child Protection Policy (School 
Website) 

 

-CISHK Student Safety Policies 
(School Website) 
 

http://www.icmec.org/education-portal/
http://www.icmec.org/education-portal/
http://www.icmec.org/education-portal/
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D3. Parent/Community Involvement Criterion 

The school leadership employs a wide range of strategies to ensure that parental and community 
engagement and involvement is integral to the school’s culture and established support system for 
students. 

D3.1. Indicator: Consistent Parent Involvement 

Indicator Framing Questions: 

In order to build a culture of collaboration, how effective are the strategies and processes for the 
consistent and appropriate involvement of parents as active partners in the student learning process and 
understanding the desired outcomes? 

How effective are these strategies and processes for involving non-English speaking parents and/or 
online parents? 

Findings Supporting Evidence 

CISHK has effective strategies and processes parents to involve as 
active partners in the student learning process and understanding of 
the desired outcomes. First of all, we believe the most important 
way to engage parents is through communication and this is done 
through different ways. First, our school website broadcasts school 
announcements, students’ attendance and grades where parents can 

learn about the upcoming events and the progress of their children.  
However, the most important path of communication for parental 
involvement is via the PTA WeChat Group. Parents are invited to 
join this WeChat Group when their children join the school, and 
through this and the PTA meetings, parents learn about the various 
opportunities of participating in school activities, such as Christmas 
Celebration and Food Sell, Cultural Day, Career Talks, Sports Day, 
and serving as adjudicators for the School-wide Learning Project. 
Our goal is not only to get parents involved, rather we would like to 
use these opportunities for more informed parents to empower the 
less involved parents, so they learn about the benefit of being 
involved.  Prior to Covid-19, we were more successful in getting 
parents to participate. However, with three years of Covid and 
social distancing, many parents have lost the mindset of 
participating. This is something the school needs to work on 
educating the parents on how and why they should be involved 
working with the school.  
On important matters, the school has translated letters into Chinese 
and broadcast them via the PTA WeChat Group. The school also 
provides translators (Urdu, Putonghua and Cantonese) to non-
English speaking parents. At the height of the Covid Pandemic, the 
school also utilized Zoom to conduct the Parent-Teacher Evening.  

-School website 

 

-PTA WeChat Group 

 

-PTA News Bulletin (School 
Website 

 

-Invitation and Photos of 
parental involvement of school 
activities (Wechat Group and 
Teacher Server) 

 

-Translated letters to parents 
(Office Drive) 

 

-Zoom Link in letters to parents 
(Office Server) 
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D3.2. Indicator: Use of Community Resources 

Indicator Framing Question: 

How effective is the school’s use of community resources, such as professional services, partnerships, 
service learning, speakers etc., of the host country and beyond to support student learning? 

Findings Supporting Evidence 

As a small school, CISHK has effectively utilized community 
resources for a number of our learning activities. For Global 
Leadership & Service Learning projects, students are required to 
undergo weekly service learning in the community. The various 
centers and nurseries of the Lutheran Social Services, YWCA home 
for the elderly, Government Resources, and some other community 
units such as the SPCA, Cross-Road, other NGOs, local primary 
schools, and local kindergartens have provided the required sites 
and support for this program. Students would also choose to do 
service learning or cultural exchange in an overseas country e.g. the 
Concordia Welfare & Education Foundation (CWEF) helped us 
find a service site in Cambodia and World Volunteer helped us in 
Laos.  
The school also partners with Indier and The Youth Overseas 
Exchange Centre (Hong Kong) for cultural exchange trips. These 
included tours to Japan, Singapore, Vietnam, Malaysia, Australia, 
Spain, and Dubai. In addition to the above-mentioned community 
services, our students also visit local community places such as the 
beach for cleaning, the wet markets, and under-developed areas to 
learn and feel the lives of others.  Community resources are also 
used to learn about wildlife, history, and the world around us 
through Palace Museum, M+, Wetland Park, and Coastal Defense 
Museum.   
Community resources are also utilized to support the school’s 

sports program. The YMCA Program was founded in 2000 to 
compensate for the lack of physical space in the school. The 
program takes place every Friday afternoon where students are 
instructed by licensed coaches on a number of activities. These 
include Rock Climbing, Tennis, Kin-ball, Stretching, Rope-
Jumping, and Hockey.  Students who are not occupying themselves 
with the YMCA program will be involved with the above 
mentioned service learning projects.  In addition to the YMCA 
Program, the school also utilizes nearby playgrounds and sport 
centers of the Leisure Services Department of Hong Kong for the 
Recreation and Activity sessions and after-school sport programs.  
Guests from the universities, private corporations, NGO, and 
alumni are invited to provide career talks, mental well-being 
workshops, and university admission talks to students from time to 
time. 
The school is looking to utilize more community resources in the 
future including the Science Park, Science Museum, Space Theatre, 
and campsite facilities. 

- Records of GL & SL Activities 
2022-23 (Google Drive) 

- GL and SL Photos (Teacher 
Server) 

- Schedule of Activity Week 

- Photos at YMCA (Teacher 
Server) 

 

-Photos on Talk (Teacher 
Server) 
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Category D.  School Culture, Child Protection, and Parent/Community 
Involvement 

Impact on Student Learning, Priorities, and Next Steps 

Impact on Student Learning: How does the school’s culture, child protection, and parent/community 
involvement based on the Category D Criteria affect the impact on student learning? 

CISHK provides an adequate environment of caring, concern, and high expectations for diverse learners. 
Numerous preventive policies and procedures are in place, including the Child Protection Policy and the 
Student Safety Policies, leading to a healthy school life and protecting them from abuse and neglect. The 
school also adequately fosters student self-esteem through high expectations for each student and 
recognition of success. 

A collaborative culture of mutual respect, inquiry and effective cross-cultural communication among and 
between staff, students, and parents exists on campus. Effective policies and regulations are in place to 
ensure the campus is a safe, clean, tidy, and orderly environment that nurtures learning, including internet 
safety. 

The school provides ample learning opportunities related to child protection through the weekly assembly 
time and has established clear procedures for reporting suspected abuse or abuse. The school also adopts 
and utilizes MinistrySafe guidelines for child protection policies, and staff annually attend online 
trainings on child abuse.  

The school takes an active role to keep parents and community persons well informed of the latest school 
development and school functions, appropriate parental involvement is found at parent-teacher evenings 
and at major school functions/activities held during the year. 

Over the years, the school has installed an alarm system to inform us if any students were to venture to 
the roof-top areas. In addition, CCTVs were installed to the front gate, the chapel, the reading lounge, and 
other areas of the school to provide better supervision of students in the school.  

Prior to Covid, the school has been using different strategies to educate parents and the school community 
on the school SWLOs and involved parents on various school activities.  After 3 years of suspension due 
to government’s Covid restrictions, we are reinstating these strategies and will take action through the 
next cycle of school development. 

  
Strengths and Growth Areas for Continuous Improvement: After analysis of Category D, prioritize the 
strengths and growth areas for continuous improvement. 

Strengths 

1. CISHK provides an adequate environment of caring, concern, and high expectations for 
diverse learners. Numerous preventive policies and procedures are in place, including the 
Child Protection Policy and the Student Safety Policies, leading to a healthy school life and 
protecting them from abuse and neglect. 

2. A collaborative culture of mutual respect, inquiry and effective cross-cultural 
communication among and between staff, students, and parents exists. 

3. Effective policies and regulations are in place to ensure the campus is a safe, clean, tidy, and 
orderly environment that nurtures learning, including internet safety. 

4. The school has established clear procedures for reporting suspected abuse or abuse. 
5. The school takes an active role to keep parents and community persons well informed of the 

latest school development and school functions, appropriate parental involvement is found at 
parent-teacher evenings and at major school functions/activities. 

6. The school has been very effective in using various community resources to support student 
learning, the use of outside facilities for PE classes and after-school sports to supplement the 
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disadvantage of a small campus is an example.  The school is planning to use more 
community resources in the future 

 

Growth Areas for Continuous Improvement 

1. The school is planning to provide additional learning opportunities related to child 
protection through a mix of whole and split group sessions.   

2. Although the school has been using different strategies and ways to educate parents and the 
school community in understanding student achievement of the academic standards and the 
SWLOs through the curricular/co-curricular program, we need to do this education regularly 
and every year as we have new parents and staff members. 

 

Next Steps: Use the prioritized strengths and growth areas for continuous improvement above to… 

● Determine what areas within the Schoolwide Action Plan need to be addressed in relation to 
the School Culture, Child Protection, and Parent/Community Involvement. 

● Identify important next steps (i.e., modifications and/or additions) within the Schoolwide Action 
Plan that will strengthen the desired outcomes for students. 

 
Based on the findings, the school will conduct the action plan to improve the sense of school 
pride, belonging, and involvement of students.  Correlated SWLO: 1b and 3c 

 To enhance the sense of school belongingness through pride and connection via inter-school 
competitions. 

 Foster a strong connection among students and among students and teachers through activities, 
Buddy system, and Student Council.   
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Chapter IV: Summary from Analysis of Identified Major Student 
Learner Needs 

Summarize the identified major student learner needs based on profile, progress, and Focus Group findings. 

 
The preliminary critical learning needs identified based on Student / Community Profile and 
Progress are: 
 
1. To improve the sense of school pride, belonging, and involvement of students.  
2. To foster a greater involvement of parents in their child’s education.    
3. To enhance student access to the curriculum by improving their literacy.  
 
Critical student learning needs identified based on Student / Community Profile, Progress and 
Focus Group analysis and findings are: 
 
1. To improve the sense of school pride, belonging, and involvement of students.  Correlated 
SWLO: 1b and 3c (Cat D) 

 To enhance the sense of school belongingness through pride and connection via inter-school 
competitions. 

 Foster a strong connection among students and teachers through activities, Buddy system, and 
Student Council.   

2. To foster a greater involvement of parents in their child’s education. (Cat A and C) Correlated 
SWLO: All 

 To increase parental participation in PTA meetings, Open House, Parent-Teacher meetings, and 
involving school activities and events.    

 To empower parents on how to be more involved and supportive of their child’s education 

through arranged workshops by the school such as enhancing their ability to help their child with 
emotional, mental, and academic well-being.   

 
3. Improve students’ academic performance by enhancing students’ literacy skills. (Cat B) 
Correlated SWLO: 1a, 1b, 1c, 2c, 3a, 3c, 4a & 4c  

 Improve students’ reading skills by implementing a school-wide, subject-specific reading 
program.  

 Improve literacy-focused, core academic skills through school-wide training and practice.  
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Chapter V:  Schoolwide Action Plan 

A.   Revise the schoolwide action plan. 
B.  State any additional specific strategies to be used by staff within each subject area/ 
support program to support sections of the schoolwide action plan. 
C.   Describe the school’s follow-up process, ensuring an ongoing improvement process. 
 
 

 
Draft copy has been shared with WASC Visiting 
Committee, and finalized version be submitted to WASC 
School Portal after Self-Study Visit. 
 


